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Preface

This book describes the interna� onal development of Produc� ve Learning du-

ring 20 years. Produc� ve Learning was born in 1991 as a child of wonderful ex-

periences we won with our work in Die Stadt-als-Schule Berlin built up between 

1984 and 1987 transfering and transforming the model of City-As-School New 
York.

Together with our Ins� tut für Produk� ves Lernen in Europa (IPLE) we ini� ated in 

1990 and 1991 the Interna� onal Network of Produc� ve Learning Projects and 
Schools (INEPS) for realizing the European name of the ins� tute: spreading and 

developing the idea of educa� onal programmes which follow the central idea of 

Produc� ve Learning i.e. to replace tradi� onal subject structured school learning 

by cultural learning based on ac� vity experiences in “real life”. 

We had the chance, together with the excellent team of the ins� tute, to fi nd 
partners in about 20 European countries as well as to get the fellowship of one 
of City-As-School New York’s founders. During the last 20 years educators all 
over Europe worked hard crea� ng and establishing their variants of Produc� ve 
Learning in their country joined in the INEPS network. They got the power by 
dreaming of another way of learning and educa� on being more sa� sfying than 
their daily work in schools and out of school educa� on.

20 years later the IPLE invited the pioneers of Produc� ve Learning to tell “their 
story” and to come together for exchanging their experiences and their visions 
for the educa� onal future of their country – and nearly all of them followed the 
invita� on. We took it as a sign for the vitality of Produc� ve Learning’s idea and 
prac� ce.

We thank our European and New York friends for their important contribu� ons 
to the report of what happened and what should happen in future with Produc-
� ve Learning. And we wish them that their successes grow in favour of young 
people who get the chance of an “own learning” following their strengths and 
interests and allowing them to develop their person and their abili� es for con-
tribu� ng with crea� vity to build their world of living and maybe more than this.
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The book off ers the na� onal reports on the development of Produc� -
ve Learning as well as important statements of the pioneers they pro-

nounced during our symposium on 4th of November, 2011, in Berlin. We 

hope that this publica� on contributes to spreading and further develop-

ment of interna� onal Produc� ve Learning.

Besides our interna� onal friends we would like to thank our colleague 

Sylvia Gleißner for having prepared the manuscript as well as the printer 

Bunter Hund for having produced the book; both did their work with em-

pathy and accuracy as usual.

Berlin, December 2011 

Ingrid Böhm and Jens Schneider



7Produc� ve Learning and interna� onal school development

Introduc� on: 

The interna� onal dissemina� on of Produc� ve Learning

Ingrid Böhm and Jens Schneider

This publica� on is taking stock of 20 years of eff ort to enrich educa� on and 

schools in par� cular through an educa� onal reform that seemed � mely and at 

the same � me appropriate to the authors: 

▪ to embark on personal educa� onal vitae or paths

▪  to link educa� on and cogni� on with personal experiences and

▪  in this way to explore and access the abundance of culture on the basis of 

personal meaning and simultaneously in terms of meaningful tasks within 

society 

Produc� ve Learning is convenient because this educa� onal reform addresses 

a need for skills and abili� es which are increasingly required by the interna� o-

nal society and industry due to dealing successfully with voca� onal and private 

tasks such as: independence, taking ini� a� ves, ability to co-operate, and pro-

duc� vity.

We are thus very grateful and delighted that nearly all of our interna� onal part-

ners in Europe and in the USA were willing to describe the development of Pro-
duc� ve Learning from their perspec� ve, dealing with the progress of educa� on 

and schooling in their own countries. This enabled us to publish this compre-

hensive review of the history and the prospects of Produc� ve Learning.

The following remarks will introduce and honour our companions. During all of 

those years, the IPLE understood its own role as that of being a s� mulator and 

supporter, some� mes advisor and coach for the educa� onal projects, which 

had to be set up or further developed. Without doubt this role was assisted 

by the fact that - over the course of the past 20 years - the IPLE was able to 

establish itself in seven German federal states, and it managed to introduce 

Produc� ve Learning in approximately 90 secondary schools altogether, in some 

instances area-wide. 
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Interna� onal Network of Produc� ve Learning Projects and Schools (INEPS)

The establishment of the INEPS network during an interna� onal congress on 
the topic of ‘Learning through Produc� ve Ac� on’ which was organised by “Die 
Stadt-als-Schule Berlin” in co-opera� on with the Interna� onal Community Edu-
ca� on Associa� on1 (ICEA) in 1990 has a long history. We were ac� ve members 
of the ICEA, which strengthened our interna� onal orienta� on, through which 
we were able to establish and maintain numerous interna� onal contacts. 

We presented a plan for the se!  ng up an interna� onal network to the par� ci-

pants of our working group, which was met with broad agreement. The par� ci-

pants shared the same ideas of the underlying concept of Produc� ve Learning, 
and it quickly became very clear that a reform of the school system was not only 

a topic within Germany, but also indeed an interna� onal issue. It was thus ag-

reed to organise a fi rst INEPS congress in Arezzo (Italy) as early as in the autumn 

of the same year.

The women and men, who fi rst got involved, remained for a long � me - and in 

some cases are up to this very day - members of this network: 

Ildikó Bardossy and Gyöngi Bakò from Pécs (Hungary), the la# er sadly passed 

away, Jordi Cujas and Roberto Labandera from Vilafranca del Penédès (Catalo-

nia/Spain), Jacques Bonnisseau from Paris, and Ernesto del Mercato from Ci-

lento (Italy), Pino Piras from San Giovanni Valdarno (Italy) and Paolo Orefi ce 

from Naples (Italy), Ana Paula de Campos Leitão and Jorge Moniz from Peniche 

(Portugal), and last but not least Bret Schlesinger from New York (USA).

The network grew over the years, and ini� ally two congresses were held each 

year, later superseded by an annual congress. Despite our permanent informal 

status we created a charter with an Administra� on Council (AC) and a president. 

Bit by bit, an intensive co-opera� on developed out of an ini� ally loose associa-

� on of interested school reformers. 

Euroform-Project „Produc� ve Learning in Europe“

In 1992, the INEPS network was revitalized as we secured the promo� on of 

the project Produc� ve Learning in Europe by the European Union, the German 

government, and the federal state of Berlin within the framework of the EURO-

FORM programme. Together with 12 educa� onal ins� tu� ons in six countries, 

1 Issue 12 Stadt-als-Schule Berlin
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the IPLE developed – on the basis of the experiences with the Stadt-als-Schule 
Berlin project – the concept of Produc� ve Learning in conjunc� on with a pro-

gramme for qualifi ca� on and dissemina� on.2 

Because of the solidarity of our EU partners, we were also able to include 
schools in Pécs and St. Petersburg in the project, which meant that the project 
was not confi ned to Western Europe only. In this way, a working partnership 
was created, which strengthened the backbone of the network and which pro-
vided the basis for its enlargement. 

At this point, some comments must be made on the role of the IPLE in the “ex-
port” of Produc� ve Learning into other European countries. 

Finland

A visit by a fi lm team of the University of Helsinki in the beginning of the 1990’s 
to the IPLE and the Stadt-als-Schule Berlin already showed how important the 
exis� ng prac� ce was for the s� mula� on of new projects. The visi� ng of a wor-
king educa� onal project essen� ally contributed to persuade the Finnish found-
a� on Mannerheim League to provide the fi nancial means for the establishment 
of PL groups in approximately 20 Finnish schools. The Finnish government invi-
ted us to showcase our concept and our experiences with the Stadt-als-Schule 
programme of Berlin in Finland. Today, there are 84 schools in 84 Finnish com-
muni� es, which off er OMAURA or JOPO as a varia� on of this educa� onal re-
form.

But how did Produc� ve Learning spread over the years? 

Vilafranca del Penédès, Catalonia/Spain

One of the fi rst European start-ups was established in 1992 in Vilafranca del Pe-
nédès by the City’s Administra� on for Employment. This was essen� ally about 
voca� onal prepara� on, and voca� onal training in some areas such as catering 
and TV produc� on. With these projects, Vilafranca’s Administra� on for Employ-
ment par� cipated in the EUROFORM project of the IPLE. Roughly ten years later, 
the Ins� tut d’Aprenentatge Produc� u (IDAP) was set up with a focus on informa-
� on technology. Ini� ally, under the leadership of Josep Alsina, and later under 

2 cf. Ingrid Böhm / Jens Schneider „Eine Bildungschance für Jugendliche in Europa“, Schibri-
Verlag, Berlin * Milow, 1996
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the leadership of Mercè Marcé, this ins� tute introduced Produc� ve Learning 

successfully in secondary schools – the fi rst ini� a� ve to do so in southern Eu-
rope. Today, three schools in Catalonia off er Produc� ve Learning in par� cular 
to the rising number of pupils who immigrated to Catalonia over the past years 
– a reason for the school administra� on to search for educa� onal projects to 
address their needs. 

Peniche, Portugal

As early as 1990, Jorge Moniz par� cipated as a representa� ve of the Catholic 
private school Colégio do Atlân� co in Peniche (Portugal) in the Berlin founda� -
on congress. 
The second congress had already taken place in Peniche and led to the co-ope-
ra� on of the school in the project Produc� ve Learning in Europe. The head of 
the school, Ana Paula deCampos Leitão, introduced Produc� ve Learning within 
the framework of a voca� onal training programme for educators. The students 
planned and realised cultural educa� onal off ers for children and young people 
in Peniche. Unfortunately, the administra� on closed the school very suddenly. 
However, Ana Paula de Campos Leitão remained faithful to the ideas of Produc-
� ve Learning and started a new ini� a� ve for the implementa� on of the educa-
� onal reform in Portugal a while ago. 

Numerous a# empts to introduce Produc� ve Learning in Funchal (Madeira/Por-
tugal) with seminars and with an INEPS congress failed – seemingly because of 
diff erences between ini� ators and the government. 

Pécs, Hungary

In 1992 in Pécs (Hungary) the project Varos Mint Iscola (City as school) was 
founded in a secondary school, which was mainly had its focus on “weaker” pu-
pils, in par� cular from the ethnic Romani group. This project was later dissolved 
because the project leader, who subsequently became the head of the school, 
le$  the project in order to start a new job in the school administra� on. Several 
ini� a� ves to revive the project involving an independent ins� tu� on failed be-
cause of a lack of fi nancial backup. 

A seminar with heads of schools from Budapest which took place in the Hun-
garian Parliament was also unsuccessful. However, during all of those years the 
two ini� ators, Ildikó Bárdossy and Magdolna Tratnyek, did not decrease their 
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eff orts to introduce essen� al elements of the theory and the methodology of 

Produc� ve Learning in schools. 

Moscow and St. Petersburg, Russia

As Berlin’s representa� ves at the congress Educa� ng Ci� es in 1992 in Barcelona, 

we met city councilor Professor Mark Bashmakov from St. Petersburg, whom 

quickly found interested in Produc� ve Learning. Addi� onally, we were able to 

arouse interest in Produc� ve Learning in two academics from Moscow, Profes-

sor Svetlana Tchis� akova and Dr. Nata Krylova, who we met at a conference in 

the vicinity of Berlin. In both ci� es, Produc� ve Learning was implemented in a 

number of schools as well as in the Ins� tute of Produc� ve Learning which was 

founded by Mark Bashmakov, though notably Produc� ve Learning did not repla-

ce tradi� onal teaching but was always off ered in addi� on to it. 

Numerous publica� ons followed and the Russian Academy of Pedagogic Sci-
ence became aware of the IPLE, invi� ng us for a visit to Kemerovo in Siberia. 

The management of the IPLE received the honour of becoming member of the 

Academy. However, this did not ul� mately lead to a wider dissemina� on of Pro-
duc� ve Learning in Russia. 

Gothenburg and Stockholm, Sweden

Since 1991 a school project in Gothenburg for students threatened by failure – 

mostly young people with psychological and/ or social problems or delinquents 

– in the beginning applied methods similar to those used in Produc� ve Learning 
but without a systema� c approach to the educa� onal reform. A" er a few years 

the school created another program adapted to Produc� ve Learning. 2007 a 

new school started as a development of the school project with 300 students 

and the school used Produc� ve Learning. The school remained loyally connec-

ted to the INEPS network. 

Our visit to the Fogelströmska School in Stockholm encouraged the school to 

apply Produc� ve Learning systema� cally – previously this school only ran the 

one-year Individuella Programmet as an addi� onal educa� onal off er alongside 

the regular school. Gun Nilsson and Lennart Dahlberg were the protagonists of 

this project: both of them are s� ll ac� ve members of the INEPS network. Unfor-

tunately, a" er poli� cal changes and a ba# le which was lost the school closed 

down. 



12 Produc� ve Learning and interna� onal school development

Patras, Greece

The extracurricular educa� onal ins� tu� on PROTASI Movement for another Life-
style in Patras (Greece) – and its director, Angela Passa, applies PL-methods in 

its cultural work for drug preven� on. Angela Passa’s insistent eff orts to engage 

schools have so far failed as her aspira� ons were met with s� ff  opposi� on by 

the school authority. Recently she was able to start a new ini� a� ve for the intro-

duc� on of Produc� ve Learning in schools with the support of the IPLE.

Paris, France

In the middle of the 90’s a small-scale City-as-School project was set up in Paris. 

The project La Ville Pour École (LVPE) always had to fi ght for its existence but 

managed to keep going. Its ini� ator, Jacques Bonnisseau, co-founder and direc-

tor of one of the very few alterna� ve schools in France, the Lyceé Autogéré de 
Paris, had been struggling for years to start such a project. 

Two years ago, Jacques Bonnissau set up connec� ons with a school administra-

� ve district in one of the notorious Faubourgs in the East of Paris. The school in-

spector Marie-Louise Debourle – together with a group of young teachers – has 

since endeavored to introduce Produc� ve Learning within her school district.

Bourgas, Bulgaria

One school director in Bourgas has been very interested in Produc� ve Learning 

for a few years now – an interest which came about through a personal con-

nec� on with a PL educator from Berlin. The methods of PL were applied with 

the aim of a be# er integra� on of Romani children. However, Petko Ivanov, his 

educators as well as a few more interested schools in Burgas, were up un� l now 

unable to receive European funding for Produc� ve Learning in Bourgas – despi-

te considerable support from the city of Bourgas and IPLE.

Bucharest, Romania

In Romania, the dissemina� on of Produc� ve Learning was aided by an inde-

pendent ins� tu� on with European funding: Educa� on 2000. Two IPLE semi-

nars which were held there were posi� vely received by heads of schools and 

teachers from Bulgaria, Romania, and Moldova. Since then, one head of school 
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from Bucharest, Mirela Beiu, has been trying � relessly to gain support from the 

Romanian ministry – and fi rst and foremost from the ESF. 

Hilversum, the Netherlands

Following seminars in Berlin and Amsterdam, a two-year long co-opera� on with 

a Dutch voca� onal ins� tu� on, the ROC Amsterdam was started in 2008. This led 

to the introduc� on of Produc� ve Learning in a voca� onal school in Hilversum. 

Although the training project of the IPLE experienced diffi  cul� es due to a num-

ber of organisa� onal problems of their Dutch partners, the project, Produc� ef 
leren, now exists as an educa� onal off er for voca� onal orienta� on for pupils, 

who are indecisive in school. 

Vilnius, Lithuania

A seminar in Riga led to fi rst contacts with school authori� es and schools in 

Estonia, Latvia, and Lithuania. Up un� l now, however, only the contact with 

Lithuania fl ourished. A representa� ve of the Ins� tute for School Development 
of the Lithuanian Ministry of Educa� on, Simona Plienaitytė, kept in touch with 

the IPLE for a number of years and par� cipated in interna� onal events of the 

INEPS. She succeeded in winning the support from the ministry for a PL-project 

in three Lithuanian schools, funded by the EU, which will commence in 2012. 

The many ini� a� ves of the IPLE to publicize Produc� ve Learning in European 

countries which were ul� mately not successful shall not be forgo% en here: 

Over the years, we have been invited by educators and academics working in 

industry and schools to run seminars a.o. in Salerno (Italy), Por� ers (France), 

Funchal (Madeira/Portugal), Lyxele (Sweden), Kraków (Poland), Patras (Greece), 

Vienna and Salzburg (Austria), Bern und Zürich (Switzerland) – without the desi-

red result of turning these seminars into PL ini� a� ves. In addi� on, the annual 

Interna� onal Seminars which the IPLE organised at various loca� ons with PL-

schools or for people who were interested in PL did not lead to new founda-

� ons. 

On the other hand, what made it possible to introduce Produc� ve Learning in 

a number of countries such as Bulgaria, Greece, Finland, France, The Nether-

lands, Portugal, Sweden, Russia and last but not least in Lithuania?
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The defi ni� ve answer is as follows: because of the fact that some individuals 
were so excited about Produc� ve Learning they were able to overcome wide-
spread opposi� on from and within ministries of school as well as major fi nancial 
diffi  cul� es. We o# en like to call this excitement ‘den Virus haben’, in German, 

which translates into that this level of excitement is contagious – by which we 

mean the development of a vision in which the opportuni� es for self-educa� on 

through Produc� ve Learning are illuminated as Produc� ve Learning 

▪ makes the inclina� ons and the desired development of young people the 

very founda� on of educa� on – thus crea� ng a stable interest in learning

▪ chooses ac� vi� es in “real life” as the star� ng point and the fi nal des� na� on 

of learning, which brings to bear the self-eff ec� veness and the abili� es of 

the learner

▪ opens doors to the abundance of life and culture for ac� vi� es and educa-

� on, thus re-gaining the meaningfulness of that which has to be learned. 

Perhaps – and it would be interes� ng to fi nd this out – all of the people “infec-

ted” by PL had themselves posi� ve and also nega� ve experiences within their 

own personal educa� onal vitae, which led individuals to believe in the methods 

and principles of Produc� ve Learning.

Now it is our interna� onal friends and partners turn to tell us about the deve-

lopment of Produc� ve Learning in their own countries.
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Produc� ve Learning and School Development 

in Bulgaria

Paulina Pavlova 

In today’s globally digi� zed world, the way we learn and develop our skills is 

no longer the same, not a tradi� onal and predictable one. We live in socie� es 

which are built on tolerance, diversity, mobility and constant change. The same 

applies to our educa� on. What we learn in school and even at university is no 

longer suffi  cient for life; therefore, the concept of lifelong learning is becoming 

more and more popular.

School and university degrees are no longer the sole basis for a successful care-

er. The labor market is changing so fast that a study on his condi� on today can 

be completely irrelevant tomorrow.

At the same � me, our a"  tude towards learning is changing. In the recent past, 

we assumed that our educa� on stops when we fi nish school. However, now we 

are taking for granted that a$ er university or school the educa� onal process 

enters into a new phase.

This led us to the understanding that most of the acquired knowledge and skills 

are not ‘happening’ just within the formal educa� on system, but rather in a 

slightly diff erent context (work environment, voluntary work, family, friends) 

and, therefore, these specifi c ways to acquire knowledge and skills are now vie-

wed with increased interest. At the same � me, young people today (especially 

those with fewer opportuni� es) are becoming more prac� cally oriented. They 

are not interested in learning if they do not see clear benefi ts and how far this 

process will reach. It is not enough to give them vague explana� ons of what a 

diploma can ‘bring’ to them. Young people need to be given clear, meaningful 

and acceptable reasons for their educa� onal process. Therefore, we need a dif-

ferent approach to learning. There is a clear need to go beyond the tradi� onal 

percep� ons of diplomas and degrees, and move towards an educa� on that is 

more geared towards skills training and competence-building.

The educa� onal system in Bulgaria as a whole today requires radical reforms, 

directed principally towards students. With regard to our na� onal educa� onal 

needs, a long conversa� on started a$ er the democra� c changes in the 1990s - 

but none of the governments so far had the poli� cal will and the competence to 

implement the expected eff ec� ve changes despite their declara� on that educa-
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� on is the main and most important priority. Certainly, there are a lot of reasons 

which can be pointed out - but we know that the biggest challenge for all the 

staff  within the educa� on system is how to bring students back into school.

I can clearly remember the beginning of the democra� c changes. I was a stu-

dent at a high school and as sociologists say ‘this period of transi� on made 

Bulgaria an a� rac� ve and interes� ng place to live’. All social spheres of life were 

full of contradic� ons and people had to overcome many obstacles.

Moreover, they were not ready for this. Nobody told them what to expect and 

how to react. Collapse could be observed everywhere. People’s hopes crum-

bled away gradually as statesmen, poli� cians, leaders only started to create so-

mething new, contemporary and hopeful for the future. Goals and hopes were 

abandoned as old totalitarian ins� tu� ons were ruined and soon the expected 

democra� c changes were a mirage.

All of these facts and the consequences of this period also aff ected the educa-

� on system. During the fi rst years of democracy, people involved in the educa-

� on system tried to save it and followed the old rules and programmes, used 

the same old methods and approaches. As they were told that this was success-

ful, they were afraid to create a new educa� on system and put it into prac� ce. 

There were schools in almost all ci� es and villages. According to the social policy 

whose goal was a well-educated popula� on, each ci� zen of Bulgaria has the 

right to be educated regardless of his/her age, race, and gender. Educa� on in 

Bulgaria is mainly supported by the state, through the Ministry of Educa� on and 

Science. School educa� on is compulsory for children aged 7 to 16. 

The Bulgarian educa� on system falls within the con� nental European tradi� on. 

The main types of secondary schools are: general educa� onal, voca� onal, lan-

guage schools and foreign schools. During the period of the new democracy, the 

role of the Bulgarian school in terms of educa� ng and bringing up individuals 

has declined and lost its strength. Tradi� onally, Bulgaria had high educa� onal 

standards. In the post-communist era, the lack of funding, li� le parents’ control 

and old-fashioned teaching methods damaged the system to some extent, par-

� cularly in voca� onal training. At that � me, students preferred si�  ng in cafes 

rather than studying in boring classrooms. The students did not respect their 

teachers because of ‘the enormous abyss’ between the old and the new gene-

ra� on. Moreover, a lot of teachers had to fi nd a second job to make a living due 

to the democra� c reality: low salaries, lack of opportuni� es, and lack of respect 

at the work place.
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However, during this period some changes were made by the state in order 

to create a ‘func� oning’ educa� on system, and this process of change is s� ll 

con� nuing today. Despite the fact that the new millennium, the increasing rate 

of development of the world economy, the growing industrializa� on are raising 

new ques� ons, problems and are changing the goals for the educa� on system. 

All these economic and social reali� es infl uence the direc� on of the develop-

ment of our social policy which has to deal with educa� onal problems - thus 

proposing a variety of appropriate methods, sources, and programmes. 

In order to solve such problems and address these diffi  cul� es, our social policy 

has its principles - which have been imposed and confi rmed. New principles 

were added: the principle of variety, and the principle of con� nuity as well as 

autonomy of schools and universi� es.

Despite Bulgarian students’ top awards at interna� onal compe� � ons, prob-

lems in state schools s� ll exist and have become worse and more pronounced. 

I mean not only problems concerning fi nance and the technical equipment in 

schools but also problems in terms of the teaching process, discipline, and stu-

dents’ mo� va� on – as well as teaching qualifi ca� ons adequate to contemporary 

social requirements. Dialogue and feedback between teachers and parents is no 

longer the norm. The bridge between school as an ins� tu� on and society has 

been destroyed. 

According to recent sociological research by the Na� onal Ins� tute of Sta� s� cs, 

the number of students has decreased drama� cally over the last ten years - 

more than 275 000 fewer students. Today, the demographic problems and the 

migra� on from villages to ci� es infl uence the structure and the size of schools. 

The number of children in small villages decreased considerably, some villages 

are even un- inhabited. Numerous schools have been closed, staff  has been re-

duced- there are over 400 fewer schools. And this is not only about unemployed 

people but it is more about students who leave school without an educa� on. 

Successive governments have been trying to do something for these pupils - 

they were able to use public transport without paying to a% end a school in the 

nearest bigger village or town, but this idea did not work as expected. It has 

been said that this is due to the fact that most of these children are from mi-

nori� es. Food, transport, and money for clothes is not enough to make parents 

more responsible for their children’s future. We must note here that the num-

ber of students dropping out is also signifi cant - between 30 000 and 20 000 per 

annum. 15 % of students do not fi nish their educa� on with their schoolmates 

of the same age. Every year 7 % of 7 year-olds do not enter the door into their 

1st grade classroom. Towards the end of 2010 - according to a competent inter-
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na� onal compara� ve study - the quality of Bulgarian educa� on became lower 

and lower. Bulgaria now is the 46th from a ranking list of 65 countries concerning 

reading and literacy. 500 000 children dropped out between 1990 and 2011. 

Aggression in schools, homelessness, and drug abuse by pupils in the streets, 

an increase in child criminality – these are only a few facts from this appalling 

sta� s� c - a result of the unsuccessful reforms and poli� cal mistakes. We set off  

for a long trip by making the fi rst small steps. Now our eff orts must be directed 

towards the most vulnerable part of our society – the children.

These tendencies are frightening and � me is running out – regardless of a cur-

rent nostalgia for the ‘good old system’. A personalized educa� on is now a top 

priority and only by using its approaches an adequate impact can be made. This 

is what Produc� ve Learning off ers to young people and their educators. Its main 

aim is to provide new opportuni� es to those adolescents who are not willing or 

not able to follow the tradi� onal school programme - but who are s� ll interes-

ted in becoming ac� ve in the social and voca� onal world and in con� nuing edu-

ca� on on the basis of their ac� vity experience. Students at risk of failing and so 

called ‘drop-out’ students can be reached by Produc� ve Learning and can fi nd 

their way back to an individual way of ge!  ng an educa� on and enjoying perso-

nal growth. Students at risk and dropout students are the basic target group of 

this project, because otherwise they would not fi nish their voca� onal educa� on 

and would not be prepared for an independent life.

Therefore, as we grew familiar with the ideas of Produc� ve Learning we rea-

lized the great opportunity for an innova� ve approach that we can off er to our 

children. The basis of Produc� ve Learning is the ac� vity, the ac� on, and a fi nal 

product. It means that young people can see a result in the fi rst instance and 

thus fi nd meaning in educa� on - and subsequently, with the teacher’s help, 

they retrace the learning process. A lot of students do not see any point in the 

theore� cal study within the tradi� onal school system, and because of that, they 

think that the educa� on at school is boring and incomprehensible. Most of the-

se children are considered as being failures, outsiders who do not deserve any 

help. The alterna� ve - Produc� ve Learning - where one can see the results of 

one’s eff orts immediately - is defi nitely suitable for such kind of students. The 

situa� on in society is now refl ected in the condi� ons at school. The diff eren� a� -

on taking place within society aff ected the students; the social problems did not 

pass those youngsters by. These social diff erences require adjustments by the 

teachers, new methods of teaching in accordance with the individual characte-

ris� cs of each student. All teachers know what eff orts are necessary to prepare 

themselves for the needs of each student, to have the � me and the pa� ence to 

deal with every single individual. However, if we want to preserve our children, 
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if we want not to lose them for our cause and to mo� vate them for the aims 

of educa� on, we have to accept the fact that there is no other way. We have 

to bring them back to school - but not to the school that they have already le�  
but to a school where they would have the chance to succeed. If we want to be 
successful it is necessary to change school curricula and regula� ons, and new 
methods and approaches directed at every individual student will have to be 
found. We will have to do away once and forever with the frontal teaching, and 
the educators have to be trained in their new role as organizers and mentors of 
the educa� onal process.

For several years, the teams of four schools of the city of Bourgas have been try-
ing to fi nd ways to implement the foreign experience into our conserva� ve edu-
ca� on system. During those years of largely nega� ve experiences many events 
passed by – some of them strengthened our doubts and worries but other gave 
us the chance and hope to keep fi gh� ng for the ideas of Produc� ve Learning. 
Here are some of them:

▪ The process of dropping out s� ll con� nues. During the school year 2007-

2008 there were 43 925 students in 161 schools in the region of Bourgas. 

Over the same period, 917 students dropped out for diff erent reasons – low 

marks, lack of integra� on, social problems. The fast number of them is from 

schools. However, most shocking is the fact that during 2009-2011 the num-

ber of secondary and high school dropouts from ethnic minori� es is equal 

to that who con� nues to stay in educa� on. We came to the conclusion that 

teachers and parents fail in their task to mo� vate their children and pupils. 

Teachers get the lowest salaries in the working community and most of them 

are not suffi  ciently mo� vated to give their best because of the dire social 

status of this job. Parents become busier and busier in their eff orts to make 

a living. They do not have enough � me and some� mes even the will to com-

municate with their children.

▪ New governments came in and the reforms were started every � me from 

the beginning – always with good inten� ons but nega� ve results in most of 

the cases.

▪ Bulgaria has become a member of the European Union. European projects 

have become available and presented the opportunity to Bulgarian people 

to apply for them. Unfortunately, there are not many trained specialists who 

can work out a project and there is always a shortage of money as experts 

say.

▪ About 20 teachers in the region of Bourgas have been trained in Produc� ve 
Learning methods by taking part in diff erent seminars in Bulgaria and ab-

road.
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▪ Two interna� onal seminars as well as the 20th congress of INEPS were held 

in Bourgas. The par� cipants were welcomed by the vice-mayor of the mu-

nicipality of Bourgas, Mrs Yordanka Ananieva, and the execu� ve director of 

the regional inspectorate of the Ministry of Educa� on and Science, Mrs Pepa 

Bacalova. They put into words their sa� sfac� on that the 20th congress of 

INEPS was being held in Bourgas, and expressed their willingness to support 

the ini� a� ve of the 4 Bourgas schools for the implementa� on of their Pro-
duc� ve Learning projects. The INEPS congress resulted in joined eff orts by all 

colleagues from the Bourgas schools and the representa� ves of the Cham-

ber of Commerce. The representa� ves of the municipality of Bourgas and 

the Ministry of Educa� on were informed about the problems with dropout 

students and the necessity of the implementa� on of Produc� ve Learning in 

our schools. As a next step, we had to use the Congress’ energy to obtain 

permission to found a group for Produc� ve Learning. We needed a Euro-

pean project that could ensure the existence of that group. We expected 

with great eagerness the availability of the new projects of the European 

funds in May 2008 - but we were very disappointed when we realized that 

there was no appropriate project for carrying out the idea about Produc� ve 
Learning in compliance with the current educa� onal law.

▪ The enormous support of IPLE is strengthening day by day – it advises pro-

jects, supports regionally, na� onally and interna� onally the development of 

Produc� ve Learning and facilitates its networking.

▪ Good coopera� on with the vice-mayor and experts of the regional educa� o-

nal inspectorate who took part in the two sessions of a seminar in Romania 

in 2008.

The Regional Pedagogical Center will help in teacher training and qualifi ca� on 

especially for Produc� ve Learning.

▪ The regional Chamber of Commerce is totally suppor� ve of the cause of Pro-
duc� ve Learning

▪ An immense interest shown by the young people during the 20th congress 

of INEPS. Through friendly conversa� ons they found out that in Produc� ve 
Learning the needs of each child would be met to enable him or her to reach 

their full poten� al and prepare for a career according to their own choice.

All those circumstances and experiences give as hope and give us a lot of energy 

for the successful implementa� on of Produc� ve Learning in the schools of Bour-

gas. During the last year, some key steps in undertaking reforms of the school 

educa� on were implemented. The school network was op� mized. The decen-

traliza� on of the school system gathered pace. School became an autonomous 
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ins� tu� on through the introduc� on of programmes, fi nancing and delegated 

budgets, fi nal school examina� ons, external assessment, computer rooms, In-

ternet access and e-students’ books for the 9-12 grade etc.

But what has already started has to be backed up by new authori� es. The so-

called con� nuity of the changes has to lead the educa� onal system to a higher 

level which corresponds to the needs of contemporary society.

According the Na� onal Reform Programme 2011-2015, three fundamental 

goals can be formulated:

1. Improvement of the quality of general educa� on, providing opportuni� es 

for consulta� ons and addi� onal ac� vi� es for suppor� ng pupils who are ex-

periencing educa� onal learning diffi  cul� es.

2. Development of an educa� on system, including developing mechanisms for 

the voca� onal and personal training of pupils and students in real work en-

vironments, providing an adequate connec� on between higher educa� on 

and the labor market. Student scholarships and grants will provide equal 

access to educa� onal and higher aspira� ons in order to improve perfor-

mance.

3. Improvement of the scope of the educa� on system in order to reduce the 

number of children who drop out to a minimum - so that children aged 7 

to 16 will not fi nd themselves outside of the system of compulsory educa-

� on. The authori� es and the municipali� es admit that the educa� on sys-

tem needs fl exibility to reduce its nega� ve eff ects on the voca� onal goals 

and the aspira� ons for life of young people. As wri� en in the programme: 

‘Flexibility will be achieved through new forms of educa� on that will off er 

new opportuni� es to the drop-outs to come back to school and to get their 

degree in educa� on or receive a voca� onal qualifi ca� on. Skills and compe-

tencies have to come into sharp focus.’

The Na� onal Reform Programme of the present government and the local and 

presiden� al elec� ons which will take place in two weeks’ � me give us new hope. 

We are op� mis� c about future dialogues with the municipali� es and authori-

� es- they have clearly declared that they operate in line with the educa� onal 

needs of the European Union. We have European projects and European funds. 

New construc� ve dialogues have to be started in the near future. I think that 

an eventual mee� ng in Bulgaria between the representa� ves of IPLE and the 

educa� onal municipali� es or the representa� ves of the Ministry of Educa� on 

can add some energy and hope to future collabora� ons.
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Now that we have come to realize that Produc� ve Learning is not a “casa perdu-

ta”. On the contrary, more than ever we believe that Produc� ve Learning is one 

of the best opportuni� es for dropout students which the wind of democra� c 

change has brought.
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Omaura (MOC) and JOPO® in Finland - 

From passenger to driver

Juha Lah� nen 

Finnish educa! onal system, form and principles

The main fundamental principle of Finnish educa� on policy is to off er all ci� zens 

equal opportuni� es to receive educa� on, regardless of age, domicile, fi nancial 

situa� ons, sex or mother tongue. Educa� on is considered to be one of the fun-

damental rights of all ci� zens.

Provisions concerning the right to fundamental educa� on guarantee everyone, 

not just Finnish ci� zens, and the right to free basic educa� on. The most impor-

tant thing for young people at risk is that public authori� es are also obliged to 

guarantee everyone an equal opportunity to obtain other educa� on besides 

basic educa� on according to their abili� es and special needs, and to develop 

themselves without being prevented by economical hardship.

As the Na� onal Board of Educa� on states: The general structure of educa� on 

refl ects its principles through building open avenues and avoiding dead ends 

which would lead off side a$ er inconsiderate choices at whatever junc� on.

As you know, Finland is a country with a small number of inhabitants. In 2009 

there were 553 300 pupils in basic educa� on. The teachers are working very 

individually and almost all the teachers have done a university degree (MA in 

Educa� on or in the subject they teach). There is no separate school inspectorate 

and inspec� on visits to schools are conducted by state authori� es. The ac� vi� es 

of educa� on providers are guided by objec� ves laid down in legisla� on and the 

na� onal core curricula. The system relies on the profi ciency of teachers in their 

eff orts to meet the objec� vi� es laid down in curricula.

The basic educa� on syllabus takes nine years and almost all the children com-

plete their compulsory educa� on in comprehensive school. The comprehensive 

school may also provide addi� onal basic educa� on, the voluntary 10th year. In 

some schools this addi� onal year uses ac� vated methods a bit similar to Pro-

duc� ve Learning-schools or JOPO-classes in Finland. The addi� onal year is ai-

med at pupils who have not received a study place or who need � me to make 

future plans for studying. It is also possible to familiarize oneself with a certain 

Voca� onal Training branch during this voluntary 10th grade.
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The current na� onal curricula in basic educa� on include objec� ves and assess-

ment criteria, but within this framework schools and local authori� es form their 

own curricular regula� ons that are sensi� ve to the local context. Teachers are 

free to choose their own teaching methods and have the freedom to select 

their own teaching materials.

One of the ongoing reforms is to prevent dropout from school and social exclu-

sion. For this aim the Ministry started the programme JOPO-Flexible basic edu-

ca� on”- in 2006. The Ministry of Educa� on and Culture ini� ated also in 2006 

the Preparatory instruc� on and guidance for Voca� onal training (Amma�  start-

� ) which a� empts to assist young students who have completed the basic edu-

ca� on and remain uncertain of their study prospects, or are at risk of dropping 

out at the beginning of their voca� onal studies. A� er promising results, it was 

decided to make the scheme permanent from August 2010 onwards. The legis-

la� on came into eff ect in January 2010. 

In voca� onal upper secondary educa� on students are mainly aged 16-25. The 

school-based educa� on system means full-� me studies for three years at a vo-

ca� onal ins� tu� on. Educa� on and training is primarily organized in yearly clas-

ses. Otherwise, students follow their individual study plans. 

Students are free to choose which educa� onal ins� tute they apply to. Voca-

� onal upper secondary educa� on is based on the basic educa� onal syllabus; it 

takes three years (120 credits). 

Interes� ng for Produc� ve Learning is that even the educa� on and training most-

ly takes place in ins� tu� ons, all qualifi ca� ons include at least 20 credits (approx. 

six months) of instruc� on at the workplace. This may be much more according 

to the students’ individual plan (on-the job-learning). Maybe even more interes-

� ng is the fact that voca� onal qualifi ca� ons may also be done as appren� ceship 

-training, which also contains courses arranged in the ins� tu� ons. Right now, 

for example, in Helsinki the authori� es have started appren� ceship training for 

the students who have fi nished their basic educa� on in JOPO-groups. One of 

the architects of this innova� on is Petri Hänninen, one of the agents in INEPS.

Upper secondary voca� onal educa� on and training is primarily free of charge 

for students, but students have to pay for the materials.

The Produc� ve Learning-types of educa� onal projects or classes in Finland 

are located at basic educa� on, addi� onal 10th grade-classes, voca� onal 

‘amma�  tar�  ’-classes or appren� ceship-training. Most of the teachers or 
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youth workers in those projects or schools have never heard about Produc� ve 

Learning, but when they took part in training sessions or lectures they usually 

felt relief – this is exactly what they are doing. 

For the future, the Na� onal Board of Educa� on gives some strategic objec� ves 

for 2020:

▪ Basic educa� on supports pupil´s growth as human beings and ethically re-

sponsible members of society and provides them with the knowledge and 

skills they will need in life. Educa� on promotes civilisa� on and equity

▪ Voca� onal educa� on and training provides students with the knowledge 

and skills necessary to acquire voca� onal skills and with the poten� al for 

self-employment. Programmes provide students with capabili� es for self-

employment, develop the world of work, promote employment and support 

lifelong learning

Finnish educa� onal model in structure.

The beginning of Produc� ve Learning in Finland
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In the early 90´ some innova� ve pioneers started to fi nd out an alterna� ve way 
to run a school. Those researchers from the University of Helsinki started their 
experimental studies by videotaping projects in Paris and Berlin. In Berlin they 
visited a school called Die Stadt als Schule. There they met some enthusias� c 
teachers and educators, and they became convinced that those kinds of ‘social-
pedagogical’ models will work in Finland as well. These Finnish explores were 
Jukka Somerharju and Susanna Inkinen.

A" er their adventure, researchers introduced the treasures they found and 

they got promising feedback from the Mannerheim League for Child Welfare 

(MLL). The Mannerheim´s League got fi nancial support from RAY (Finland´s Slot 
Machine Associa� on). From this star� ng point we can say that the Produc� ve 

Learning-type of educa� on in basic educa� on started in Finland.

With the support of RAY and coordina� on by the MLL they started a project 
called Omaura from 1993 to 1996. The project was based on a system piloted 
in Germany and prior to that in New York, USA. The aim of the project was to 
prevent the dropping out from basic educa� on and to integrate early school 
leavers back into the school system.

The Mannerheim League fi rst coordinated the Finnish project and later on a 
special Omaura-associa� on. Today, (2011) the Omaura-associa� on is integrated 
into a new mainstream project called JOPOÒ (Flexible basic educa� on). More 
about JOPOÒ in chapter four.

Ini� ally in the 90´s there were Omaura schemes in about ten loca� ons, and 
they were integrated into schools as special classes or projects for students with 
special needs. During the fi " een years of Omaura-ac� on there were more than 

30 projects in diff erent parts of Finland, and the Omaura-associa� on (In English 

Omaura means ‚My Own Career‘, o" en shortened to MOC) was the designer of 

these projects.

The historical background to the MOC was the inner-city program City as School 

in New York and Die Stadt als Schule in Germany - this was adapted to the 

framework and ‘climate’ of the Finnish school system as I have described earlier. 

In most of these groups there was either a youth worker or a social worker co-

opera� ng with the teacher. Individual groups were funded by the municipali� es 

and usually they func� oned as a part of ordinary schools. MOC was regarded as 

a special educa� on programme and pupils had their individual curricula.
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The target group of MOC’s local projects were 8-10 grade pupils who were at 

great risk of exclusion on many diff erent levels; social, educa� onal and so on. 

The aim of MOC-projects was – using the methods of Produc� ve Learning - to 

start a process whereby those students, li! le by li! le, mo� vated themselves to 

study and to achieve such key qualifi ca� ons which enable them to succeed in 

second grade educa� on (voca� onal or general). It was also important that the 

youngsters had an opportunity to develop their self-esteem, social skills and 

other skills that are necessary for leading a good life. No MOC-group was alike, 

but certain elements of the Produc� ve Learning-philosophy and social peda-

gogy were common to all local projects.

One key point of MOC was that each student made his or her individual plan by 

him- or herself with the support of parents and teachers. The purpose of the 

plan was to increase the commitment of the youngster to his or her own stud-

ies and to stress the importance of coopera� on. Individual plans were made for 

shorter periods of � me, e.g. studies in resource places. Wider dimensions of 

individual plans were career counseling and general life plans.

The clear similari� es to Produc� ve Learning-projects were external learning – 

studying and learning at the work sites. In MOC – work sites were turned into 

learning environments of real life. MOC-students had ca. four work periods 

per year – each of them lasted 4-6 weeks. At the work places youngsters have 

mentors as facilitators and leaders. The mentors also cooperate with teachers 

and other workers in MOC. During the resource learning week, there were also 

some school days, and students were expected to write reports and carry out 

research concerning their experiences at their own workplace.

In between the work periods, students had intensive study courses for acade-

mic subjects, especially in those subjects which cannot be studied at places of 

work. 

One important part of MOC-projects was experience educa� on, adventures and 

camps. In MOC the experience educa� on was regarded as a successful method 

for developing self-confi dence, self-esteem and social skills. 

Finally, some of the best results of MOC was the coopera� on between mul� -

professional teams and parents. Parents were ac� vated to co-operate in order 

to support their children´s posi� ve ini� a� ons. In MOC-classes there were pa-

rents’ mee� ngs several � mes a year. MOC – groups’ ac� vi� es were based on 

local partnership. Each group built a mul� -professional network suitable for its 

needs. Youth-workers and social workers par� cipated in the ac� vi� es at schools. 
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Adults had their own MOC-network as a peer group and MOC was also part of 

the Interna� onal Network of Produc� ve Schools and Project (INEPS).

Some outcomes of MOC-ac� vi� es

Mrs. Elsi Veijola carried out research into the eff ec� veness of the project Omau-

ra (MOC) in ten loca� ons (Veijola, E: Young people at risk of social exclusion 

and Omaura – follow-up study of episodes in the life of the young people who 

par� cipated in the Omaura-project 1995-2001).

The pupils were interviewed three � mes over a period of more than two years: 

in autumn 1995 and spring 1996 and in autumn 1997, just over one year a" er 

leaving school. The teachers were interviewed twice: at the beginning and at 

end of the spring term 1996. The pupils’ parents were interviewed once, during 

the period December 1995 – March 1996.

A follow-up interview with the young people was conducted between April and 

June 2001, about 5.5 years a" er the fi rst and 3.5 years a" er the fi nal interviews. 

The teachers were also interviewed at this � me to gauge their feelings about 

teaching in Omaura-projects and to fi nd out their sugges� ons for developing 

the work further.

The Omaura project turned out to be very opportune as it off ered a completely 

new op� on: supervised employment for young people in local businesses and 

other organiza� ons in addi� on to their schoolwork. These periods of work are 

also included in the curriculum. The fi ndings suggested that the Omaura system 

might boost the mo� va� on of boys who fi nd school unappealing.

 

The life management skills of these young people were analyzed in terms of 

any delinquency or alcohol and drug use. As it turned out, their life manage-

ment skills improved clearly over the Omaura year. During the year, there was 

a marked decrease in delinquency; eight young persons with a delinquent past 

did not commit any new off ences. In addi� on to this, four young people had 

stopped using drugs by the � me the last interview was conducted. Another ty-

pical fi nding was that in the follow-up interview in autumn 1997, nearly 80 % of 

the group thought that their life-management skills had improved. 

On the basis of the spring 2001 interview, the pupils were grouped as achie-

vers (13 persons), those in transi� on (5) and those at risk of exclusion (9). One 

pupil could not be reached for an interview in 2001. A breakdown of the study 
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showed that when it came to home background, nine of the achievers came 

from households characterized by a low level of risk. Of those at risk of social 

exclusion four came from homes characterized by a high level of risk, and fi ve 

had home backgrounds characterized by moderate risk. According to the 2001 

interviews, two of the pupils who came from homes characterized by high risk 

had moved into the group of achievers. 

On the basis of this study, it can be said that the Omaura project can off er a 

feasible alterna� ve for helping young people who are at risk of social exclusion 

during their last year of comprehensive school. 

Many of the parental interviews revealed that the parents were sa� sfi ed with 

the Omaura project. Many of the young people also felt that the Omaura class 

was the key factor that helped them turn their lives around. (Veijola, 2002)

From marginal to mainstream - JOPO® - Flexible Basic Educa� on 

In 2006, the Ministry of Educa� on launched a new na� onal project ‘Flexible 

educa� on’. The municipali� es were free to apply for money from the Minis-

try to establish a project for the preven� on of early school leaving. Prior to 

this, two Omaura-teachers, Ari Enqvist and Petri Hänninen wrote a book about 

Omaura-pedagogy and Produc� ve Learning-philosophy funded by the Ministry 

of Educa� on. 

The Ministry of Educa� on received hundreds of applica� ons and they choose 

ini� ally 27 projects as pilot projects. The Na� onal Board of Educa� on arranged 

the training program for educators in projects and those training programs were 

coordinated by OPEKO. The manager of the training was Juha Lah� nen, and 

coaches were the experienced ‘MOC-veterans’ Jukka On" onen, Timo Liikanen 

and Kari Rajaorko. The program was supervised by the Ministry of Educa� on.

In autumn 2011, the last MOC-project and classes will come to a close - and 

those en� re projects will be integrated into the JOPO-“movement”. We will ce-

lebrate the offi  cial end of the Omaura associa� on in November - but at the 

same � me we are more than sa� sfi ed that the idea and philosophy of Produc-

� ve Learning lives on in JOPO. In fact, the infl uence is more powerful now than 

ever: JOPO is part of school decrees; JOPO-classes have found their place in 

the mainstream. Next in this ar� cle, there are some descrip� ons and research 

about the impact of the JOPO in Finland.
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In 2011, the Ministry of Culture and Educa� on supports those communi� es 

who have JOPO-classes with almost four million Euros, 3352 €/pupil. There are 

84 municipali� es who will get this special support and 1176 pupils study in tho-

se 84 JOPO-classes. In 2010, the number of municipali� es was 72 - so the mo-

vement is increasing. You can say that in Finland´s scale, JOPO is a solid part of 

mainstream basic educa� on. 

The Flexible basic educa� on´s (JOPO) aims and objec� vi� es are wri! en into 

School decree 9 a § (29.12.2009/1768) and  9 b § (29.12.2009/1768)

The abstract of the book “Joustava perusopetus (JOPO)” by Ulla Numminen 

and Najat Ouakrim-Soivio, 2007

‘The book Joustavaan perusopetukseen – JOPO-toiminnan aloi! aminen ja vaki-

innu! aminen (Towards fl exible basic educa� on - adop� on and establishment of 

the system) is a product of a na� onal dropout ac� va� on programme ini� ated 

by the Ministry of Educa� on in 2006. The fl exible basic educa� on project, which 

in Finnish goes under the acronym JOPO (from fl exible basic educa� on), is one 

ac� on in the programme. It seeks to support young people in fi nishing their 

basic schooling and applying for further educa� on or training a$ er school. All 

the JOPO ac� vi� es are integrated into basic educa� on and conform to its aims 

and content but apply fl exible ac� on models and instruc� on adjusted to indi-

vidual needs and situa� ons. At the same � me, eff orts are made to ensure that 

school-leavers fi nd a place in post-compulsory educa� on or training. The JOPO 

teaching uses ac� on-based forms of work and on-the-job learning at authen� c 

workplaces. It follows the principle of the same school for all. 

The JOPO ac� on steps up mul� -professional coopera� on between organiza-

� ons, such as comprehensive schools, local youth, social and health services, 

and voca� onal ins� tutes, upper secondary schools and possible youth work-

shops. JOPO includes intensifi ed coopera� on with parents and various work 

forms geared to support them in paren� ng. 

The plan is that fl exible basic educa� on will be established as a new, permanent 

ac� on model in basic educa� on. JOPO is intended for young people who would 

benefi t from ac� on- and work-based forms of learning and teaching. In the 

school year 2006 – 2007 the JOPO ac� vi� es are carried out in 27 municipali� es 

in diff erent parts of the country and in 2007 – 2008 there will be approximately 

75 JOPO groups. The Ministry of Educa� on supports the ac� vi� es of each group 

for two school years. Educa� on providers are commi! ed to making it a perma-

nent form of ac� vity. 
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JOPO infl uences not only young people’s study but also local and school ac� vi-

� es and teachers’ work. The aims of the JOPO ac� on can be examined in terms 

of these groups as follows: As regards the pupil, the aim is to prevent the deteri-

ora� on of school mo� va� on and dropout and intervene in problems at an early 

stage and at the same � me to use individual support to help pupils fi nish their 

basic educa� on and con� nue in further training. As regards the school, the aim 

is to develop individual ac� vity-based forms of learning and the use of hands-on 

learning environments, which promotes coopera� on between the school and 

the world of work. As regards the teacher, the aim is to promote their capabili-

� es to use and develop work forms based on early interven� on and to develop 

their skills in mul� -professional coopera� on. As regards local authori� es, the 

aim is to promote coopera� on between diff erent administra� ve sectors, e.g. the 

school, youth, social and health services.

Flexible JOPO instruc� on is given in connec� on with ordinary basic educa� on 

in groups of 10 to which 7th-9th year pupils are assigned. The group studies to-

gether for a couple of years un� l the end of school. The group may also include 

pupils who have opted for a voluntary 10th year. 

The instruc� on follows the basic educa� on core curriculum, but applies non-tra-

di� onal forms of teaching. The instruc� on is partly given in school and is partly 

guided learning in workplaces or in some other learning environments, such as 

diff erent school camps, study and workplace visits, trial forms of educa� on, etc. 

The learning assignments to be carried out at school or at the workplace are 

based on the core curriculum and adapted to each pupil individually. 

The JOPO teaching and other ac� vi� es are devised by a team consis� ng of the 

principal, the teacher or special-needs teacher responsible for the group, and a 

full� me youth or social worker assigned by the local authority. The instruc� on 

is planned in coopera� on with other teachers in the school and the on-the-job 

mentors. The youth or social worker focuses on the pupils’ social growth, co-

opera� on with the pupil’s family and other suppor� ve and advisory work and 

on the development of a network of workplaces. The teacher is responsible for 

instruc� on and assessment in the ordinary manner. 

At the workplace, guidance is the responsibility of an employee, an on-the-job 

mentor, who is the pupil’ tutor and mentor. The school trains the mentors for the 

guidance work. The work-based assignments are agreed with the workplace. 

The homeroom teacher and the youth worker visit the workplaces and monitor 

how the learning works out. The on-the-job learning assignments are assessed. 

Agreements are concluded with the workplaces. 
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Individual arrangements are made to ensure suffi  cient pupil guidance, espe-

cially careers guidance, which is intended to encourage the pupil to con� nue 

studies a" er leaving school. Every JOPO pupil has a follow-up plan when they 

leave school. Further suppor� ve measures are developed for the transi� on from 

school to further educa� on in coopera� on with other educa� onal establish-

ments in the municipality or in the region. 

Na� onal and regional in-service training is provided for the principals, teachers 

and youth and social workers in support of the launching and establishment of 

JOPO ac� vi� es. The JOPO ac� on included monitoring and evalua� on.’

Ulla Numminen, Najat Ouakrim-Soivio, Joustava perusopetus – JOPO-toiminnan 

aloi! aminen ja vakiinnu! aminen, Opetusministeriön julkaisuja, 2007

Outcomes of the research reports of JOPO

Flexible Basic Educa� on (JOPO®) is a project launched by the Ministry of Educa-

� on in 2006. Its purpose is to develop new teaching methods and procedures, 

which help reduce dropout. It develops new methods catering for individual 

needs which use ac� vity based learning, small group teaching, on-the-job lear-

ning and diff erent learning environments. JOPO ac� vi� es support pupils in fi -

nishing school and applying for further training by means of mul� -professional 

coopera� on, early interven� on and intensifi ed school-home coopera� on. 

The report describes the implementa� on of the JOPO project in schools in the 

school year 2007–2008 and assesses the impact of the project. The impact ana-

lysis is based on changes eff ected in the JOPO pupils’ (n = 624) situa� ons over 

the course of the school year. It also evaluates how the diff erent methods and 

forms of learning infl uence pupils’ development. Apart from pupil-specifi c mo-

nitoring data, the impact analysis is based on self-evalua� ons by schools and 

local educa� on authori� es (n = 65), feedback submi! ed by pupils (n = 265) and 

their parents or care-givers (n = 170) on ques� onnaires, and interviews with 

stakeholders. 

The JOPO ac� vi� es are organized into small groups led by a teacher and ano-

ther professional. The teachers usually have special educa� on training, and 

their work partners are generally youth workers, youth instructors, communi-

ty pedagogues or special needs assistants. The foremost forms of ac� vity are 

small group teaching and individual guidance; on-the-job learning and possibly 

studies in other subjects in ordinary teaching groups. Other ac� vi� es include 
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school camps and various excursions in order to develop team and community 

spirit. Pupils also par� cipate in forms of learning and special courses especially 

tailored for them. 

In par� cular, the JOPO groups have developed ac� on based learning methods, 

which highlight inquiry based, and co-opera� ve learning and project learning 

instead of teacher-led learning. In place of subject centered learning, the JOPO 

project has developed thema� c learning and more needs based and situa� onal 

� me use. Diff erent groups emphasize slightly diff erent things. In some groups, 

the focus is more on special-needs type guided and individual learning, while 

others favor on-the-job learning. The ac� vi� es of some groups focus on lear-

ning derived from the pupils’ strengths and interests, which bolster their self-

assurance, self-confi dence and future orienta� on. In all groups, the basic edu-

ca� onal task, that is, learning basic life-management skills (� me management, 

working in a group) and social deportment consumed a great deal of � me from 

actual instruc� on. 

The most common reasons for enrolment in a JOPO group are problems with 

mo� va� on, a need to study in a small group and low school achievement. The 

JOPO pupils’ family and life situa� ons are more diffi  cult than average, which is 

manifested as psychosocial problems and insecurity, and the groups include an 

above-average propor� on of children from one-parent families. 

JOPO ac� vi� es are eff ec� ve. The situa� on of nearly 90 % of the pupils had im-

proved from the ini� al state of aff airs. 

As regards pupils that had not benefi ted, the main reason for the failure to get 

their studies underway even within JOPO was their extremely diffi  cult family 

and life situa� ons. JOPO had its largest eff ect in ensuring that pupils got their 

school-leaving cer� fi cates, in reducing absenteeism and in improving study mo-

� va� on. 

The pupils’ situa� ons were aff ected most by small-group work and personal 

support and guidance. Other eff ec� ve forms of ac� vity were on-the-job lear-

ning, immediate interven� on in non-a� endance and intensifi ed school-home 

coopera� on. In prac� ce, the diff erences between the various JOPO procedures 

were small, and the results show that the eff ects are individual; in other words, 

success is explained more by the pupil’s background and life situa� on than the 

use of certain ac� on models within JOPO. A given method thus works with 

some pupils and not with others. The diff eren� a� ng factor in benefi ts gained 

is to what extent a pupil has par� cipated in non-tradi� onal ac� vi� es, notably 
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in on-the-job learning and in school camps. The pupils who had most benefi ted 

from JOPO had par� cipated several days longer in these than those who had 

benefi ted the least. 

Both the pupils’ and parents’ assessments and feedback were mostly posi� ve, 

and the JOPO project was considered valuable and useful. In fact, JOPO ac� vi-

� es are being adopted on a permanent basis in all but few municipali� es. The 

addi� onal resources they require and the current fi nancial situa� on in munici-

pali� es hinder their adop� on. Mainstreaming the new ac� on models into basic 

educa� on will in turn require the development of structural factors rela� ng to 

the ac� on culture and subject centeredness of schools.

Jyri Manninen, Saara Luukannel 2008, abstract, Joustava perusopetus, hank-

keen vaiku" avuuden arvioin� , Flexible basic educa� on – impact analysis – Eng-

lish abstract

Epilogue

I have been working in the fi eld of educa� on for about 25 years. During the fi rst 

years as an arts teacher, class teacher and career counselor. I also worked as a 

schoolbook author for several years, and all those years I have tried to fi nd out 

the most pleasant and most eff ec� ve way to teach and to learn.

By accident, I had a discussion about learning and teaching in the sauna with 

my good friend Jussi Kähärä. Jussi told me about Omaura and Produc� ve Learn-

ing. It happened in 1998, thirteen years ago. So I quit my work as a teacher in 

‘tradi� onal’ school and started as Produc� ve Learning-educator in voca� onal 

MOC-projects. I took part in my fi rst INEPS-congress in 1999 in Berlin and I met 

my fi rst ‘inepsers’. Thank you all and a special tribute to Dennis Hun� ngton.

I do not work at school anymore but I work as an individual consultant mostly 

in the fi eld of educa� on. I run training programs for principals and teachers in 

all levels of educa� on and my main ques� on is: ‘How to create meaning?’ In my 

opinion, one of the answers is ‘by Produc� ve Learning-methods’.

Special thanks to my Finnish friends from Omaura and JOPO, and to my nice and 

wise colleagues Jukka On" onen, Kari Rajaorko, Petri Hänninen, Lahcen Abahas-

sine, Jukka Somerharju, Jussi Kähärä, Markku Jahnukainen, Hely Salmi, Ari En-

qvist, Timo Liikanen, Pirjo Lampinen, Najat Ouakrim-Soivio, Pasi Majasaari, Elisa 

Vilpas, and many, many others.
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A French short story of pee ale – PL

Jacques Bonnisseau

Try to explain to a French educator what «Produc� ve Learning» (appren� ssage 

produc� f, in French) is. It sounds like :

▪ students spend most of their school � me in work places…

▪ do you mean you provide businesses with free work force ? (keep in mind 

the French tradi� ons of social struggle, Emile Zola’s «Germinal», ending with 

the 35 hours work a week employees love, bosses hate..) 

▪ well not really, it’s a deal, students learn from experience, everything they 

do opens new fi elds of knowledge…

▪ do you mean washing glasses in a restaurant actually makes you learn some-

thing ?

▪ that’s part of the deal, say, students help, tutors open….

▪ Tutors ?

▪ I mean people students are working with…

▪ Before you carry on (remember it’s diffi  cult to fi nish a sentence in a French 

conversa� on), when do they actually learn, let’s say math for example? 

▪ Well two ways, when they take care of some accoun� ng task at their work 

place or at school in addi� onal classes they have to take to complete…. 

▪ What exactly do they complete ??? do they really get a degree ? the bacca-

laureate ? 

A rather complicated conversa� on as you can see. French background in edu-

ca� on is, may be more than anywhere else, rooted in the tradi� on of priests’ 

and monks’ indoor classroom, spreading out abstract concepts, mainly discon-

nected from outdoor reality. 

I remember Jean Levi, economy teacher so disappointed that his students made 

li$ le or no connec� ons between school stuff  and real life. He was really sad, he 

said « when students leave school a& er classes, they have this empty, blank look 

on their face. When you talk to them about life, social issues, actual ques� ons 

like for example should we get rid of the Paris stock exchange to build a fairer 

society?, you can see the spark ligh� ng in their eyes. And Jean Levi decided he 

would create a school students would run and administer themselves. It would 

be based on democra� c principles, all decisions made by the community of stu-

dents and teachers, including money, � me tables, what to learn, grading… you 

name it. It was back in 1982, le Lycée Autogéré de Paris opened in September 

and was - s� ll is - a fabulous experience.
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Roughly 200 students, 24 teachers and that’s it, inven� ng step by step new curri-

cula, crea� ng a brand new way of dealing with � me, grading, organisa� on (even 

the cleaning was done by teachers and students) and vo� ng to make decisions. 

The students made an applica� on and had to show interest and commitment 

in order to be admi! ed. From the very beginning, some teachers managed to 

introduce « real life » in the school program. Connec� ng to the world meant 

achieving what was called « projects », mainly outside the school; a large range 

of ac� ons from city based researches to trips around the world, like touring a 

school show in Argen� na, or shoo� ng a fi lm of the demonstra� ons commemo-

ra� ng the death of hunger strikers in Belfast. The school included workshops, 

and invited many specialists to lecture and share their know-how with students 

and teachers. 

A fabulous but demanding experience to work in such a school: a lot of � me 

spent in conversa� ons, weekly general assemblies, lots of extra hours, incred-

ible commitment of students, great achievements, great shows and an on going 

learning process for the teachers through numbers of prac� cal experiences. For 

many students, it was (s� ll is) a second start, a discovery of themselves, of their 

strong points and the beginning of a successful carrier. Others would not fi nd 

their place in this framework, and would not feel involved. We had to go out 

again and fi nd alterna� ve ways for students to fi nd their ways into learning. 

The fi rst mee� ng with what would later become INEPS took place at a Berlin 

conference of ICEA in the beginning of the 90’s. The wall had just been crushed 

down and people gathered from all over the world to share their ideas and 

prac� ses: in a few words, it sure takes a village to raise a kid, and that village 

had be! er be global too!

We discovered “City As School” New York and “Stadt Als Schule” Berlin, another 

learning process based on “real life” experiences which give access to knowl-

edge. School is everywhere in the city and the course of the studies is an addi-

� on of various internships, gradually building a way to gradua� on. Learning has 

to make sense including the famous Bret Schlesinger’s « HaHa situa� ons » (see 

page ???) prac� cal transla� on of the “learning as a discovery” mo! o of City As 

School. 

Innova� on in this “learning by doing”-based concept consisted in crea� ng a 

whole pathway to gradua� on. For once, those among the students who did not 

succeed at school weren’t kicked out of the school or simply “guided” to un-

qualifi ed jobs or at best to voca� onal training many of them had no interest for. 

Needless to describe the “produc� ve learning” process which can be found in 
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many other ar� cles of this book; however to make it clear, the whole curriculum 

was not about learning a job, it was about acquiring academical and prac� cal 

skills throughout a number of internships at places of resource in the city. Fred 

Koury founder of CAS NY said, “ Curiosity is the key that opens the door to ad-

venture. For those fi rst students, coming to CAS changed their percep� on of ed-

uca� on. Students who once hated school had new inspira� on and mo� va� on.”

Jens Schneider and Ingrid Böhm had long understood that one City as School 

in Berlin was not enough. Expanding the model demanded to rely on an in-

terna� onal community, sharing experiences, building curricula and developing 

new models fi "  ng the needs of students in diff erent countries. They launched 

INEPS network, and funded IPLE to train educators and spread the concept and 

the prac� ce of what they called “Produc� ve learning” (the meaning of which, 

as you already know, can be confusing). PL, its nickname (pronounce PEE ALE), 

rather than CAS intended to have a broader view and meant there was no spe-

cifi c model. City as School was one, many other could emerge from local ini� a-

� ves. 

What applied to students did apply to educators and school leaders. Being mem-

bers of INEPS required more than just sit in conferences and talk; each country 

should in turn organise the congress of the network and welcome seminars for 

educators. Learning by doing was each member’s experience. So we welcomed 

the INEPS congress in Paris in 1994, and visited Berlin’s, Vilafranca del Penedes, 

New York and many other places’ schools and projects, ci� es and people. 

The variety of schools and projects, Danish Produk� onsskole, CAS in New York 

and in Berlin, radio and TV workshop in Catalunya, OMAURA-my-own-carrier 

network in Finland, and the strong diff erences between local and na� onal edu-

ca� on systems did not allow promo� ng one single forma$ ed model. It is s� ll 

one of the main strengths and interests of INEPS network to support members 

from very diff erent backgrounds, and help them fi nd the best way to develop a 

PL program in their country. The network provided a number of opportuni� es 

to meet and created condi� ons for peer learning for educators. And workshops 

to design curricula and processes to meet the condi� ons to open new schools 

or programs based on PL. 

So educators realised they learned much more in this interna� onal framework 

than in their local context. By expanding our experience of alterna� ve ways of 

educa� on, we could envision how to adapt them to our local contexts. 

In turn what applied to educators should apply to students. So we created Youth 

congress of INEPS for students to meet and learn from each other’s experienc-
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es. The success went way beyond our hopes and expecta� ons; for educators 

and teachers it was an outstanding opportunity to work together. Each person 

brought his or her best skills to the organisa� on: “Adventure learning” model 

introduced by the Finnish and Swedish delega� ons, art and land art design-

ing, city discovery, communica� on games, panel discussions…. Students took 

a prominent role in the organisa� on. It was not only a visit; it had to belong to 

them. Imagine two young Czech deaf ladies giving the fi rst sign language lesson 

to a totally silent audience of 60 youngsters for over an hour and a half. Not only 

was it a communica� on introduc� on to the youth congress, it carried out the 

idea we all need the support of others to grow and learn. 

A" er a couple of years of hard and complicated work, the project for CAS in 

Paris gained enough support to become a reality. The Na� onal educa� on board 

allowed a small school hosted by a larger, regular high school. La Ville Pour Ecole 

was born at a small scale. The headmaster, Gilbert Longhi off ered the premises 

and his personal contribu� on to the organisa� on of the school. A small team 

of 4 or 5 teachers, 30 to 40 high school students who had dropped out and re-

jected school, a couple of rooms, a couple of offi  ces, telephone internet (which 

was scarce), that’s what it was at the beginning. 

To make it short, students followed four steps: fi rst fi nd oneself at home at 

school, second go out in the city to experience and learn, third make choices 

to design a personal curriculum either at school or in appren� ceship or to work 

and fourth, master the necessary skills to make that choice possible. 

It then evolved in diff erent ways, introducing a computer-based “learnshop” 

with free access for students and individual support by educators and a “project 

learning process” in which students would achieve a personal project with the 

help of skilled resource persons who would guide and support them. 

The “Interna� onal Solidarity School” joined the school. PL was based on de-

velopment projects with African countries. Today the “Pôle Innovant Lycéen” 

gathers 4 small schools between which students can choose depending on their 

needs. 

As all educa� on ini� a� ves, LVPE and the “Pôle Innovant Lycéen” have their nu-

merous success stories to tell. It is a home for many youngsters, who regain self-

esteem, discover their poten� al, enjoy success and fi nd their place in society.

It is certainly not the only PL place in France. The “Maisons Familiales et Rura-

les” have long based their learning process on a professional experience- based 
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curriculum, which takes place mainly in rural surroundings. At a smaller scale, 

“Nouvelles Chances” projects have introduced learning by doing situa� ons, in-

cluding closed partnerships with ar� sts and scien� sts. Not to men� on number 

of “in school” ini� a� ves bringing the world inside the school walls, the most 

impressive of which is probably a circus based learning, including a long term 

se�  ng up of a circus’ big top in the school yard. 

 

This colourful and rich landscape has long demonstrated its success and its tre-

mendous eff ects on students’ career paths. However these schools and projects 

are too o� en small scale and isolated ini� a� ves. What about moving from alter-

na� ve educa� on into mainstream educa� on?

Educa� on is mostly based on tradi� ons, customs and the personal history of 

educators (see the conversa� on above). It takes a lot of training to introduce 

new models and get teachers to open up to the world and come out of the regu-

lar circles of their own educa� onal system. It is precisely what IPLE and INEPS 

agenda have all been about  An interna� onal teaching experience or training 

session is the shortest and the most effi  cient way to broaden the views and 

skills for teachers, educators and school leaders. 

That is probably the next step, not only to develop an alterna� ve school model, 

but to introduce at a large scale an interna� onal training framework for edu-

cators. Let’s acknowledge it has been the commitment of those who carried 

out spreading PL interna� onally, namely Bret Schlesinger, Jens Schneider, Ingrid 

Böhm and many others, remarkable women and men, whose inspiring example 

should largely be spread, adver� sed and expanded. 
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Produc� ve Learning and school development 

in Germany

Ingrid Böhm, Heike Borkenhagen, Holger Mirow and Jens Schneider 

The emergence of Produc� ve Learning

The history of Produc� ve Learning did not start with the founda� on of our Ins� -

tute. In fact, it began when Ingrid Böhm and Jens Schneider had dinner together 

on the top of a skyscraper at the Columbus Circle in New York City. In 1983 they 

decided to found a “Stadt-als-Schule“ (City-as-School) in Berlin, a! er having vi-

sited the City-As-School in New York City.

The reasons for this decision were their personal experiences at school, at fi rst 

as students and later professionally, as a maths and music teacher and a social 

worker and social educator. Another reason for their decision was of course 

the vivid debate about educa� on and its necessary reform a! er 1968, the in-

troduc� on of the “Gesamtschule “(comprehensive school), as well as the foun-

da� on of independent and of “free” schools in Germany, the U.S. and in many 

other countries. Names such as A.S. Neill and his Summerhill School, Ivan Illich 

and “De-schooling”, Paulo Freire and his “Pedagogy of the Oppressed” and their 

German counterparts Hartmut von Hen� g and Oscar Negt were omnipresent in 

the discussion about school reforms. 

The poli� cal movement of ci� zens that ini� ated at American and European 

universi� es was also an upheaval against the tradi� onal educa� onal system. 

Le! -wing and liberal groups saw the educa� onal system as the reason for a wi-

dely spread authoritarianism causing apathy towards undemocra� c and unjust, 

economic, public and societal structures. From their point of view the “hidden 

curriculum” as well as the exclusion of disadvantaged socio-economic groups 

from societal par� cipa� on was the tool of the people in power to preserve so-

cial structures.

 

The a# empt to reform schools with the „Gesamtschule“ did not really succeed, 

as its basic understanding was rather technological and so the innova� ve edu-

ca� onal ideas of the younger teachers in the 70s had been (more or less) aban-

doned due to a gradual exhaus� on as they got older. 

In this situa� on of radical change that lasted well into the 1980s, Ingrid Böhm 

and Jens Schneider founded the Youth Educa� on Centre Die Stadt-als-Schule 
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Berlin (City-as-School Berlin) together with a development group in 1987. In 

1991 the out-of-school project was transformed in a school pilot project with 

9th and 10th grade students. In 2002 the pilot project evolved into a permanent 

“school of par� cular educa� onal character” which was integrated into a secon-

dary school in 2010 adding unique dis� nc� on to it.

From Die Stadt-als-Schule Berlin to IPLE

Both founders were deeply impressed by their experiences as educators in Die 

Stadt-als-Schule Berlin which together with their interna� onal networking ac-

� vi� es led to the prepara� on and further development of the city as school 

concept. They founded the Ins� tute for Produc� ve Learning in Europe (IPLE), as 

an Affi  liated Ins� tute of the Alice Salomon University of Berlin, and the Interna-

� onal Network of Produc� ve Learning Projects and Schools (INEPS). 

What fascinated and moved them so much in the four years of their educa� onal 

work at Die Stadt-als-Schule that it later heavily infl uenced their professional 

lives? In short: It was the enthusiasm, seriousness, determina� on that they saw 

in the young people – many doing their tasks and refl ec� ng on them – if they 

were their own. The willingness to act and, o# en enough from prac� cal neces-

sity, occupy oneself with ques� ons and topics evolving from the ac� vi� es and 

their surrounding prac� ce fuelled the engine of self-educa� on of these young 

people. Educa� on received personal meaning and only as such it became edu-

ca� on at all, in the sense that the school founders understood the word. This 

concept proved to be highly feasible on the individual student’s educa� onal 

level. It won the city as school approach its fascina� on and its driving force. 

Already during their educa� onal work at Die Stadt-als-Schule the need arose to 

develop a conceptual theory to describe the successful prac� ce. Ingrid Böhm 

and Jens Schneider began with that, having the opportunity with the pressure 

of the successful educa� onal prac� ce, but only in 1992 when they acquired the 

“Produc� ve Learning in Europe Project” fi nanced by the European Union, the 

German Federal Government and the Berlin City Council it was carried out in 

coopera� on with 12 schools and educa� onal ins� tu� ons across six European 

countries.

The result was not only the theore� cal concept of Produc� ve Learning, what 

was named IPLE‘s founders educa� onal vision, but also a project-oriented qua-

lifi ca� on programme for the educators who were introducing the Produc� ve 

Learning concept. They planned to have correspondence courses in conjunc� on 
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with on-campus courses and on-site consulta� ons in the involved schools and 

ins� tu� ons. They iden� fi ed 12 theore� cal and methodological aspects of the 

pedagogy of Produc� ve Learning and conceptually developed those in the form 

of “Study Le! ers”, par� ally with the help of others. The seminars’ contents follo-

wed these aspects as well, u� lizing methods describing the individual topic and 

its prac� cal implementa� on.

At the end of the project in 1995 IPLE could not only establish the success of 

both concepts, but also achieved a complete set of instruments to disseminate 

Produc� ve Learning interna� onally.

Berlin

The 1990s in Germany were characterized by the reunifi ca� on of the two Ger-

man states, which aff ected all parts of society. Not only poli� cally and economi-

cally, but also in terms of public and private ins� tu� ons adjustments and deve-

lopments were necessary for the accession of the German Democra� c Republic 

(GDR) to the Federal Republic of Germany (FRG) and its cons� tu� on.

The educa� on system that is specifi cally regulated in Germany in accordance 

with the federal principle in each province had to be set up from scratch in the 

‘new states’ on the territory of the former GDR. In Berlin the school structures 

in the East had to be adapted to the school system of West Berlin. Many offi  cials 

inside the ministries, school boards and also school principals were replaced by 

poli� cally ‘correct’ people from East and West and these people o# en showed 

a willingness to innovate and develop. This development process in educa� on 

facilitated our eff orts towards innova� on at school; perhaps without the reuni-

fi ca� on we would not have been successful.

A fi rst major success came in 1996 in Berlin, when the European Social Fund 

(ESF) could be used for experimental school programs of Produc� ve Learning. 

In associa� on with the Berlin Ministry of Employment the school administra� on 

could be convinced that the model ‘City-as-School,’ which had gained recogni� -

on, should be used to off er students at the risk of failure a promising alterna� ve, 

and also to provide professional orienta� on. Here, as ever since the 80s, the 

high school drop-out rates as well as rising youth unemployment were the main 

reasons for the willingness of school authori� es to allow Produc� ve Learning as 

an alterna� ve to the ‘subject based’ curriculum and to permit school degrees 

on this basis.
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In the years between 1996 and 2002 seven pilot projects of Produc� ve Learning 

were set up in secondary schools (Hauptschule), fi ve programs in special educa-

� onal centres and three in extra-curricular projects. The experimental programs 

at ‘Hauptschule’ were successful and today the 14 PL sites in Integrated Secon-

dary Schools are essen� ally based on its curricular and methodological design, 

which allows the par� cipant three days of ‘learning in prac� ce’ at self-selected 

placements outside the school, o" en in companies , but also in social and cul-

tural ins� tu� ons.

The school programs in special educa� onal centres were also successful, but 

the design was oriented more closely on the curriculum of regular schools, and 

the prac� ce was organized within the school. All par� cipa� ng schools founded 

‘student enterprises’ whose ‘opera� ons’ were increasingly inter-linked with the 

subject-oriented learning. The co-opera� on with the special schools was reg-

re# ably ended by an administra� ve decision in 2000. The Produc� ve Learning 

projects in special educa� on centres con� nued their work under a pilot project 

for student enterprises and contributed with the results of the developments 

which were made there. Two schools kept the contact with our ins� tute tena-

ciously and gained the acceptance of Produc� ve Learning within the corres-

ponding regula� on. These condi� ons allowed for a convergence with the Pro-

duc� ve Learning at ‘Hauptschule’ and allowed the establishment of addi� onal 

PL-programs in special needs schools.

The non-formal educa� on projects worked very successfully with the school 

programs and increasingly co-operated with other schools in the region. As a 

consequence of the expiry of the European funding, only one project con� nued 

to work as part of a ‘consul� ng house’ for young people in the district.

The curricular and methodological development work in Berlin was characte-

rized by two goals from the beginning, between which a par� al ‘confl ict’ exists:

On the one hand, the development of individual curricula was intensifi ed; these 

were meant to link the learning consistently with the interests and the prac� cal 

experiences of individuals. This proved to be the key to success; especially for 

a# rac� ng those young people back to learning, whose academic success in the 

subject-oriented curriculum was or is at risk.

On the other hand, it was intended that Produc� ve Learning was to cast off  the 

‘s� gma’ to be a ‘program for at-risk-students’ only. With the transfer to a regular 

school program PL was to be opened to all levels of educa� on and correspon-

ding school degrees. Therefore, integra� on within the regulatory framework 



45Produc� ve Learning and interna� onal school development

was necessary, and the pressure increased to prove the ‘equivalence’ of Produc-

� ve Learning with the requirements of tradi� onal school degrees.

At the beginning of the experimental phase the development of ‘Learning in 

Prac� ce’ and the ‘Communica� on Group’ was the main focus. For these ‘new’ 

components of the curriculum no rou� nes existed. The accompaniment of the 

learning in real-life situa� ons, the refl ec� on and the deepening of the expe-

rience inside the school were the main topics of the teacher training and the 

curricular and methodological development.

Increasing a" en� on was paid to the integra� on of the ‘subject learning’, espe-

cially the ‘cultural skills’ of reading and wri� ng (English, German) and calcula-

� on (Mathema� cs). From 2001 onwards, these disciplines within the Learning 

in Prac� ce have been iden� fi ed as separate areas of assessment. This ensured 

that the rules of the Standing Conference of Ministers of Educa� on (KMK) for all 

secondary school qualifi ca� ons were met. It also facilitated the re-organiza� on 

of the experimental programs in 2002, which were then permi" ed to allocate 

all school degrees up to the 10th grade.

The inter-weaving of personal interests, prac� cal experience and ‘learning ob-

jects’ was (and remains to the present) a central issue of development and 

training. The educators tested and developed diff erent ways: they combined 

individual learning and group work, developed links ‘from prac� ce’ such as the 

Individual Produc� ve Tasks ‘; ‘from the subjects’ e.g. by using ‘discovery tasks’ 

to iden� fy the meaning of Mathema� cs, English etc. in the fi eld of prac� ce; 

and ‘from the person’ - for example by using very personal experiences as an 

inspira� on for learning projects. The methodological diversity is a response to 

the very diff erent learning abili� es and ap� tudes of young people. It is o% en 

characterised by the need to develop the necessary independence of young 

people step by step and to avoid excessive demands.

Produc� ve Learning and the „Program for Interna� onal Student Assessment 

(PISA)’ 

In 2001, the OECD published the results of the „Program for Interna� onal Stu-

dent Assessment (PISA)’ , and the results of German students were below ave-

rage. The mul� -faceted discussion of the results and its conclusions cannot be 

discussed here, but three points ought to be men� oned, which seem signifi cant 

to us for the acceptance and development of Produc� ve Learning in Berlin and 

na� onally:
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▪ The survey formulated explicitly the inten� on to ‘go beyond the measure-

ment of school knowledge and to capture the ability to use domain-specifi c 

knowledge and domain-specifi c skills for dealing with authen� c problems’ 

(cf. basic concept of the interna� onal PISA project). This objec� ve and any 

related discussion of competency-based educa� onal standards were an en-

couragement for Produc� ve Learning, with its emphasis on the ‘applica� on 

of knowledge and skills’. 

▪ The PISA results also promoted the discussion of ‘comparability’ of school 

performance and strengthened the advocates of central examina� ons. In 

2003, the KMK published na� onal educa� onal standards for the Interme-

diate School Cer� fi cate (ISC) a" er the 10th grade. In 2005, the Berlin admi-

nistra� on introduced examina� ons for the ISC; which are also obligatory for 

students of Produc� ve Learning. Their impact is viewed very diff erently. On 

the one hand, the tests are seen as a ‘step back’, because they facilitate a 

purely subject-oriented ‘learning for the test’. On the other hand, it has been 

said that the par� cipa� on of the PL-students in central tests has increased 

the social recogni� on of Produc� ve Learning as an equivalent course of edu-

ca� on. The propor� on of students in Produc� ve Learning which obtain an 

ISC remained constant - regardless of the test format. About 20 % of the PL-

students gained an ISC in Berlin.3 

▪ Once again, the PISA study reinforced the a$ en� on to the problem of risk 

groups. The high propor� on of pupils in the study who reached only the 

lowest profi ciency levels (nearly 20%), as well as the considerably high rate 

of students who leave school without any school degree (about 10 %) were 

and are perceived as unacceptable. In 2007, the Standing Conference of the 

Ministers of Educa� on (KMK) formulated the decision to ‘reduce the number 

of pupils leaving school without qualifi ca� ons, secure transi� on and reduce 

the number of drop-outs’. Produc� ve Learning was men� oned as an example 

for the preven� on of dropping out of school.

In 2005, the experimental programs at secondary schools and special needs 

centres were transferred to regular programs. The curriculum and the forms 

of assessment were approved and incorporated into the relevant school regu-

la� ons. More schools have been given the opportunity to establish Produc� ve 

Learning.

3 About 60 % of the PL-students in 10th grade reach the „Erweiterter Hauptschulabschluss’ 

and 20 % leave school without a school degree. 
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Integra� on of diff erent school types in secondary educa� on

In Berlin, a recent milestone in the development was the structural reform of 

the school system, which was introduced with the new Educa� on Act 2010. The 

spectrum of school types was reduced by integra� ng ‘Hauptschule’, ‘Realschule’ 

and ‘Gesamtschule’ into one type of school: the Integrated Secondary School 

(ISS). Today, there exist only two major types of schools in secondary educa� on: 

the ISS, mainly targe� ng the prepara� on for voca� onal schools and training, 

and the grammar school (‘Gymnasium’) mainly targe� ng the prepara� on for 

university. The special needs educa� onal centres s� ll exist; their prospects de-

pend on the outcome of the ongoing debate on ‘inclusion in educa� on’.

Produc� ve Learning is now men� oned in the Educa� onal Act as a form of ‘Dual 

Learning’. Dual Learning is defi ned as a ‘meaningful link between school lear-

ning and learning at the prac� ce place’ and shall prepare and facilitate the 

transi� on to the world of work. Interes� ngly, Dual Learning is not defi ned as a 

‘school subject’, but permits the connec� ng of diverse curricular ac� vi� es in all 

grades from 7th to 10th grade.

Today, every Integrated Secondary School in Berlin has the opportunity to intro-

duce Produc� ve Learning. All school degrees of secondary educa� on are acces-

sible and also a possible transi� on to the upper level. However, the implemen-

� ng regula� ons specify Produc� ve Learning as a ‘special organiza� onal form 

of Dual Learning (prac� cal learning)’ for students who are likely not to reach a 

school degree without par� cipa� ng in that par� cular form of educa� on.’ 

This is a refl ec� on of the ‘ambivalence’ of the developments that have taken 

place in the last 20 years in Berlin. On the one hand, Produc� ve Learning con-

tributed substan� ally to the school development and has become a statutory 

part of the Berlin school. On the other hand, Produc� ve Learning is s� ll seen as 

an off er for ‘at risk students’ within the regulatory framework and, therefore, in 

public percep� on as well. 

Brandenburg and Saxony-Anhalt

Since 2001, the Ins� tute tried to gain a foothold in other Federal States. Ini� ally, 

Brandenburg’s former Minister for Educa� on took an interest in the programme 

and a li$ le later Saxony-Anhalt as well, when a Government Offi  cial in charge of 

students with learning diffi  cul� es a$ ended a Forum on Produc� ve Learning. In 
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both Federal States many administra� ve obstacles and funding diffi  cul� es had 

to be overcome before seven school projects could begin. Mo� va� on of both 

Departments for Educa� on – as of other Federal States following later – was an 

alarmingly high rate of school failures. 

Produc� ve Learning was just as successful in those two large surface states as 

in Berlin. It was possible to fi nd prac� ce places in (mostly small) enterprises and 

ins� tu� ons in the “lowlands” also. Students, parents and teachers were willing 

to par� cipate and the school success as well as the transi� ons to voca� onal 

trainings and job prepara� ons were predominantly accomplished.

While Saxony-Anhalt expanded Produc� ve Learning on a state-wide level in 

consequence of that and introduced it to 21 schools, Brandenburg kept only 

the seven pilot school programmes for mostly unknown reasons despite their 

success. Several tries by the Ins� tute to achieve an expansion of Produc� ve 

Learning were rejected by the Department for Educa� on.

Thuringia

In Thuringia Produc� ve Learning made its way into the relevant Ministry via 

the State’s Prime Minister. The desire “from upstairs” reinforced the previously 

weakened tendency of offi  cials to take care of Produc� ve Learning. They had 

already conducted trials of programmes for students at risk to fail and perma-

nently established this concept. However, they needed methodological training 

which was off ered by the IPLE.

In 2006 a two year qualifi ca� on programme was established, which was a# en-
ded by 17 teachers from seven schools. The project allowed further develop-
ment of educa� onal opportuni� es towards Produc� ve Learning. Eff orts were 
made by three of the schools during the qualifi ca� on. However the opportu-
nity remained in all schools for students who were par� cularly weak in regular 
classrooms. The project was according to par� cipa� ng schools very successful 
and in consequence of that a signifi cant expansion had been planned by the Mi-
nistry with the IPLE providing the consulta� on and qualifi ca� on. However, the 
IPLE had to compete with an infl uen� al regional provider, and it was decided in 

favour of them. Various statements made by teachers who trained at the IPLE 

indicated that the qualifi ca� on le%  much to be desired.
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Mecklenburg-Western Pomerania

At the beginning of 2001 we approached the Ministry for Educa� on of the Fede-

ral State of Mecklenburg-Western Pomerania in North-East Germany, to propo-

se the introduc� on of Produc� ve Learning. We knew that the state was highly 

interested in reducing the high propor� on of pupils leaving school without qua-

lifi ca� ons. We earned a lot of acceptance among offi  cials and organised infor-

ma� on events about Produc� ve Learning. Several schools took part and were 

interested in the introduc� on of PL. The fi rst a# empt however failed because 
the ins� tu� on’s remaining European Social Funds had to be used for “school 
support centres”, in which maladjusted students were temporarily cared for 
and occupied. 

Two years later, we turned again to the Ministry for Educa� on, because we knew 
from experience that at the end of an ESF funding period some of the money 
had o$ en not been used, despite being earmarked. To the surprise of the Mi-
nistry we had the chance to get ESF-money to start a pilot project at six schools. 
The Department for Educa� on wanted this all the more since the established 
“school support centres” had not achieved the expected success in suppor� ng 
maladjusted school children. 

The Ministry of Labour and Social Aff airs encouraged the Department for Educa-

� on in working with young people at risk of school failure and to really innovate 

educa� on instead of imposing “general support measures”. They were prepared 

to use European Funds for it. The responsible offi  cial received support for Pro-

duc� ve Learning from inside the Department and the Minister for Educa� on of 

Mecklenburg-Western Pomerania in par� cular. 

The project could only start at the beginning of the next school year, which 

was connected with considerable diffi  cul� es, that were overcome by a strong 

interest in this new form of educa� on and a strong commitment by the people 

involved. The pilot project had borne fruit in a rela� vely short � me, increasing 

the State’s willingness to expand Produc� ve Learning. Through the Ministry for 

Educa� on’s considerable poli� cal eff orts it was possible to secure funds from 

the subsequent ESF funding period 2007-2013 for a state-wide expansion of 

Produc� ve Learning in ini� ally 25 and fi nally 27 sites. Each student should be 

granted access to Produc� ve Learning when needed.

The Department for Educa� on and in par� cular the responsible offi  cial were 

determined to make Produc� ve Learning a driver of school development for Se-
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kundarstufe I (Secondary School Level) towards prac� ce-related and individua-

lised learning. The term “Flexible Schulausgangsphase” (Flexible school-leaving 

phase), borrowed from Finnish school development, described the plan to al-

low students to extend their school days for up to two years. This should allow 

them to aim for the best school qualifi ca� on without the pressure of � me. 

The Ministry for Educa� on established a planning unit on the basis of our pro-

posal, with the task to design the “Flexible School-leaving Phase” and its legal 

framework. This refl ected the inten� on of the Ministry to keep school princi-

pals, members of administra� ve staff , PL teachers and representa� ves of the 

Department con� nuously involved in the school development.

The IPLE was also represented in the planning unit and a driving force in the pl-

anning process, with support from the Ministry who on their part found the po-

li� cal and legal form for the implementa� on of our concepts. The IPLE’s posi� ve 

and nega� ve experiences in the other three Federal States gave this planning 

unit a clear advantage. The result was an “ordinance” including a “conceptual 

framework” for Produc� ve Learning. PL became a part of the regular school 

system in Mecklenburg-Western Pomerania.

Produc� ve Learning has been successfully established in all 27 schools that 

took part in the pilot project. As seen in other Federal States as well, it was 

the intensive two-year training next to the educa� onal concept that changed 

the teachers’ tradi� onal role as subject teachers to a new self-understanding 

as educators of Produc� ve Learning. The goal of the Ministry for Educa� on to 

reduce the number of unqualifi ed school drop-outs was reached. About 80 % 

of the students received the desired cer� fi cate and about 50 % of them were 

giving a training place in enterprises.

In agreement with the Ministry for Educa� on four PL- educators qualifi ed for 

“project consultants” who took over quality assurance and quality development 

a$ er the introduc� on of Produc� ve Learning. These qualifi ca� ons will also be 

completed by the end of the project in the summer of 2012.

The eff ec� veness of Produc� ve Learning was used by the Ministry for Educa� on 

to apply educa� onal principles and methodology of this form of educa� on to 

the regular school system as well. Since 2009 three PL schools carry out the pro-

ject “Handeln, Erkunden, Entdecken (HEE)“ (“Take ac� on, Explore, Discover”), 

which has been ini� ated and developed scien� fi cally by the IPLE through means 

of trainings, consultancy and project evalua� on. Further plans are in the start-

up phase. 
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For us, Mecklenburg-Western Pomerania is a shining example of how a school 

innova� on can be realised with the collabora� on of everyone involved in this 

reform – if such a need exists and is generally accepted.

Saxonia

Project objec� ve and structure 

In 2008 the IPLE took part in a contest for „Prac� cal Learning“ ideas in the Fede-

ral State of Saxony. The State Department for Culture and Educa� on in Saxony 

decided in favour of the IPLE‘s concept. The State‘s Ministry supported a pro-

ject to accompany Produc� ve Learning at seven schools in Saxony from 2008 to 

2014. The ESF applica� on by the IPLE had been approved for a period from 2008 

to 2013 and later prolonged by amendment to 2014. 

The Federal State of Saxony’s objec� ve was to reduce the number of school 

drop-outs currently leaving schools without a qualifi ca� on (9 %). The Depart-

ment for Culture and Educa� on predefi ned that Produc� ve Learning in Saxony 

may only be targeted at students threatened by failure in Hauptschule (“lower 

secondary general school”).

The project’s components are:

▪ a three year training course for teachers taking part in the project 

▪ a two and half year consultancy training for 2 PL cer� fi ed teachers 

▪ consulta� ons at the 7 par� cipa� ng schools and PL teams 

▪ self-evalua� on at the schools

▪ project development reports and evalua� on by the IPLE

▪ external project evalua� on by the Ins� tute of School Pedagogics at the Uni-

versity of Rostock par� cularly with regard to students’ educa� onal develop-

ment and teachers’ competence development.

The teachers’ voca� onal training programme in Saxony is a three year course as 

opposed to two years from other Produc� ve Learning projects, which includes 

a one year preparatory phase as requested by the State’s Department. Although 

this violates the „linking prac� ce with training“ principle it allows educators to 

carefully prepare themselves for prac� ce. 
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At the beginning of the project the Department for Culture and Educa� on of Sa-

xony established a project advisory board which includes the IPLE as a member. 

The project advisory board coordinates ac� vi� es and measures and promptly 

resolves diffi  cul� es anybody involved might have.

Par� cipa� ng schools and teachers

Produc� ve Learning is being conducted at 7 secondary schools in Saxony. Each 

site has two Produc� ve Learning groups of up to 20 students, one group of the 

8th and the other of the 9th grade. Two educators are responsible for all learning 

areas in one learning group.

By the end of the project a total of 35 teachers will have par� cipated in the 

voca� onal training programme „Produc� ve Learning in Europe“ of the IPLE. The 

State’s Department for Culture and Educa� on in Saxony will select two of these 

cer� fi ed educators for a# ending another training programme to qualify as „Pro-

ject Consultants for Produc� ve Learning“ in January 2012. The par� cipants will 

be prepared to take over the tasks of further educa� on and consul� ng at the 7 

Produc� ve Learning schools a$ er the conclusion of the project.

Par� cipa� ng students

A total of 600 students will par� cipate in Produc� ve Learning in Saxony through 

the en� re course of the project. During a six week orienta� on phase, following 

the admission procedures at the begin of the school year, students become ac-

quainted with Produc� ve Learning and later decide together with the educators 

whether Produc� ve Learning is an appropriate type of educa� on for them.

A par� cular challenge in Saxony is the low number of applicants. Due to de-

mographic change schools are threatened with closure and try to keep their 

students. Also striking is the low number of girls taking an interest in Produc� ve 

Learning. Possible reasons for this could be:

▪ Boys are more likely to come into confl ict with school than girls. Girls would 

adapt to diffi  cult situa� ons more easily and remain “undetected”.

▪ Boys are more a# racted by the prac� cal relevance of Produc� ve Learning 

than girls.

▪ The diversity of Learning in Prac� ce is not suffi  ciently clear to girls
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Consulta� ons and seminars at the PL - sites in Saxony have regularly revealed 

diffi  cult school biographies and life situa� ons of par� cipants (examples for 1st 

and 2nd genera� on of students):

▪ The majority of par� cipants were studying in a higher year than the corres-

ponding grade (having stayed down one or more years). A quarter of the 8th 

grade learning group had last successfully passed the 6th grade or lower.

▪ More than half of the par� cipants did not live with both parents; The per-

centage of students receiving addi� onal care by public social services was 

close to or even above 50 % at some sites.

▪ In large ci� es the propor� on of students diagnosed with special therapeu� c 

or educa� onal needs was also about 50%. The number of school drop-outs 

was par� ally linked with admission to therapeu� c services. 

▪ The propor� on of youths in all schools who had previously come into confl ict 

with the law was never below one third, some� mes even above two thirds.

▪ With regard to alcohol and drug abuse, teachers es� mated approximately 

one third at one site and at two other sites even four fi & hs of students were 

at risk.

Project evalua� on

Teachers, the IPLE and the University of Rostock, all evaluate the educa� onal 

programme with varying emphasis. Since a detailed descrip� on of the results 

goes beyond the scope of this report, below is a brief summary:

▪ Signifi cant educa� onal achievements of students are evident

▪ Almost three quarters (73 %) of the fi rst year‘s students reached the Haupt-

schulabschluss (lower secondary general educa� on cer� fi cate), 13 % of tho-

se reached the qualifi zierenden Hauptschulabschluss (qualifying lower se-

condary general educa� on cer� fi cate).

▪ The majority of the fi rst genera� on of students has Produc� ve Learning with 

realis� c future employment prospects.

▪ Various surveys conducted by the IPLE and the University of Rostock as well 

as the present annual evalua� on of the PL-sites suggest a posi� ve personal 

development of students, especially with regard to their a'  tude towards 

learning and confi dence in their own abili� es and opportuni� es as well as 

their general behaviour.
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The majority of surveyed parents of the 1st and 2nd genera� on of students de-

scribe a posi� ve development in their children:

▪  Posi� ve changes in the a"  tude toward learning and school

▪  Improvement in educa� onal a# ainment

▪  Developing of quali� es such as confi dence / self-esteem, independence, re-

sponsibility / reliability and a# en� veness

▪  posi� ve changes in terms of prepara� on for professional prospects and a 

posi� ve future orienta� on

▪  posi� ve changes on a social and communica� ve level

The school biographies and life situa� ons of the students, some of which were 

very diffi  cult, heavily infl uenced the educa� onal work. They o' en required con-

siderable support and had a nega� ve impact on learning. The scien� fi c monito-

ring by the IPLE has received an overwhelmingly posi� ve evalua� on by teachers 

in all aspects of consul� ng and training. 

Conclusions and outlook

All evalua� on results indicate a posi� ve course of the project and a broad ac-

ceptance among everyone involved. An important basis for this are the strong 

commitment of all educators involved in the project, the close coopera� on and 

absolute trust between all par� es as well as their construc� ve and solu� ons-

oriented coopera� on on the project advisory board.

In perspec� ve it will be important to assure the con� nua� on of Produc� ve Lear-

ning a' er the end of the project in 2014 and its quality. Quality assurance inclu-

des regular evalua� on of the educa� onal work, further training opportuni� es 

for educators and consultants, regular exchange between the par� es in Saxony 

and protagonists from other regions, as well as the par� cipa� on of project sites 

in Saxony in the developments in other Federal States.

Since the State Department for Culture and Educa� on in Saxony has not plan-

ned to expand Produc� ve Learning, it is s� ll necessary to consider whether Pro-

duc� ve Learning should be used to develop further educa� onal opportuni� es.
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Prospects of Produc� ve Learning and the work of the IPLE in Germany

Quality management and the development of Produc� ve Learning in the fi nal 

years of secondary school

The concept of Produc� ve Learning for the grades 8 to 10 was approved. Since 

its introduc� on in Berlin, PL has helped more than 10 000 students at risk of 

academic failure to obtain a school degree, and to develop prospects for life 

and employment. Therefore, securing the condi� ons and quality standards is 

an important task that includes teacher training as well as networking and eva-

lua� on.

This success should also support the expansion of PL-programs and the intro-

duc� on of Produc� ve Learning in other federal states. A pilot project in Schles-

wig-Holstein was established a short while ago, and talks with relevant minis-

tries in other federal states are being held. The poli� cal inten� on to halve the 

rate of school leavers without a school degree should promote this. There alrea-

dy are ini� a� ves in various regions that o! en can be co-operated with by using 

the methodology of Produc� ve Learning for improving the exis� ng programs.

Development of more programs in all grades of secondary educa� on

In recent decades, school and educa� on in Germany has changed and under-

gone substan� al development. Apart from the introduc� on of ‘competency 

based standards’ men� oned above, the following can be found on the agenda: 

individualiza� on of learning, opening-up of school, prac� ce orienta� on, cross-

disciplinary learning. Current examples (already men� oned) are the ‘Flexible 

School Leaving Phase’ in Mecklenburg-Pomerania and ‘Dual Learning’ in Berlin. 

The experiences and methods of Produc� ve Learning can contribute to these 

areas. It is important to develop models and educa� onal off ers for all grades, 

which can also be realized with fewer curricular changes, e.g. in the form of a 

day of prac� ce or project learning per week. We expect that, in this way, the 

number of students that benefi t from the programs will signifi cantly expand 

and that par� cipa� on in school development as a whole is being strengthened.

In Berlin, where the IPLE has been suppor� ng a number of schools for several 

years within the framework of such a ‘transfer project’, important experien-

ces were gained. The results of the project HEE in Mecklenburg-Pomerania (7th 
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grade) are tes� mony to the signifi cant interest from schools and good develop-

ment opportuni� es.

In addi� on, Produc� ve Learning can contribute to inclusion in educa� on, as the 

individualiza� on of learning is a cons� tuent feature of its approach. The co-

opera� on with centres of special needs educa� on, the integra� on of students 

with special needs in PL, and the great heterogeneity in learning groups provide 

interes� ng examples and experiences for this important issue.

Introducing Produc� ve Learning in voca� onal educa� on

Voca� onal training in Germany is determined by the ‘duality’ of prac� cal trai-

ning in enterprises and lessons in voca� onal schools. The model is regarded 

interna� onally as exemplary and provides favourable structural condi� ons for 

a close link between ‘theory and prac� ce.’ However, these possibili� es are not 

exhausted in many areas. There are courses of voca� onal orienta� on and pre-

para� on for young people who do not move directly from school into voca� onal 

training, and these are predisposed for introducing Produc� ve Learning in our 

point of view. The experiences gained from a fi rst pilot project at a voca� onal 

school in Berlin are quite promising. Produc� ve Learning in par� cular opened-

up prospects for young people who want to ‘get into real-life’ and whose inte-

rests are not met by the o" en limited range of workshops within schools.

Co-opera� on with universi� es in research and educa� on

The co-opera� on with universi� es will be con� nued and expanded. The IPLE is 

an affi  liated ins� tute of the Alice Salomon University of Applied Sciences, which 

operates in the fi elds of health, social work and educa� on. Co-opera� on in ap-

plied research as well as in teaching, e.g. in the areas of ‘non-tradi� onal stu-

dents’ and ‘innova� ve teaching methods’, is under discussion.

We consider the collabora� on with the University of Rostock as very important 

as well. The external evalua� on of the projects in Mecklenburg-Pomerania and 

Saxony, carried out by the Ins� tute for School Educa� on, provides important 

results and sugges� ons for the development work. It also contributes to the 

visibility of Produc� ve Learning in the public and poli� cal domain.
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Why the soil is fer� le for Produc� ve Learning 

in Greece

Angela Passa

More than an introduc� on

When I was asked some � me ago to par� cipate in the IPLE’s Symposium and the 

anniversary of the 20 years during which the IPLE has been in the front line of 

educa� onal struggles, I accepted the invita� on willingly because personally and 

my organiza� on PROTASI owe a lot to what IPLE represents. I feel much honored 

about this invita� on and I thank the IPLE for giving me a great opportunity to 

speak about my country - especially at this diffi  cult stage. Before I come to the 

point, I would like to explain a li" le bit about the situa� on today in Greece, ac-

cording to my personal philosophy and the philosophy that PROTASI is based on.

Most of you know what the media tell us, but there are also other aspects which 

are not known to you. Although all Greek ci� zens are forced to obey the poli� -

cal, economic, social restric� ons, inhuman rules and non-democra� c decisions 

which are imposed on Greece, this doesn’t mean that we are all responsible for 

the breakdown of the state.

Basically the Greeks are divided into two big categories. The ci� zens of the 

mainstream Greece and the ci� zens of the parallel Greece. Although the ci� -

zens of the parallel Greece are not the majority, this does not mean that they 

don’t exist. They usually fi ght without too much noise, pushed by the media and 

the establishment to the margins of social life, trying to prevent and to cure the 

side-eff ects of the major poli� cal decisions which serve the dominant ideology 

of capitalism. And as you know, capitalism doesn’t have a na� onality.

But it is be" er to explain prac� cally how the people of the parallel Greece think 

and understand the reality.

▪ The ci� zens of the parallel Greece are characterized by a dialec� c way of 

thinking. There is a dialec� c connec� on between what they believe and 

what they do. This means that they try to realize what they believe, and if 

they realize that something doesn’t lead them to their goals then they ren-

ego� ate their a&  tudes and try again in real life situa� ons. The ac� on is the 

key that will jus� fy their theories. This interac� on of theory and prac� ce is 

the process that prevents from making mistakes. The contradic� on between 
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the words and the ac� ons is the main characteris� c of the ci� zens and poli-

� cians of the modern overly consumerist Greece.

▪ The ci� zens of the parallel Greece have developed to a big degree the pro-

cess of self-awareness. They are found in a con� nuous contact with their 

internal ‘world’, their internal ‘environment’. They are trying to answer to 

existen� al ques� ons ‘who I am, where do I go and why?’ At the same � me, 

they are in a con� nuous a" empt to understand the external reality, the ex-

ternal environment.

While the ci� zens of the modern Greece see the symptoms of a situa� on and 

try to face it, the ci� zens of the parallel Greece are aware of the fact that the 

problem is ‘the illness’ and not the symptoms. They search for the reasons and 

they intervene mainly (in the illness) without ignoring the symptoms. For those 

of us who are involved in the preven� on of the addic� on from drugs, this is a 

very familiar and comprehensible process.

The people of modern Greece talk and understand today’s social crisis only as 

an economic crisis that took them by surprise and upset them. The people of 

parallel Greece perceive the economic crisis as part of a bigger and more gene-

ral crisis that was hidden for many years under many levels and in many fi elds, 

in short, in all of society. This crisis was causing a lot of symptoms in the natu-

ral and human environment. The causes of this crisis are found in the modern 

lifestyle and the overly consumerist, materialis� c model which shapes our daily 

life.

A$ er this reference to the way of the ci� zens’ thinking in parallel Greece, let me 

give some examples of these a%  tudes and behaviors in prac� cal issues, when 

people are called upon to take certain decisions.

1. One very important characteris� c of the people in parallel Greece is that, 

whatever happens to them individually and to their environment, they 

search for the responsibility essen� ally within themselves. They inves� gate 

their personal part of responsibility in order to change their behavior. Next 

they search for the responsibili� es of the others with the inten� on not to 

blame, accuse or to scorn them, but to s� mulate and encourage them to 

understand their behaviors and to become more func� onal. What is do-

minant nowadays in Greece is the fact that the majority of the ci� zens in 

modern Greece don’t really recognize their responsibili� es and they blame 

(for all major or minor situa� ons) the others who can be their companion, 
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their partner, their boss, the government, the European Community, the 

Germans etc. The truth is that all of us, to a bigger or smaller degree, and 

according to the diff erent roles we play, we are responsible for what is going 

on in the society.

2. A second characteris� c is that the meritocracy, the transparency, the objec-

� veness and all the elements of a correct evalua� on towards everyday life 

are merits that are primarily engrained in us. We are trained not to be led 

by egocentrism. Consequently, we demand these merits from others, the 

community, and the government. It is irra� onal to refuse any evalua� on of 

our work because we are afraid of the cri� cism of the evaluators. The nega-

� ve a!  tude towards evalua� on indicates irresponsibility and indiff erence.

3. A third fundamental characteris� c of the people in parallel Greece is the 

democra� c sensi� vity and the respect for diversity in every place where hu-

man rela� ons occur. We defend, in the best way possible, the basic princip-

le of democracy according to which all the ci� zens have equal rights and ob-

liga� ons. The width of the rights of each ci� zen is extended to the point that 

he/she starts restric� ng the rights of another ci� zen. For example, maybe I 

like listening to loud music up to the point that another ci� zen starts to be 

annoyed, because all ci� zens have the right to quietness. I have the right 

to demonstrate my opposi� on to a law or a situa� on up to the point that I 

don’t prevent my fellow ci� zen to have a diff erent opinion or behavior. We 

fi ght for the right of a person to be on strike and protest if he/she decides 

to do so. But another person who doesn’t want to be on strike and protest 

has the same democra� c right to support his/her a!  tude. Threats and vio-

lence towards somebody who doesn’t want to par� cipate in something he/

she hasn’t chosen himself/herself, is a non- democra� c way to defend our 

rights. The same non-democra� c situa� on occurs if somebody doesn’t al-

low his/her fellow ci� zen to go to his/her job by locking him/her out of his/

her work place, or prevent him/her to drive his/her car by closing the roads 

or study by seizing his/her school. If some minori� es or even majori� es try 

to impose their a!  tudes in such violent ways, using the tools of their job 

which have been entrusted to them by their managers for diff erent reasons, 

then it is possible that they can use trucks, lorries, trains, boats even tanks 

some � mes.

Although these examples maybe considered very complicated with lots of pros 

and cons, I would like to make two important statements.
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a) There is a very common agnos� c mistake - that of ‘black and white’. In our 

society people are not separated in the people of modern Greece on the one 

side, and the people of the parallel Greece on the other. While it is clear that 

there are two policies, one dominant and the other in parallel, which fi ght 

with one another, it happens that ‘inside’ the ci� zens there simultaneously 

exist both of them which also contradict each another. Which one will domi-

nate the other is a personal issue and the choice of every individual. In most 

of the people there happens to be a very clear superiority of one of the two 

policies but there are also too many people who are moving between the 

two policies, and depending on the condi� ons, they show a tendency either 

to the one or to the other op� on. This is the percentage of people who we 

can approach, aff ect and whose posi� ve side we can encourage. 

b) Every one of us is facing this struggle on a personal level. It is the ‘ba# le of 

the opposites’ we expect and which, before too long, will lead us towards an 

evolu� on. On a prac� cal level, if we are interested in promo� ng the policy of 

the parallel Greece, we need - in every small or big way - to check our a$  -

tude and think about it. Which policy does it serve? Only if we are in a state 

of constant ques� oning within ourselves (this is a basic precondi� on) we’ll 

be able to determine the correctness of our process. This constant confron-

� ng of ourselves is also our basic tool to inspire and mo� vate other people. 

We all know that people change not only through words but basically by 

experiencing the behaviors of others - and only if they are mature enough, 

or if they have chosen themselves to change.

If I was asked to determine who is the best version of a Greek ci� zen I would 

say:

„It is a person who appreciates educa� on and culture, is conscien� ous and has 

got ethos and morals. He/she sets goals and works for their implementa� on in a 

methodic and professional way, with persistence. He/she interprets the pheno-

mena and the situa� ons in a ra� onal way with a clear mind, without simplifi ca-

� ons and sudden impulses. He/she is extrovert and is not afraid of antagonism. 

He/she is proud of his/her background and history but he/she doesn’t consider 

them as a passport for a special treatment by the others. He/she preserves and 

promotes the posi� ve values of the Greek society such as solidarity, hospitality 

and strong family bonds“.

On the contrary, and maybe this is the model that the MM promotes which is 

predominant at the moment, we have the Greek ‘macho man’ with an oriental 

mentality. He was brought up with the stereotype of the privileged people who 
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were able to create the Parthenon ‘while the other people were s� ll ea� ng oak-

galls’. It is impossible for him to act as a member of an en� re whole. He thinks 

that he has only rights and no obliga� ons. He drives his car aggressively, he 

parks his car wherever he wants whilst ignoring the restric� ons, he smokes in 

smoke free places, he throws his garbage everywhere, he takes arbitrary deci-

sions and he doesn’t respect the rules of social co-existence. He provokes and 

laughs at people with diff erent a�  tudes. He feeds and maintains the patronage 

poli� cal system, ge�  ng profi t for himself while he is transformed to a li� le sat-

rap when he is given some power.

Maybe by describing the two sides of the Greek reality most of you will re-

cognize common elements in your na� onal reali� es. I don’t believe that the 

descrip� on above exists only in Greece. And this is what we should take into 

considera� on.

I made this brief reference to the present situa� on in Greece and the parallel 

Greece not as an apology but mostly in order to combine it with the principles, 

the values and the visions of what Produc� ve Learning represents today.

The methodology of Produc� ve Learning is the building that stands on the top 

of the founda� ons. What we have in common in our work at PROTASI are these 

founda� ons, meaning the values and visions for the future of our children.

PROTASI met INEPS, IPLE and Produc� ve Learning in 1996 and since then we 

follow a parallel process, building bridges, connec� ng our prac� ces, exchanging 

our ideas and producing new ones.

If we were to compare Produc� ve Learning with the Parallel Greece I presented 

before, there would be certain points that are common to both e.g. the dialec� c 

way of thinking, the process of self-awareness, the percep� on of what the crisis 

means today, the taking on of personal responsibility, the struggle for merito-

cracy, transparency, objec� veness, democracy, diversity and many more.

I am also convinced that Produc� ve Learning is a way to achieve all the princip-

les men� oned above, and the values, not only in the Parallel Greece but also in 

the Parallel Germany, France, Italy, Portugal etc.

This is my focal point, and I hope that the Symposium will generate an op� mis� c 

atmosphere so that we can further bring Produc� ve Learning into mainstream 

educa� on keeping all the values that it represents.
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In our Youth Center in PROTASI - which is mainly a non-governmental organi-

za� on working in the fi eld for the preven� on of addic� ve substances, we have 

implemented the project PLOUTOS (Produc� ve Learning OUTOf School).

PLOUTOS in the Greek language means ‘WEALTH’

What is our project ‘PLOUTOS’?

Produc� ve Learning out of school is connected with the basic principles of Pro-

duc� ve Learning in school, lifelong learning, Community and Health Educa� on.

The main aim for a young person to lead a meaningful life free of addic� ve sub-

stances and addic� ve behaviors - which condemn people to a life of misery - is 

empowered by the following goals of PLOUTOS.

1. The radical and deep changes within the scien� fi c, technological, economic, 

social and cultural areas which defi ne our world are crea� ng an urgent need 

to update and con� nuously improve the knowledge and skills of ci� zens in 

order to be able to respond to the increasing demands in their personal 

and professional lives. This means the broadening of the learning process 

and the supply of educa� onal opportuni� es throughout the lives of people 

through fl exible learning programmes, and a large thema� c fi eld able to re-

spond to other contemporary needs of the labor market (lifelong learning).

2. The learning persons change their status from being objects to that of being 

subjects of their own educa� onal processes (Produc� ve Learning).

3. Community educa� on for ac� ve and responsible ci� zenship.

4. Posi� ve mental health meaning ‘a state of well-being in which the individu-

al realizes his or her own abili� es, can cope with the normal stresses of life, 

can work produc� vely and frui# ully and is able to make a contribu� on to 

his or her community.’

Posi� ve mental health enhances social cohesion and social capital and improves 

peace and stability in the living environment and it contributes to economic 

development in socie� es. (WHO, 2001) (Health educa� on)
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Being an educator in Produc� ve Learning out of school ‘PLOUTOS’

These basic principles apply also to the educators. This means that whatever 

specifi ca� on the educators have (social workers, youth workers, teachers, psy-

chologists etc); they must be able to adjust their theore� cal background and 

experience to the new model of PLOUTOS and acquire the skills and competen-

cies needed for a new ‘teaching’ role. While the tradi� onal teaching methods 

(mostly teacher-centered) focus mainly on a certain amount of quan� ta� ve 

knowledge that has to be transmi" ed to the students. PLOUTOS is based on 

the teachers’ or facilitators’ ability to feel, to approach, to inspire their students 

with qualita� ve elements connected with the universal values of love, peace, 

solidarity, and respect for human rights.

In their role as facilitators they help students to discover their poten� al and 

skills, they guide students to follow their needs and plan their learning and ac-

� on processes, they advise the students of the choices and prospects they have, 

they mirror the students’ diffi  cul� es, encourage and support their personal de-

velopment. All of this is supplemented by group sessions and by taking into 

considera� on all individual aspects. The educa� onal contract which is created 

and agreed by both students and educators is the key that opens the door to 

another learning world with many challenges for both students and teachers.

In PLOUTOS the educators teach mostly as people - who they are themselves – 

not as someone who just verbalizes knowledge for the students, thus they have 

to be open- minded and eager to learn themselves from the students without 

compromising their role.

As ‘mediators of a situa� on’ the educators have to support the students in es-

tablishing a rela� onship between ac� vity and learning in formula� ng ques� ons 

that serve as a bridge between experience and educa� on. On the other hand, 

the educators must be able to guide students to formulate ques� ons on given 

answers (mostly on issues concerning poli� c and social life).

In PLOUTOS the educators don’t teach certain subjects - but with their acade-

mic educa� on they help the students to take a further step towards their own 

self-awareness, self-confi dence, self-assessment and personal growth. The as-

sessment acts as a feedback on personal growth, results and on the role of the 

educator: is he/she able to transform the individuals’ ac� vi� es into group work, 

cul� va� ng the group dynamics to the benefi t of the individuals?
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Admission and Orienta� on phase of “PLOUTOS”

For young people star� ng their par� cipa� on in “PLOUTOS” this form of lear-

ning is completely new and, therefore, they need the opportunity to fi nd out by 

themselves if this way of learning suits them.

Normally, the students already had some informa� on about “PLOUTOS”; from 

friends, teachers, parents and others.

In order to make the right decision, it is necessary for them to experience the 

spirit of learning at fi rst hand. The whole phase is divided into two parts: the 

admission procedure which starts every September and lasts for almost two 

months, and the orienta� on phase, which starts in November and lasts un� l the 

beginning of July.

During the admission procedure the students make an applica� on to the Youth 

Centre and have a short discussion with one educator. The students are invited 

to the fi rst group mee� ng. The educators design - with the students of a group 

- a learning and emo� onal contract by taking into considera� on the framework 

of the Youth Centre and the PLOUTOS project as well as their needs, expecta-

� ons, desires.

The agreed contact by both sides (educators and students) is the basis on which 

the group starts planning their ac� vi� es.

During the admission procedure, the fi rst mee� ng as a group with the parents 

is also organized.

During the orienta� on phase the students are given a list of ac� vi� es (frame-

work of PLOUTOS) - which is the curriculum of that year and they have to set 

priori� es according to their needs, desires and the � me available.

The list consists of the following aspects:

What do you want to learn and do?

▪ crea� ve games

▪ handicra# s

▪ health educa� on (preven� on of addic� ve substances, nutri� on etc)

▪ Environmental Educa� on – Sustainable Development

▪ Youth Exchanges

▪ Personal skills
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▪ Social skills

▪ Management and Professional skills

▪ Something else

The students have to decide on their priori� es for the above list. Usually, they 

ask for excursions, par� es, movies, sports. The educators accept everything the 

students suggest.

It was concluded that during one school year the above curriculum can be re-

alized by integra� ng also those sugges� ons of the students which are not in-

cluded in the list.

‘Οpening-up’ Produc! ve Situa! ons 

The aspect of opening-up ‘Produc� ve Situa� ons’ is an essen� al requirement in 

order to separate the produc� ve ac� vity from the prac� cal undertaking. It is 

important to put the students more and more into the posi� on to explore the 

Produc� ve Situa� ons themselves within the group and individually.

Opening-up Produc� on Situa� ons include the whole process of planning, prep-

ara� on, implementa� on and refl ec� on. It is divided into four phases:

Phase 1: Developing and specifying interests

Phase 2: Planning (project method) clarifi ca� on of condi� ons

Phase 3: Implementa� on of the chosen ac� vity

Phase 4: Evalua� ng the experience of the whole process

During the 1st phase, the students evaluate their interests and check them 

against the possibility to be realized (se$  ng priori� es). The PLOUTOS educators 

try to support this process by using crea� ve methods, e.g. communica� on and 

other games, sub-group work, videos and pictures, peer educa� on, role playing, 

internet explora� on, discussions etc.

During the 2nd phase, the students using the project method plan their ac� vity 

- se$  ng goals, clarifying condi� ons, fi nding resources, involving other systems 

in their planning (school, family, community, friends) sharing roles and work, 

inves� ga� ng informa� on, commi$  ng themselves, taking on responsibili� es.

The fi nal plan is wri% en up by them on a fl ip-chart and is put at a visible place in 

the room in which they hold their mee� ngs. They are also encouraged to keep 

a personal note-book.
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During the 3rd phase, the educators facilitate the students’ progress through 

counseling, suppor� ng their learning and experience processes and handling 

the rela� onal dynamics developed in the group for the personal growth of the 

students.

Individual counseling is also possible although the students are encouraged to 

bring every issue or problem into the group and be solved by the members of 

the group.

During the 4th phase, the students are encouraged to engage in self-evalua� on 

and group evalua� on. It is important to analyze the personal steps taken and 

the ac� ons taken by the group - from the concep� on of the idea un� l the fi na-

liza� on of the tasks.

During the analysis of this process the students must realize what the diffi  cul� es 

they faced were, the ways they solved them, if they asked for help, what their 

emo� ons were, and the new things they learned out of a posi� ve or nega� ve 

experience.

The evalua� on is the basis for the learning process in the upcoming task.

Developing Individual Curricula

Although most of the pedagogic work done in PLOUTOS is based on group work, 

individual curricula are very important to be encouraged, devised and recog-

nized.

The diff erent skills that each student acquires during the group work act in ad-

di� on to the skills developed by the others.

Each student has his/her own needs or skills which must fi nd a place within the 

group work. The pedagogic strategy that is implemented by the leaders during 

the group work tries to a$ ract the interest of all students to each individual 

curriculum by broadening the topic and fi nding aspects that might interest the 

other students too.

Since PLOUTOS is applied out of school and doesn’t aim to provide students 

with a qualifi ca� on or a degree, the subject–oriented learning acts in a sup-

por� ve and encouraging way to the school work – concerning mostly subjects 
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such as English language, IT, history, geography, and maths. The key problems 

(like peace, environment, democracy, health) don’t subs� tute those subjects 

but connect them with knowledge obtained in school and link them to real-life 

situa� ons for a school open to life and ac� on.

Evalua� on of educa� onal processes

The evalua� on in PLOUTOS is carried out by the student him/herself and by the 

group. The main focus is the development of the student according to the aims 

set out by him or her. The objec� ves follow the steps, se!  ng priori� es, plan-

ning, implemen� ng and refl ec� on on produc� ve ac� vi� es.

A similar process is followed for the group evalua� on.

The evalua� on is carried out by giving qualita� ve oral feedback during the group 

session a# er the end of each ac� vity, some� mes also in the middle of an ac� on, 

and there is qualita� ve and quan� ta� ve assessment at the end of the year on 

the basis of an individual anonymous ques� onnaire.

However, this is what happens only in our Youth Centre. The educa� onal mo-

del of the mainstream educa� on system in Greece remains old-fashioned and 

there is an urgent need for it to be updated. Although I am not very op� mis� c 

about the current situa� on in Greece, I have to admit that we need to start 

from somewhere and that we have to do this now. Last May, as the Minister of 

Educa� on presented the New Technological Lyceum in a press release, she said:

 „There are a lot of university facul� es that are overcrowded, a fact that leads 

many young people to unemployment. Over the last decades we underes� -

mated and sub-graded the technical voca� onal educa� on. We need to rush 

in order to make the Technological Lyceum the leading ship for the professi-

onal restructuring which is necessary for the labor market. The main aim of 

the Technological Lyceum is the technical and professional knowledge, the 

skills and their cer� fi ca� on, so as when somebody fi nishes the technological 

Lyceum he/she will be able to have professional rights.

We want the Technical Professional Lyceum to be substan� ally- not only for-

mally- equal and equivalent to the General Lyceum. We invest in the future 

of our country. We don’t need just scien� sts, we want specialized and well 

equipped professionals, technicians who are able to speak our language, 
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have skills in mathema� cs, computers and develop their ci� zenship. This is 

what we call skills and key competences in Europe. The power of our propo-

sal is aiming at the specializa� on of students”.

In conclusion, it seems that we have a long way to go un� l we manage to in-

troduce Produc� ve Learning in Greece. All the a! empts we have made in the 

past were fruitless because, as the minister confessed, the poli� cians and the 

decision-makers could not upgrade and update the educa� on according to the 

real needs of young people and the society.

We are all afraid of this crisis and the eff ects it is going to have in every aspect 

of our personal and social life, but on the other hand, every crisis brings chan-

ges which are necessarily fundamental and profound. Some� mes it is be! er to 

undergo a real devasta� on than to be helped via a wrong salva� on.

Having worked for more than 25 years in primary drug preven� on, I am very 

much convinced that a Produc� ve Learning School is a preven� on school not 

only for disabled students - but for every student who wants to fi nd an interest 

in his/her learning processes and obtain the skills he/she needs to make him/

her a happy person throughout his/her life. 



69Produc� ve Learning and interna� onal school development

Produc� ve Learning and School development 

in Hungary

Ildikó Bárdossy and Renáta Anna Dezső 

Actuality of Produc� ve Learning

Ildikó Bárdossy 

Introduc! on

In 1990 Ingrid Böhm’s and Jens Schneider’s invita� on to establish an interna� -

onal organiza� on was accepted with pleasure and enthusiasm by Gyöngyi Bakó 

and Ildikó Bárdossy – teachers at the University of Pécs. For, they felt that the 

ideas, inten� ons and professional values, as outlined by both educa� onalists, 

corresponded with their own professional values and inten� ons in an organic 

way. 

The ideas and values were similar to those for which they were known for at 

their previous workplace, the interna� onally recognised Szentlőrinc School Ex-

periment. Furthermore, they were the same ideas they wanted to later apply at 

university for use in teacher training, as well as for in-service teacher training. 

These shared professional values and inten� ons contain, among others, the 

par� cipa� on in programmes, which:

▪ are cri� cal to, and counter, learning in a narrow sense, lifeless syllabuses and 

impersonal learning;

▪ prefer an ac� ve, construc� ve, person-oriented way of learning and teaching, 

interac� ve processes and construc� ve rela� ons.

Produc� ve Learning (as an ac� ve and crea� ve acquisi� on) is thought to be an 

ac� vity and a change in the methods of achievement, behaviour and know-

ledge; all of which involve the whole personality. The produc� ve, effi  cient lear-

ning environment creates authen� c, lifelike situa� ons for the students’ cons-

truc� ve acquisi� on; situa� ons involve them personally and are typical of the 

tasks and problems in which the students are later expected to use their know-

ledge. In the case of Produc� ve Learning it is important to know about our own 

knowledge, feelings and the process of learning. To support Produc� ve Learning 
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the following ques� on seems to have importance: how do we (as teachers) help 

our pupils/university students in various ways? How do we get them ˝in a per-

sonal rela� onship˝ with the syllabus and other learning situa� ons; to ac� vate 

their own thoughts and feelings; to understand what they think and interpret; 

what they experience and feel; to realise the reasons of their deeds. Through 

learning in real-life situa� ons, pupils/students are involved and made to solve 

real problems and make real decisions. Moreover, they gain a readiness and in-

creased ability to make choices, co-operate, plan, solve, and evaluate, all while 

taking responsibility. 

The Interna� onal Network of Produc� ve Learning Projects and Schools (INEPS) 

(from 1990 onwards) and the Ins� tute for Produc� ve Learning in Europe (IPLE) 

(since 1991) provided further possibili� es and contribu� ons. Ingrid Böhm and 

Prof Jens Schneider (co-founders and leaders of IPLE) par� cipated in this profes-

sional and scien� fi c contribu� on. 

Example of a Produc� ve Learning project – the Pécs City as School 

In 1991 in Pécs, – a city in Southern Hungary and the European Capital of Cul-

ture in 2010 – as part of a primary school, a youth group was organised for 

young people who had not fi nished school or could not gain entry to secondary 

educa� on. This project grew into the Pécs City as School and from 1992 it lasted 

for about ten years, in co-opera� on with the University of Pécs and the IPLE in 

Berlin. The model concept was worked out by Ildikó Bárdossy (co-founder and 

scien� fi c advisor of the project) with Magdolna Tratnyek (co-founder and leader 

of the project) (Bárdossy, Kovácsné, 1993; Bárdossy, Kovácsné, Molnár, 1994; 

Bárdossy, Kovácsné, Molnár, 1996; Bárdossy, Basmakov, Böhm and others, 

1999).

This Pécs project had similari� es with the INEPS City as School type projects/

schools. These projects/schools help children and young people with social in-

tegra� on and prosper in their life, especially those who missed the opportunity 

to fi nd a way to sa� sfy interests and needs in ˝majority˝ type schools 

These ins� tu� ons, while teaching children and youth organically, connect 

teaching with the everyday prac� ces of the home environment, in doing so 

they meet the tradi� onal demands of teaching and educa� on simultaneously. 

The communi� es and workplaces of the area are involved in the educa� on and 

teaching of children and young people. The pupils can learn, gain experience, 
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try themselves at the so called prac� ce places that is to say, in places of industry, 

trade, culture, services, community and poli� cal organiza� ons, and so on.

Learning situa� ons in diff erent environments (e.g. inside and outside of school, 

at individual prac� ce places) create more lifelike situa� ons with a higher degree 

of involvement. Learning becomes more interes� ng, at the so called prac� ce 

places students can use their knowledge directly, thus the process of educa� on 

and teaching gets a sense of reality in applica� on. With the help of learning 

programmes (curricula) adjusted to the person, children and young people can 

sa� sfy their interests, improve knowledge, and test their strengths. While at the 

same � me, lots of life situa� ons are ˝available˝ for them from the everyday life 

of the diff erent jobs and careers. Through this wide range of diff erent learning 

environments the students co-operate with each other as well as with teachers 

(coordinators), advisers and outside specialists (prac� ce mentors).

The goals, values, methods and results of the City as School in Pécs, as the 

fi rst programme of its type in Central Europe, can be summarized as follows:

Social needs, ins� tu� onal 
goals, values, as preferred 
and declared by City as 
School, Pécs

Methods and achievements of the ins� tu� on by City 
as School, Pécs

extension of school tasks planning and execu� on of school-pedagogical, socio-

pedagogical, career-oriented tasks

comple� on of func� ons of 

educa� on, teaching

development of cogni� ve, social skills and skills neces-

sary for work

turning towards society and 

the surrounding environ-

ment 

crea� on of new environments of learning (social, 

poli� cal, cultural, economic, scien� fi c organiza� ons; 

ins� tu� ons as outside learning scenarios, prac� ce 

places [again], learning workshops)

help with prosperity and so-

cial integra� on

career-oriented seminars, personal advisement, ap-

plica� on of methods which reveal needs, wishes, and 

ideas of students

learning, ac� ve par� cipa-

� on in real-life situa� ons, 

produc� ve situa� ons

learning skills and everyday life skills develop with the 

help of projects in the orienta� on stage; with semi-

nars as a programme planning model, involving out-

side prospects and working with an open curriculum; 

with the choice of individual prac� ce places; with the 

execu� on of individual prac� cal learning programmes 

(the so-called ˝Learning and Ac� vity Packet˝); with 

possibili� es provided by exchange programmes; with 

par� cipa� on in workshop ac� vi� es
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Social needs, ins� tu� onal 
goals, values, as preferred 
and declared by City as 
School, Pécs

Methods and achievements of the ins� tu� on by City 
as School, Pécs

providing a second chance 

(which is also a priority of 

educa� on policy in the Eu-

ropean Union)

exploring previous school failures; processing actual 

problems; looking for possibili� es and chances to cre-

ate background condi� ons (self-developmental semi-

nars, learning workshops, courses on learning meth-

odology, individual advice, individual consulta� ons)

execu� on of a more co-or-

dinated and professional co-

opera� on

co-opera� on between: teachers, psychologists, ca-

reer counsellors, social workers, informa� on special-

ists, librarians, representa� ves of special fi elds of 

workshops’ profi le , prac� ce place mentors, parents, 

student representa� ves, minority leaders, representa-

� ves of diff erent social and economic organiza� ons

Problems and problem solving methods present amongst students in the City as 

School can be summed up as follows:

Individual, social problems Applied means of problem solving

lack of self-knowledge and 

real self-image

loss of self-confi dence

problems of behaviour

unable to handle problems 

Training in self-knowledge and development of 

the self; behaviour therapy; confl ict management 

training;individual advice

integra� on disorder

existen� al diffi  cul� es

crisis situa� ons

troubled family background

coopera� on with the Family Counselling Ins� tute, 

the Educa� onal Advisory and other professional 

services; advising individuals; co-opera� on with 

psychologists, healthcare seminars

lack of clear knowledge of 

goals and opportuni� es in life

job orienta� on; co-opera� on with job advisers; ex-

perience of real opportuni� es of life in workshops, 

at prac� ce places, and at outside places of learning

lack of secure rela� onships 

with adults disappointment-

loneliness, want of love in life 

course 

teacher-student rela� onship as a result of teacher’s 

(facilitator) changed role; advising individuals; 

training of self-development seminar; more realis-

� c self-image and gain of self-respect; co-opera� on 

and acceptance appearing with help of workshops‘ 

possibili� es in self-expression 
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Learning diffi  cul� es Realized ways of problem management

lack of basic skills

underdeveloped learning skills

lack of mo� va� on in learning

lack of respect of knowledge 

as a value

gaps in knowledge 

previous failures in school

being under pressure in 

achievement demanding situ-

a� ons

lack of knowledge of eff ec� ve 

learning methods 

 

seminars on the methodology of learning (and all 

subject seminars); individual, promo� on of learn-

ing consulta� ons gave importance to the following 

skills and abili� es:

speaking skills (e.g. reading aloud, cri� cism, ask-

ing ques� ons, debate, comment, presenta� on); 

comprehension skills (e.g. understanding spoken 

texts, ad hoc speech, informa� ve texts, following 

ques� ons, debate, comment, presenta� on); writ-

ing skills (e.g. taking notes, outlining texts, wri� ng 

book reviews, individual learning and ac� vity pack-

ets, project plans); reading skills (e.g. comprehen-

sion, reading speed, ac� ve reading, cri� cal reading, 

examining texts  

lack of knowledge and formu-

la� on of learning goal

lack of knowledge necessary to 

plan, follow, and evaluate own 

learning (individual, paired 

work, co-opera� ve learning)

involvement of students in planning and interac-

� on; evalua� ng processes of learning; prepare 

students to plan their learning; to evaluate their 

own work; use meta-cogni� ve knowledge and co-

opera� ve competencies

Context of Hungarian educa� on and school development – chances, dangers, 

opportuni� es

The idea is not a new one that educa� on can be a cohesive force if it takes into 

account the diversity of diff erent groups and individuals, and avoids being an 

exclusive factor itself. On the one hand, schools have been discredited as being 

places of social exclusion; on the other hand, they have been appraised as the 

key ins� tu� ons of (re)integra� on (Delors, 1997.)

One of the basic problems of the present Hungarian school system is that it 

does not consider, or cannot cope with, the diversity of groups and individu-

als. With its closed system, it cannot help to fi nd individual paths, life oppor-

tuni� es, nor can it help the confl uence of the various, diverse personal lives 

within the context of the diff erent school “worlds”. Along with the par� cular 

names of today’s school groups: the ˝race stable˝ the ˝nursing home˝, and the 

˝alternative˝ type of schools, the existence of these schools, and their work it-

self, signify the dysfunc� on of the world and reality of educa� on. (Lige� , 2005.)
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To be able to analyse the problem, and fi nd possible solu� ons, we fi nd the fol-

lowing ques� ons useful, as are the possible answers to them. What is the rea-

son and what makes necessary, or not, the existence of the race stable school, 

which accepts only the privileged? What is for or against the nursing home 

populated by mul� ple contra-selec� on? What are the goals and values of the 

alterna� ve type school and who do they accept? Can the worlds of the diff er-

ent schools and children/young people with diff erent interests, abili� es, mo-

� fs, backgrounds and needs, meet each other? How is it possible to move in 

the school system? How can those who have social handicaps, and those with-

out; the talented ones, those who do ˝well˝ and those that are le$  behind; the 

healthy, and those with special needs; the ˝gi$ ed˝ ones and the ˝excluded˝ 

ones realize the knowledge in themselves?

Several sta� s� cs, and examples of research data, professional accounts, and 

analysis show that about 15-20 % of children/young people are aff ected by 

school failure, dropping out and exclusion, due to the fact that special diffi  cul-

� es are diagnosed and treated too late, while ˝sinking˝ the children in unsuit-

able schools. Problems become even more severe, deeper and wider due to 

the dysfunc� onal school system with its nega� ve consequences for personal 

development: signifi cant diff erences in results and the learning achievements 

of the diff erent areas, schools, classes; unequal opportuni� es to have access to 

˝good quality˝ educa� on and teaching; low rate of con� nua� on of studies and 

lack of fi nding a job in the case of some classes and learning groups. (Csapó, 

2003; Halász, 2003; Liskó, 2005.

Whose decision is it in today’s Hungary – that of society, educa� on policy, or last 

but not least professionals- that inclusive (like the produc� ve school) or exclu-

sive schools are asserted, taken as norm and supported?

Who is ˝disturbing˝ a school (that is to say, the exclusive school),

▪  in which children/young people all alone are expected to adjust to the world 

of school without any appeal;

▪  which does not want, or is not able, to adjust to the world, possibili� es, 

needs, and specifi c personality development of a child/young person;

▪  the teacher of which does not have valid and applicable professional know-

ledge, with a diff eren� ated and fl exible repertoire of methods essen� al for 

any meaningful and eff ec� ve learning, or for the aid of learning? 

Maybe those children/young people for example who

▪ show interest in class exercises and material not in the expected way or � me, 

by the teacher;
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▪  are not interested in an exercise which seems senseless and is not under-

standable for them;

▪  seem to be unintelligible, not to say lazy or stupid, because they do not un-

derstand what the teacher explains and wants them to do;

▪  use their loudness as a cry for a" en� on;

▪  are intolerant towards lies, injus� ce and openly express their nega� ve opini-

on;

▪  are willing to accept and keep only rules and requirements which are seen to 

have sense and are understandable for them;

▪  do not learn at the same or at an equal tempo, in some parts they lag be-

hind, in other fi elds may ˝run ahead˝;

▪  can scarcely tolerate failure (as they may be under the pressure of it);

▪  do not respect teachers who treat them with a lack of respect that another 

person is due.

These schools are not ready to deal with children/young people with special 

educa� onal needs, or to create an adequate learning environment for all, every 

one of their students, in which they could fi nd a basis to further students’ chan-

ces in their studies and their lives. 

The inclusive school (for example the produc� ve school) is commi" ed to 

strengthening its own organiza� on in its values and work, while enabling stron-

ger social cohesion in the school. Furthermore, it aims to develop into a key 

ins� tu� on of integra� on and reintegra� on accep� ng the diversity of individuals 

and groups. It is eager to accept and keep everyone in schooling or if desired, to 

con� nue their studies. Teachers and other adult staff  at this type of school have 

intensive professional communica� on and co-opera� on skills; they use specifi c 

professional competencies to improve the life chances of each one of their stu-

dents – the talented and the not so talented ones, the ones with special needs 

(with a sociocultural handicap, with problems of behaviour, integra� on, with 

sub-skill disorders or language problems etc.).

Schools like this support students to, for example:

▪  meet ̋ their real self˝, recognize their own values, abili� es and take an ac� ve 

part in the development of those values;

▪  get to know and experience the world around them locally and in a wider 

context, broaden their horizons (life space), learn the ˝human way of being 

in the world˝ in various real-life situa� ons and exercises;

▪  know and accept each other (in the world, and with other cultures) and be 

able to live together and co-operate;
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▪  be ready and able to make decisions, to plan, execute, evaluate, act alone, 

and co-operate,

▪  have mo� va� on and take the chance of further studies, ge�  ng diff erent 

qualifi ca� ons, fi nding adequate jobs;

▪  fi nd their own course in life, to be fulfi lled in a way that suits them best and 

is natural to them (taking necessary � me for them, having access to their 

individual professional development).

These schools are ready to, and already, exist for the people and it is not only 

their declara� ons and curricula in which they call themselves child-oriented.

Accumula� on of knowledge, or applicable, self-building knowledge – curricu-

lum, learning, and the role of the teacher

Core Curricula introduced in 2000 a! er the 1995 Na� onal Curriculum, started 

to regulate all diff erent types of schools (that is primary schools, voca� onal 

schools, secondary professional schools, grammar schools) in the areas of work, 

the fi elds of interest taught, and the development of skills. It also provides the 

framework for further development of the local school curricula.

The core curriculum of grammar schools conveys and demands academic rigour 

above all, and has amongst its declared goals, the following: it is the pedagogical 

objec� ve of the grammar school to make the possibility of subject development 

fl exible in the way it prefers based on the ˝learning of learning˝ principle de-

velopment of skills which promotes useful, applicable at diff erent levels know-

ledge to compressed academic knowledge. The diff erences between theore� cal 

knowledge and technical, more pragma� cally applied knowledge are to be re-

duced. Within the framework of compulsory lessons, disciplinary knowledge is 

connected to the possibili� es of its applica� on in the present. Balance between 

theore� cal and applied knowledge is an important aspect.

Amongst the declared goals of secondary professional schools’ core curriculum 

is the students’ orienta� on between diff erent pieces of informa� on, fi nding 

answers to prac� cal ques� ons posed in life and the ability to form independent 

opinions based on known informa� on; also, to emphasise the importance of 

making responsible decisions. 

Acquisi� on of eff ec� ve and mo� va� ng learning methods can be found amongst 

the declared purposes of the voca� onal schools in order to enable students to 

be ready to learn their voca� ons in a produc� ve way; so that they become able 
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to make self-development permanent, to further voca� onal in-service studies 

and to change their voca� onal fi eld if needed.

Although several versions of the na� onal and core curricula have been pub-

lished since their introduc� on, the original goals outlined above are s� ll up to 

date. Today the educa� onal policy makers of the recent Hungarian government 

are working on the new Act of Public Educa� on and the revision of the Na� onal 

Curriculum. It is hoped that progressive inten� ons will be considered in this 

process.

The points emphasized above are course declara� ons, norm-forma� ons on the 

level of state documents in the fi eld of educa� on. Realisa� on of these goals 

always depends on the actual work of each and every school, the know-how of 

teachers – the adequate professional interpreta� ons of their role – and on the 

circumstances of the students’ learning opportuni� es and interests.

Validity of school knowledge and learning is an ever exis� ng challenge in Hunga-

rian schools. Researchers in Hungary try to fi nd answers to ques� ons, such as: 

do students learn what they need and in the way they need it at schools in order 

to achieve valid, long-las� ng and valuable knowledge and skills? Do our pupils/

students have valid knowledge? Does what they know have any use or sense – is 

it more than a pure reproduc� on of facts that have already been acquired? Is 

knowledge a" ained at school s� ll valid outside the walls of the school?

Research fi ndings in Hungary point out that we need to seek techniques and 

methodology that result in an improvement of the quality of knowledge.

Is a set of skills, including a framework for thinking, and of representa� ons of 

knowledge, of the nature of learning, and the support of adequate and valid 

learning techniques an essen� al marker of teachers’ competencies? 

Research fi ndings of cogni� ve psychology and construc� vist pedagogy may 

lead our a" en� ons to signifi cant challenges that must be considered not only 

in schools, but in teacher training and in-service teacher training. During such 

trainings the following elements may be emphasised:

▪  intellectual products are be" er determined by the quality rather than the 

quan� ty of human knowledge

▪  quality of human knowledge can be described by the markers of applicability 

and usability 
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▪  a signifi cant characteris� c of eff ec� ve knowledge is mul� ple accessibility 

and applicability

▪  ogni� ve processes without concrete context do not exist, human capacity is 

knowledge-fi eld specifi c and situa� on-based.

▪  valid knowledge can be acquired through valid learning and comprehension

▪  the learning individual is ac� ve – S/he is construc� ng knowledge based on 

previous experience, facts, cogni� ve structures, emo� onal and voluntary ap-

proaches within the framework of a comprehensive structure.

▪ learning according to the construc� vist approach is a permanent structure, 

crea� on of our inner world, development of our own framework of interpre-

ta� on.

Metacogni� on or intrapersonal intelligence is likely the most important part of 

human intelligence as it is linked to all other aspects of intelligence. This is the 

way we realise our own thoughts and feelings in order to understand what we 

think and feel, and realise the sources of our deeds. Metacogni� on – according 

to the belief of the author of this contribu� on – is also a key aspect of profes-

sional (teaching) intelligence that has not a� ained its due importance either in 

teacher training, or during prac� ce at schools.

This is why colleagues working on the educa� onal module of the teacher trai-

ning programme at the University of Pecs are devoted to promo� ng courses 

based on would-be teachers’ own ac� vi� es. We intend to strengthen teacher 

candidates’ professional self-consciousness via crea� ng a Produc� ve Learning 

environment. Here students can make explicit their knowledge about their own 

learning and teaching-supported ac� vi� es, in doing so, improving the level of 

their profi ciency and personal responsibility. 

Produc� vity, refl ec� vity and interac� on are the key concepts of training, focu-

sing on learning support ac� vi� es, equally at the level of planning, realisa� on 

and evalua� on of a par� cular teaching-learning process. 

According to our experience in teacher training and in-service teacher training 

it is reasonable to search for ways moving away from accumula� ng knowledge, 

and towards self-development and comprehension of one’s own knowledge; 

the essen� al part of Produc� ve Learning, the approach and methodology of 

interac� ve and refl ec� ve learning, can and should be introduced in the majority 

of schools, so that it can create a bridge between the prac� ces of the main-

stream and that of produc� ve schools.
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Our experience (based on research fi ndings, development and teaching out-

comes) show that Produc� ve Learning can also func� on at a university level 

– furthermore, it must be done. We can make signifi cant steps forward in case 

we teacher trainers, assume that we are not the masters of lecturing on profes-

sional issues, but facilitators of learning-development, self-governing learning 

support, by crea� ng an eff ec� ve learning environment for planning, realising 

and evalua� ng of both individual and small group ac� vi� es. 

A� erword – our common responsibility

Whose responsibility is it to refuse exclusive schools and to accept and run in-

clusive schools? Let us see the possible answers:

1. Public responsibility – that of the whole society because educa� on has a de-

termining role in “producing” future ci� zens, labour force, to lay the found-

a� ons of social integra� on, solidarity, and moreover, access to educa� on is 

a basic human/Children’s right.

2. Responsibility of the local society – as quality of educa� on has a signifi cant 

infl uence on the social, economic, cultural, demographic and employment 

force of a specifi c area or region. On the other hand, educa� on of the local 

society is infl uenced by its poli� cal, cultural and economic rela� ons.

3. A ma# er of the specifi c educa� onal ins� tu� on – that of the school leader-

ship and school staff  as their choice of norms, the level of profi ciency deter-

mines professional and social responsibility. 

4. The learner’s responsibility – the individual’s dignity and emergence of 

one’s human rights and chances in life, depend on the school system sup-

por� ng them – and it is the responsibility of the learning individual to choo-

se from the opportuni� es off ered. They have to be produc� ve agents in the 

learning process, of collec� ve learning, with their own self-development, in 

acceptance of themselves and that of others.

There are several educa� onal approaches leading towards be# er social integra-

� on. Construc� ng, renova� ng, maintaining the highways of these ways remains 

the responsibility of the European, state, regional and local educa� on policies.
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Actuality of Produc� ve Learning in Teacher Training

Renáta Anna Dezső 

Ra! onale Behind

Widening the circles of those who think and act along the principles of Pro-

duc� ve Learning is a permanent social must-do. Ter� ary educa� on, especially 
teacher educa� on and in-service teacher training is a scenario that we cannot 
ignore when talking about social inclusion if we intend to widen the horizon of 
colleagues and future teachers through infl uencing their knowledge, skills and 

a#  tudes. The signifi cant role of teacher educa� on is clearly pointed out while 
examining the highest achieving school systems (Barber – Mourshed 2007); the 
most crucial components of such systems are:

▪  ge#  ng the right people to become teachers,
▪  developing them into eff ec� ve instructors and

▪  ensuring that the system is able to deliver the best possible instruc� on for 

every child.

Due to the 2007 Open Society Ins� tute (OSI) monitoring report on Equal Access 

to Quality Educa� on “in Hungary public opinion of new pedagogical methods is 

weak and teachers themselves indicate that they heavily rely on lecture-based 

lessons and seldom use co-opera� ve methods” (OSI 2008:61). Also “there are 

no courses for teachers focusing on tolerance or mul� cultural educa� on availa-

ble as part of standard teacher training” (OSI 2008:96). These issues, however, 

are crucial markers of Produc� ve Learning.

The present paper intends to illustrate the existence of a counter example: the 

case of the Ins� tu� on of Educa� on at the Faculty of Humani� es, the University 

of Pécs. This contribu� on outlines the signifi cant role of our ins� tu� on; we are 

seeing examples of courses of produc� ve, inclusive educa� on (i.e. educa� onal 

inten� ons, where values and work is commi' ed to strengthen social cohesion).

Produc� ve Learning and Courses on Educa! on

The Ins� tute of Educa� on at the University of Pécs is responsible to train student 

teachers (students who intend to become teachers) majoring in any discipline 

of the Humani� es, Sciences, Sports, Music or the Arts. Due to the applica� on 



82 Produc� ve Learning and interna� onal school development

of the Bologna Declara� on in Hungary, there are no compulsory educa� onal 

courses during the bachelor period of one’s training; courses for teachers begin 

only at master’s level. Within two years, (i.e. four semesters) would-be teachers 

must be armed not only with subject specifi c methodology but general educa-

� onal skills, knowledge and a�  tudes that help them succeed in the schools of 

Hungarian society. 

During these courses students are asked to take regular mandatory school ob-

serva� ons and complete reports alongside their notes. Produc� ve Learning 

takes place in this way as students are required to connect their theore� cal 

knowledge to actual prac� cal observa� on. Compulsory and op� onal produc� ve 

seminars, such as Bardossy’s course on na� onality educa� on of Croats, Ger-

mans, and Roma or Dezso’s seminar applying the theory of mul� ple intelligen-

ces, while teaching about the Holocaust on a project day require students’ ac� ve 

planning, developmental, repor� ng and applica� on skills. Colleague’s contribu-

� ons (Arató – Varga 2008, Bardossy – Dudas 2011, Dezso 2011) add to these 

courses by applying the techniques of co-opera� ve educa� on, cri� cal thinking, 

and the educa� onal implica� ons of the theory of mul� ple intelligences.

Today, low achievement of minori� es in Hungary, especially the Roma, is a bur-

ning issue in diff erent scenes of educa� on; it is essen� al to introduce courses 

that focus on these relevant challenges both during the process of teacher 

educa� on and nonetheless importantly, within in-service teacher training. One 

such course, “inclusive educa� on” was introduced and developed by one of our 

colleagues, an expert in public inclusive educa� on, associate professor at the In-

s� tute of Educa� on, Department of Romology and the Sociology of Educa� on, 

Aranka Varga. In the early 2000s this built upon and renewed the exis� ng tradi-

� ons of Elemér Várnagy, who fi rst taught about the situa� on of Romani children 

at school, which followed the path of Ildiko Bardossy, the representa� ve of Pro-

duc� ve Learning at the Ins� tute. By applying Produc� ve Learning techniques, 

with the introduc� on of “inclusive educa� on” into teacher training, the course 

that is compulsory for graduate students (i.e. in-service students), our aim is to:

 

▪  give student teachers an overview of the culture/socio-economic features of 

specifi c groups (i.e. the Roma/Gypsies) living in Hungary, 

▪  raise awareness of extra-curricular teaching-learning poten� al,

▪  focus on issues of relevant educa� on policies, and

▪  introduce up to date approaches of classroom management (co-opera� ve 

paradigm).
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Assuming compulsory prerequisites, the course is introduced in the very last 

semester of teacher training. Before students take this course they have to com-

plete a complex oral exam in educa� on and psychology, based on courses worth 

90 ECTS altogether in the following fi elds: General Psychology, Developmental 

Psychology, Social Psychology, Introduc� on to Educa� on, History of Educa� on 

and Culture, Theory of Educa� on, Didac� cs, Educa� onal Psychology, Sociology 

of Educa� on.

Broadening the Horizon – Courses for Erasmus Mobility Students

Erasmus courses have enormous impact on our socie� es in the long run, as 

par� cipants of future intelligentsia contribute to all over Europe. The more he-

terogeneous a classroom is – even in ter� ary educa� on – the more benefi ts we 

can have during a course regarding debates based on diff erent cultures. Once in 

Hungary, the author of this contribu� on assumes that Erasmus students must 

meet not only their lecturers’ concerns but those of their Hungarian peers – this 

is why each of the Erasmus courses available at our ins� tu� on, the Ins� tute 

of Educa� on is campus credited for the students of the University of Pécs. In 

this way, students of diff erent facul� es may have access to experience learning 

based on techniques other than listening to lectures.

Based on Bardossy’s Produc� ve Learning approach and Varga’s ideas Dezso de-

veloped a new course, originally en� tled “Cross Na� onal Observa� ons of Edu-

ca� on of Caste like Minori� es Today” with the support of the Curriculum Re-

source Center, CEU, Budapest. The Curriculum Development Compe� � on 2009 

awarded their inten� ons to further develop the course and add even more mo-

dern approaches and give a broader context of today’s relevant world of educa-

� on. The course, fi nally en� tled “Inclusive Educa� on of Minori� es – Examples 

from an Interna� onal Perspec� ve” aims to give students new approaches both 

in theory and prac� ce considering eff ec� ve educa� on of minority students. It 

examines similari� es of Roma in Hungary versus Roma and/or other minori-

� es worldwide and summarizes relevant cross na� onal experience both in Eu-

rope and in the USA. Focusing on social, psychological, socio-linguis� cs- and 

social-psychology based theories par� cipants get to know fabulous examples of 

teachers as heartwarming instructors through movies and documentaries. By 

developing students’ ac� ve par� cipa� on via co-opera� ve learning techniques 

and various other teaching methods that strengthen learning through doing; 

par� cipants of the course are likely to become conscious about the importance 

of inclusiveness, regardless of their future profession. The a"  tudes and values 

behind the course are willing to make students:
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▪  realize the signifi cance of produc� vity in educa� on,

▪  understand the importance of the “all diff erent – all equal” approach,

▪  compare ideas behind segregated and integra� ve policies,

▪  study the role of the teacher as an approachable instructor,

▪  recognize the benefi ts of inclusion, and

▪  evaluate the educa� on systems students know, based on inclusiveness.

They are aimed at

▪  learning the basic criteria of the best achieving school systems,

▪  studying examples of teachers as approachable instructors, 

▪  experience the importance of learning outside the school environment,

▪  understanding revolu� onary concepts of intelligence,

▪  evalua� ng theories related to minori� es, and

▪  comparing diff erent ways of intercultural educa� on in European countries.

Considering skills and prac� ce, the course aims to

▪  develop skills of working in a mul� cultural environment,

▪  experience and learn how to use debate in classrooms,

▪  prac� ce co-opera� on techniques,

▪  explore mul� ple intelligences of the par� cipants, and

▪  improve mindsets from a fi xed to a growing posi� on.

On the level of structural behaviour, the purpose of the course is to raise awa-

reness of the importance of inclusion – in and outside the classroom. “Inclusive 

Educa� on of Minori� es – Examples from an Interna� onal Perspec� ve” has been 

taught since the spring semester 2010 and it is not the only ini� a� ve of its kind. 

The fall semester 2010 brought another course for Erasmus students: “Trans-

disciplinary Approaches to Romani Studies – the Most Exci� ng Issues of the 

Roma/Gypsies of Europe and Beyond”, also developed by Dezso.

Based on the fi ndings of a relevant three year (2007-2009) Marie Curie spon-

sored series of academic events, at the Central European University, Budapest, 

Hungary, course off erings catered for the various needs of academic and pro-

fessional development across a wide spectrum of disciplines. These include 

anthropology, cultural studies, poli� cal science, public policy, sociology, art, 

music and movies. The course encourages topics in newly emerging fi elds and 

trans-disciplinary approaches and is unique in its diversity of academic off e-

rings. It aims to bring together interested individuals to study together intensi-

vely, coming from an enormously varied geographical, cultural and educa� onal 
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background. This exci� ng mul� -cultural composi� on of classes provides a s� -

mula� ng environment for engaging par� cipants in an inspiring and enriching 

dialogue throughout the course.

Raising awareness of the importance of tolerance, the focus of the course lays 

on the a�  tudes and values that make students:

▪  understand diff erences between culture, ethnicity and social status,

▪  (self-)refl ect on stereotypical a�  tudes,

▪  recognise the beauty of linguis� c diversity.

As for knowledge and experience during the course students

▪  visit and research the Gandhi School, Europe’s fi rst Roma Na� onality Mino-

rity Secondary School situated in Pecs,

▪  understand the heterogeneity of Romany/Gypsy groups,

▪  learn about the history of Romany/Gypsy people from a linguis� c perspec� -

ve,

▪  study the past and present of Romany/Gypsy people from ar� s� c approa-

ches,

▪  learn about the history of the Roma/Gypsies from a historian’s perspec� ve,

▪  study today’s most burning social challenges of the Roma/Gypsies, 

▪  understand the danger of linguicism and the importance of minority langua-

ge use, and

▪  compare diff erent anthropologists’ fi ndings on Romany/Gypsy communi� es.

▪  develop skills of produc� vity working in a mul� cultural environment,

▪  prac� ce co-opera� on techniques (in case of an adequate/ reasonable num-

ber of par� cipants),

▪  improve mindsets from fi xed to a growth posi� on, and

▪  develop cri� cal thinking, reading and wri� ng skills.

Courses must Go On

“Think globally – act locally” goes the well-spread slogan; agents in teacher trai-

ning need to consider this idea and apply it with Produc� ve Learning in order 

to reach out to an ever-growing number of colleagues. The courses described 

above are not the only ones touching upon signifi cant issues of today’s world of 

educa� on armed with the approach of Produc� ve Learning. Colleagues at the 

Ins� tute of Educa� on, Arato, Balint, Dezso and Mrazik developed a short inten-

sive programme on educa� on (2010). Our programme is available in English for 

Erasmus students and those of the University of Pecs as well as students from 
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Belgium, France, Romania, Sweden, Germany, Spain, Poland, Turkey, Croa� a, 

Korea and Hungary having already par� cipated in the seminars since their int-

roduc� on. Hopefully the project will contribute to training teachers armed with 

tools of Produc� ve Learning, essen� al instruments of schools of our mul� cultu-

ral reality in the EU and beyond.
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Produc� ve Learning – The real alterna� ve and the chance to 

invent the changes

Simona Plienaitytė 

The Head of the Project “Alterna� ve Educa� on“

Educa� on Supply Centre affi  liated with the Ministry of Educa� on and Science

What could be more a# rac� ve to teenagers than knowing that they can do wha-

tever they like? What work could be more interes� ng to a person than the one 

which is challenging, full of varia� on and has a very obvious result – a child 

guided on the right path?

This is a picture collected by myself through talking with many people infected 

with the Produc� ve Learning virus, as Ingrid Böhm and Jens Schneider call it. 

This virus spreads among those who are willing to live their daily rou� ne in ano-

ther, in an alterna� ve, way.

Alterna� ve is a key word for Produc� ve Learning to be explored in Lithuania. 

The na� onal project, “Alterna� ve Educa� on”, ini� ated by the Ministry of Edu-

ca� on and Science will be implemented during the year 2012–2014. The pilot 

project of Produc� ve Learning will be a part of it, or actually it already is as 

some of the Lithuanians have caught the virus!

Produc� ve Learning is an instrument to open up new paths and variety in edu-

ca� on in Lithuania. Flexibility in the curriculum, individual learning plans, the 

freedom and chance to choose at school is coded in the na� onal educa� on law. 

Our strategic documents on educa� on look well-� med, they emphasize and de-

fi ne 21st century views and skills, but the educa� onal community, and society, 

feels that all these sentences are merely words on a page. Meaningful truth 

about how the reality of educa� on should look remains avowed in many cases 

because these words and things do not have a body. They barely live in the real 

school life. There are plenty of reasons for this situa� on: a lack of quality in 

teacher prepara� ons and training processes; stuck in the classical way of prepa-

ra� on; some� mes even old fashioned training methods; in some schools, stuck 

in the same teaching and learning methods, lack of experience of how to assess 

students; strict control of schools; complaining about the low rate of salaries 

and the sheer hard work… I guess this list could be con� nued indefi nitely, like 

other countries facing up to similar issues. S� ll, there are perfect educators in 

my country of Lithuania. With the mo� va� on to be a teacher, the courage and 
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desire to help students, we will achieve the goals of the “Alterna� ve Educa� on” 

project. 

By the � me required expecta� ons are made, real needs and crea� ons are very 

o� en quite far from each other. But it seems like Produc� ve Learning is an ex-
ample composi� on of the perfect combina� on; it brings a dream to reality. 

The Produc� ve Learning pilot project expresses and fulfi ls the need to make the 

learning process fl exible, a# rac� ve and useful in real life. Here are some expec-

ta� ons (very simple ones) of the school development outcomes: 

▪  to create a fl exible, well-� med, contained school where conscious ci� zens 

can be raised and educated with a clear vision and strong values;

▪  to improve a school in such a way that it can echo students’ needs and to 

create a school that students would like to a# end.

Produc� ve Learning contains all the factors needed for the development of a 

school. First of all it is based on a so-called learning paradigm, which says that 

the center of the teaching and learning process is the student. A majority of 

Lithuania’s teachers are in their 50s and were taught to be a teacher in the clas-

sical way. Some of them s� ll teach mathema� cs, literature or biology. European 

Union Structural Funds cover a lot of diff erent projects concerning teacher trai-

ning and qualifi ca� ons, but the situa� on is not changing rapidly enough. These 

are the changes needed in ways of thinking, of working methods and habits 

(these are the most ingrained); even more than this, the changes needed in the 

educa� onal mentality. 

Organizing the teaching and the learning process within the framework of the 

learning paradigm raises ques� ons about the teacher training system that must 

be improved. It also highlights teacher eff ec� veness and the passion involved 

with being a teacher. What are the reasons for becoming a teacher, and how 

strong is the mo� va� on? Unfortunately, a lot of future teachers enter educa� on 

in the universi� es of Lithuania with only the concern of ge&  ng a diploma, for-

ge&  ng about the need for passion. 

Research also suggests that young teachers start work at school, only to leave 

it a� er their fi rst or second year. It points to quite a diffi  cult situa� on rela� ng 

to teacher training: recruitment and reten� on. By implemen� ng Produc� ve 

Learning in Lithuania we will be forced (in the best sense of the word) to fi nd 

teachers who will be open-minded, willing to accept changes and, most im-

portantly, to change themselves. It looks like the Produc� ve Learning system is 
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detrimental to a teacher’s petrifac� on because of the Produc� ve Learning phi-

losophy itself. It cannot be realized if the teacher is not ready to turn themselves 

“upside down”, to work in a diff erent way than he or she is used to do.

Secondly, Produc� ve Learning requires retreading and improving 21st century 

skills, and suggests or supplies new roles to a teacher. Besides being a teacher, 

he or she needs to be a learning guide, a counselor, a social worker, a psycholo-

gist, a friend. This variety and complex mix of diff erent professions in one per-

son shows how fl exible and free in thinking a person has to be if he or she wants 

to be involved in the Produc� ve Learning environment. Finnish Produc� ve Lear-

ning educators who call themselves JOPO4 teachers say that you must be a crazy 

or mad if you want to work following the Produc� ve Learning methodology! 

The current teacher training system in Lithuania and the amount of bureaucracy 

in the school’s present rou� ne, suppress many of teachers to be original and in-

teres� ng to their students and themselves. One of the most diffi  cult challenges 

during the “Alterna� ve educa� on” project and Produc� ve Learning pilot project 

in Lithuania will be to fi nd and to encourage schools alongside their headmas-

ters and teachers; to liberate, to release their point of view and their working 

methods. It is one of the most important and highly ar� culated needs for the 

implementa� on of Produc� ve Learning. 

Thirdly, Produc� ve Learning builds a culture of communica� on between all the 

par� cipants of the school and between all the subjects in the school. A Pro-

duc� ve Learning educator and his or her students are in very close contact be-

cause of the small amount of students in Produc� ve Learning groups or classes. 

Communica� on is the main tool for teachers and for other specialists (social 

workers, psychologists, youth workers, youth leaders etc.) for building a sup-

port team around the child. Eff ec� ve and posi� ve communica� on is needed like 

oxygen in this process, otherwise the proper support will not be “delivered”. 

In Lithuania, we do have a lot of support specialists and groups, but in many 

cases they are not working in unison; they prepare documents and forms that 

are required, but the lack of real communica� on, common understanding and 

4 JOPO in Finnish language means Joustava perusopetus. In English language it could be trans-

lated as a Flexible Basic Educa� on. JOPO is the Finnish way to implement and to realize Pro-

duc� ve Learning in Finland. “Flexible Basic Educa� on (JOPO®) is a project launched by the Mi-

nistry of Educa� on in 2006. Its purpose is to develop new teaching methods and procedures 

which help reduce dropout. It develops new methods catering for individual needs which use 

ac� vity based learning, small group teaching, on-the-job learning and diff erent learning envi-

ronments. JOPO ac� vi� es support pupils in fi  nishing school and applying for further training 

by means of mul� professional coopera� on, early interven� on and intensifi  ed school-home 

coopera� on“ (see more h& p://www.minedu.fi /OPM/Julkaisut/2008/JOPO_toiminnan_vai-

ku& avuuden_arvioin� .html?lang=en).
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eff orts for the sake of the student are forgo" en. By pilo� ng Produc� ve Learning 

in Lithuania, we have to convince people to work together, to share their infor-

ma� on and data, fi nally to trust each other. This is one challenge that requires 

a lot of hard work to make people communicate, to fi nd useful solu� ons, data-

driven and common-sense based decisions, to make it happen. To make it live.

Communica� on in Produc� ve Learning community not only has the role for or-

ganizing a supply of support to the student; it is extremely important to form 

a system of values. It builds bridges of trust between diff erent genera� ons; it 

wakes and deepens the sense of responsibility and self-suffi  ciency in each stu-

dent in the Produc� ve Learning group. Looking for the prac� ce places for the 

students is based on successful communica� on as well. It creates social respon-

sibility and improves social integra� on. These are the issues in our country that 

we need to discuss and to improve. 

Last but not least, is the issue of integra� on and personaliza� on that Produc� ve 

Learning solves. Produc� ve Learning methodology shows the real integra� on 

of the learning subjects and the real personaliza� on (individualiza� on) of the 

curriculum. The learning paradigm curriculum has outcomes (or competencies) 

as a basis and its focus is on improving students’ skills and competencies nee-

ded for real life in the 21st century. In Lithuania, we do talk about integra� on 

and personaliza� on of the curriculum; learning programs are composed in this 

way. A lot of teachers are working by using such programs, but part of them s� ll 

cannot understand, or they have not been taught how to bring these programs 

in to the classroom. Teacher eff ec� veness is here brought into ques� on; a lack 

of synchroniza� on between na� onal educa� on laws, documents on strategy, 

curriculum, exams and real work during the lessons.

Produc� ve Learning contains forma� ve assessment which is more accurate and 

objec� ve than the summa� ve forms. In Lithuania the main method of assess-

ment and evalua� on of students is the summa� ve assessment. Teachers are 

o% en stuck on measuring academic knowledge; this means while a lot of the 

countries around the world talk about assessing students’ competencies or out-

comes, we are worried about our Matura (fi nal school leaving) exams. The main 

task for our teachers is the “order” from the parents is to prepare their son or 

daughter merely for the exams. The structure is very simple: if you do not pass 

the exam you will not be able to enter university. If you do not get a degree, 

you will not fi nd a good job. Meanwhile, Produc� ve Learning educators prepare 

the child for real life and real situa� ons, not only for exams. It brings us, the 

ones responsible for the implementa� on of Produc� ve Learning, to the idea 
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that we have to change or to make correc� ons in our exam system, i.e. we have 

to search for a way out, for an alterna� ve to the current examina� on system, 

for new learning paths.

By summarizing these paragraphs I should men� on two basic needs or tasks for 

developing our schools: 

▪  to create a fl exible, well-� med, clear vision with strong values contained in a 

school where conscious ci� zens can be raised and educated;

▪  to improve a school in such a way so it can echo students needs and to create 

a school where students would like to a� end.

The main issues or obstacles for crea� ng the school described above are teacher 

eff ec� veness, 21st century challenges, communica� on and values, curriculum 

individualiza� on and personaliza� on, new assessment assets and technolo-

gies. Behind all these issues there is a person, a human being. Produc� ve Lear-

ning empowers to search, to prepare the right people who would be willing to 

change and to create such a school. Produc� ve Learning has a feature of com-

mon sense, of learning about the mind and fl exibility. These are the guidelines 

for fi nding proper tools and instruments to change and improve some elements 

of our educa� on system in order to a� ain a be� er school. 

I guess in the coming two or three years, Produc� ve Learning philosophy and 

methodology will look like an alterna� ve in Lithuania, like an ambi� on or even 

like a process which cannot be made to come alive. S� ll, I wish to believe that 

Produc� ve Learning will fi nd a place in our society and in our educa� on system. 

I do not want to use the term “revolu� on”, but it looks like this one expresses 

the power and the need of changes precisely. I hope that even for a small part of 

Lithuanian teachers, headmasters, principals, parents, employers and students 

Produc� ve Learning will bring another way of thinking, working and thus crea-

� ng a stable, trus" ul community.

References:

http://www.minedu.fi/OPM/Julkaisut/2008/JOPO_toiminnan_vaikuttavu-

uden_arvioin� .html?lang=en; 

Lithuanian Ministry of Educa� on. Educa� on Strategy Workshop, 17–19th Octo-

ber, 2011, Vilnius.
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Heike Borkenhagen

Germany

Director of the Ins� tute for 
Produc� ve Learning in Europe (IPLE)

Berlin,
Member of the Administra� on 

Council of INEPS

WELCOME 
“Dear Ladies and Gentlemen,

I would like to welcome you - on behalf of our ins� tute and on behalf of my 

colleagues - to our interna� onal symposium. Approximately 100 guests from 

15 diff erent countries are gathered here today: together we want to refl ect on 

the development of Produc� ve Learning in our diff erent countries; and together 

we want to explore new ideas for the future. I would like to thank everyone for 

being here today – because this diversity and the diff erence of your experiences 

and your perspec� ves make it possible for us to see the bigger picture. 

We can be proud of what we have achieved. Here are a few examples:

▪  Our interna� onal network combines more than 60 members from 14 coun-

tries.

▪  Since 1991 we meet regularly at congresses and seminars and exchange 

ideas, plan joint projects and further develop our ideas and concep� ons.

▪  Since 1991 nine interna� onal youth congresses took place. 

▪  Since 1991 10 000 students par� cipated in Germany in a PL project - in 84 

schools, in 7 federal states.

▪  80 % of them a# ained a school-leaving cer� fi cate and …

▪  the majority of these pupils was able to progress into steady employment. 

Despite this success we are all aware of the fact that there is no cause for con-

tentment. We need to develop further, and we need to fi nd new answers to new 

ques� ons. For this it is important that we exchange ideas, that we ques� on our 

ac� ons, indeed, that we some� mes raise doubts.
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Johann Wolfgang von Goethe himself once wrote ‘More knowledge means 

more doubts’. Without doubts there is no thinking, there are no ques� ons, and 

there is no development. 

20 years of history presented suffi  cient occasions for raising doubts: Are we s� ll 

on the right track? Do we consider new challenges, prospects, and insights suf-

fi ciently within our thinking and during our ac� ons? What shall we preserve, 

and what shall be changed? 

It was not always possible to be united in these ques� ons – neither within our 

ins� tute nor within our interna� onal network. We had fi erce debates, and long 

discussions, and we struggled in order to make posi� ons clear. For example, 

within INEPS we have o# en revisited the following ques� on: How to balance 

„openness“ – to network with a wider group of partners – and „iden� ty“ – to 

concentrate on the specifi c goals of Produc� ve Learning? 

At our ins� tute similar ques� ons were raised: Should we focus all of our resour-

ces on Produc� ve Learning or should we support and develop a variety of ac� -

vi� es in this fi eld – including less radical ones – in order to engage more schools 

and students? 

In spite of these confl icts – or perhaps because of it – we always had a common 

and uni� ng viewpoint: we wanted to change things, and we were prepared to 

fi ght for our ideas and convic� ons – even when faced with opposi� on and so-

me� mes also with risks. 

“Believe in the impossible“– This sentence by Barack Obama in 2006 would also 

have suited Ingrid and Jens when they founded our ins� tute in 1991. “Believe 

in the impossible“– this very a%  tude contributed immensely to where we are 

today: Ingrid Böhm and Jens Schneider we would like to thank you both for this. 

Together with my colleague Conny Miksch, I have prepared a short retrospec-

� ve presenta� on about the history of the IPLE and the INEPS. Though before I 

start, I hope that - during the next few hours - you will be able to appreciate a 

whole range of developments, that you will be able to talk about successes and 

about diffi  cul� es you have experienced, and that you will be able to return home 

with new ideas. 

Talk leading of the Symposium on Produc� ve Learning and interna� onal school 

development on 4th of November, 2011
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Ingrid Böhm  

    Jens Schneider

    Germany

Founders and 

former directors of the

Ins� tute for Produc� ve
Learning in Europe (IPLE),
Berlin

Introduc� on

Ingrid Böhm:

„Ladies and gentlemen, dear friends,

Welcome to our interna� onal symposium on 20 years of Produc� ve Learning 

and on visions of its future, in Europe and the U.S.

We are happy that experts from 13 countries have followed our invita� on, all 

of them “old fellows”, dealing in their country with Produc� ve Learning during 

years, some of them nearly as long as we do it here in Berlin and Germany. Only 

France, represented by our friends Jacques Bonnisseau and Marie-Louise De-

bourle, are very sorry that they could not come to Berlin, and we are very sorry 

too.

All the interna� onal experts agreed to write essays on Produc� ve Learning and 

school development in their country; the essays will be published soon in a book 

on “Produc� ve Learning and interna� onal school development”.

This strong interna� onal interest in our symposium shows very well how im-

portant our interna� onal friends feel that Produc� ve Learning is and will be in 

future for their country.

Not only our interna� onal partners were interested to par� cipate in our sym-

posium, but also colleagues and friends from diff erent German regions – from 

PL-schools, from school administra� ons as well as supporters from poli� cs and 

science. The interest is big: The conference room is overcrowded. Thanks to all 

of you for being here.
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You see, we have a lot of good reasons not only to look back and look ahead 

and to discuss the process and the results of 20 years of Produc� ve Learning but 

also to celebrate together PL’s 20th birthday and to enjoy our coming together.“

Jens Schneider:

„Dear friends and guests,

It should also be up to me to welcome you from my side and to tell you how 

much I enjoy seeing all of you in this symposium. I think I will fi nd the � me later 

to express these feelings; the night will be long…

Because our � me is limited we have to get now directly “in medias res” and start 

our debate. We will have three subjects:

 

- The addressees of Produc� ve Learning: 

Is Produc� ve Learning (more) an innova� on way for school educa� on of all stu-

dents or (more) an emergency measure for “learning disabled” students?

- Produc� ve Learning – general or voca� onal educa� on?

Is Produc� ve Learning (more) an alterna� ve to tradi� onal general educa� on or 

(more) an educa� onal programme for preparing students for work?

- Educa� onal value of Produc� ve Learning:

Is Produc� ve Learning equivalent or inferior to classical school educa� on?

To each of these ques� ons some of our interna� onal experts will give an answer 

on the situa� on in their country. 

For fi nishing the debate all of them – and if the � me allows it – some persons 

from the auditory – are invited to answer the following ques� on:

- The future of Produc� ve Learning:

How can Produc� ve Learning keep and increase its educa� onal quality and the-

reby enlarge its power of innova� ng educa� on interna� onally?“
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The addressees of Produc� ve Learning

Ingrid Böhm:

„Now let’s begin to discuss our fi rst theme: The addressees of Produc� ve Lear-

ning. 

That is a ques� on which accompanies our work since 20 years. Most people 

had the opinion that Produc� ve Learning is a learning way for “bad learners”; 

only a minority accepted PL as a way of learning for everybody who prefers it to 

tradi� onal school lessons.

The fi rst person we invite to take place in our discussion round is the president of 

the Interna� onal Network of Produc� ve Learning Projects and Schools (INEPS) 

Angela Passa from Patras in Greece. Angela, before answering our ques� on ple-

ase tell us in short words, not more than two minutes, why and how you use 

Produc� ve Learning methods in your work.“
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Angela Passa

Greece

Director of Protasi, 

Movement for Another Lifestyle,

Patras, 

President of INEPS

“The educa� onal model of the mainstream educa� on system in Greece remains 

old-fashioned and there is an urgent need to be updated. Although I am not very 

op� mis� c about the present situa� on in Greece, I have to admit that we have to 

start from somewhere and now. The minister of educa� on, when she presented 

last May in a press conference the new technological lyceum she said: „The last 

decades we underes� mated and under-graded the technical voca� onal educa-

� on. We need to rush in order to make the technological lyceum the leading-

ship for the professional restructure which is necessary for the labor market. We 

don’t need only scien� sts, we want specialized and well-equipped professionals, 

technicians who are able to speak our language, they have skills in mathema-

� cs, computers and develop their ci� zenship.

It seems that we have a long way un� l we manage to introduce Produc� ve Lear-

ning in Greece. All the a! empts we have ventured in the past were fruitless, be-

cause, as the minister confessed, the poli� cians and the decision makers could 

not upgrade and update the educa� onal off ers according to the real needs of 
the young people and the society. We are afraid of this crisis and the eff ects it is 
going to have in every fi eld of our personal and social life, but on the other hand 
every crisis brings changes which are necessary to be fundamental and deep. 
Some� mes it is be! er a real devasta� on than a wrong salva� on.

 I have worked, myself, for more than 25 years in the primary drug preven� on; I 

am very much convinced that a PL-school is a preven� on school not only for the 

disabled students but for every student who wants to fi nd interest in his or her 

learning process and who wants to obtain skills he needs to make him or her a 

happy person in his or her own life.”
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Ildikó Bárdossy

Renáta Anna Dezső

Hungary

University of Pécs, 

Varos mint Iscola (City as School),

Pécs

“In Hungary we experienced, that in case we want to found any kind of alterna-

� ve or school project for learners who just do not fi t to the tradi� onal student 

picture, in order to support and to spread and fortunately to let survive this kind 

of project there have to be three factors and these three factors at the same 

� me have to be realized. 

The fi rst factor would be maybe the most important: It is the self-professional 

and personal self-devo� on of educators who have the relevant educa� onal 

competencies, in order to train and support children. But unfortunately there 

are two other factors, they are more poli� cal, they are the policy making on one 

hand on the regional level and on the other hand on the na� onal level. And we 

believe that only, when these three factors meet, we can talk about a success-

story. 

And unfortunately a" er a few governmental changes, it stopped or faded away 

in Hungary because of the fusion of the Pécs schools; it means that more school 

leaderships became centralized so that there is only one person in charge of se-

veral schools and in this way the responsibility would spread and personal chan-

ges and personal a#  tudes are infl uencing this kind of movement. Unfortuna-

tely another problem is that this experiment remained an isolated one. So we 

couldn’t fi nd followers or couldn’t spread it or make up a network in Hungary.

Our inten� on is to spread the idea and prac� ce of produc� ve learning in teacher 

training and in-service teacher training through implemen� ng courses where 

those who a% end are asked to produce diff erent kinds of educa� onal plans (e.g. 

project curricula) during produc� ve seminars that they try out in prac� ce and 

refl ect on a" erwards. This is the way we can support our students to realise the 

signifi cance and experience the eff ec� veness of produc� ve learning in their own 

pedagogical prac� ce.”
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Mercè Marcé

Spain

Director of the Ins� tut 
d’Aprenentatge Produc� u (IDAP),

Vilafranca del Penedès, 
Member of the Administra� on 

Council of INEPS

“The results of our fi rst experience in the school were very good, year a" er year, 

and the rest of the secondary schools wanted for them this same extraordinary 

resource. PL modules were called in Vilafranca MAP Class and for its implemen-

ta� on was necessary an IDAP’s educator in each school who had to take part to 

the teachers team. 

Up to now, whole secondary schools in Vilafranca have a MAP Class and some 

private school has implemented it too, which are developing this project with a 

diff erent level of autonomy respect to the municipal support.

The objec� ves of MAP Class are to achieve cultural knowledge and basic skills 

through produc� ve ac� vity, and to acquire an ini� al professional knowledge 

and competence in several fi elds of work. With the fulfi llment of both objec-

� ves, the students achieve his gradua� on, which has the same value than the 

gradua� on by means tradi� onal educa� onal system. 

Un� l now near to 250 students has been its benefi ciaries, students who have 

had a new opportunity to straighten out not only their academic pathway but 

also their own lives. 

The Department of Educa� on of the Catalan government is considering the PL 

model one of the best models of organiza� on, func� oning and methodological 

approach in the assistance to disadvantaged students, a model which is being 

inspira� onal to other experiences. Although we have no proof of it, it’s likely 

that Produc� ve Learning is exis� ng in other parts of Catalonia and, a" er all, that 

is the ul� mate aim that we pursuit.”
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Paulina Pavlova

Bulgaria

English teacher,

Produc� ve Learrning educator at
Ivan Vazov School, Bourgas 

“Now we have a new school reform program concerning the period between 

2011 and 2015. One of the fundemental goals is that the authori� es and the 

municipali� es admit that the educa� onal system needs a fl exibility to reduce 

its nega� ve eff ects on youth’ voca� onal and life realiza� on. As it is said in the 
programme:”A fl exibility will be achieved through new forms of educa� on that 

will off er new opportuni� es to the dropouts to come back to school and to get 
their degree of educa� on or receive a voca� onal qualifi ca� on. Skills and compe-
tencies have to come into sharp focus.

We are really hopeful as we see that the government and the educa� onal au-
thori� es have come to a conclusion that a new forms of educa� on have to be 
accepted and spread to get the students back to school. The fact that each year 
we have a higher percentage of children criminality, of drop-out students, of 
drugged children in the streets is quite nega� ve and requires urgent ac� ons.”

Paulina, do you mean that Produc� ve Learning is for minori� es who need it, for 

drop-outs or for ethnic minori� es, or is it something for everybody?

“In the last years, we’ve seen that it is not only for ethnic minori� es. Produc� ve 
Learning is for everybody. Most of the drop-out students come from an average 
Bulgarian family and we think Produc� ve Learning is the best opportuni� es for 
them to be mo� vated to fi nish their educa� on.”
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Co van Houten

The Netherlands

Chairman of the Interna� onal 
Department of the Regional Opleidingen 

Centrum van Amsterdam, Hilversum 
Manager in Produc� ef leren – 

“Educa� on in The Netherlands is very tradi� onal. I am working in Hilversum 

that’s the area between Amsterdam and Utrecht. This region is a very tradi� o-

nal area. When a teacher has an opinion about a student, it‘s the only truth and 

the student has to accept it.

I think, in this direc� on my colleague Aaltje Veen and I made achievements since 

we started the School for Produc� ve Learning in Hilversum, the Netherlands.”

Co, will you go further and do you see a future for Produc� ve Learning in The 

Netherlands, also in Secondary Schools?

“Most of our students are coming from voca� onal educa� on. Let‘s say that 

about 25 % are coming from Secondary Schools, and the others are coming from 

ROC Amsterdam School of Voca� onal Educa� on. I think the development we 

made in the last two years is a very intense coopera� on with diff erent indust-

ries. And I think this is very important for us because this coopera� on with the 

Dutch industry gives our students a lot of perspec� ves.”

And also to you the ques� on about the addressees: Is the PL more an approach 

for the disabled students or also for the gi! ed students?

“I see it as an educa� onal innova� on, because I see that a lot of our students 

are real entrepreneurs. And for that reason they are not easy to cope in regular 

educa� on. By giving them a lot of chances, you see a great development in how 

they are changing from a student with some� mes a lot of problems to a young 

adult with a lot of ideas and dreams, but a" er ending the PL period, with per-

spec� ve on a job and/or further voca� onal educa� on. I think it is very important 

to coach them in this process.”
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Produc� ve Learning – general or voca� onal educa� on?

Jens Schneider:

„Dear friends, we thank you for your presenta� on of what you do in your coun-

try using the concept of Produc� ve Learning and its methodology. Now we ask 

you to leave us, only temporary of course, before we start with a second round 

of interviews.

The second theme of the symposium is: What is Produc� ve Learning, is it gene-

ral educa� on or voca� onal orienta� on?

In Germany, not at least because of the fi nancing of Produc� ve Learning by the 

European Social Fund, we have to emphasize the support of Produc� ve Learning 

for ge"  ng students into employment. We can accept this demand because we 

understand Produc� ve Learning as “educa� on for life”, and work is may be the 

most important part of life in our socie� es. But as Produc� ve Learning replaces 

two years of tradi� onal curriculum completely, it is an alterna� ve to the “classi-

cal” subject-oriented general educa� on programme, as we wish it to be.

Juha, please be our fi rst partner in discussing this ques� on. Before doing this we 

should remind us, in a few minutes, the unbelievable story of the introduc� on of 

Produc� ve Learning in Finland.“ 
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Juha Lah� nen
Finnland

Teacher of Omaura,
Counsellor and trainer 

Opeco / educode
Tampere, 

Member of Administra� on 
Council of INEPS

“Nowadays, our way of Produc� ve Learning is not a project anymore. It’s a 

part of the Finnish school law; it’s mainstream. And in Finland it’s wri! en in the 

School Law that you are really open. If the municipality makes a decision that 

they want to have this kind of learning – they want what is called JOPO, Flexible 

Basic Educa� on Project, in their school, then they are open to do it.

And they get special money for that; something like 3500 € per year per student. 

It’s special money, it’s over this normal state money. And it means that you can 

do really what you want to do with your students. And it’s always legal. And 

it’s like miracles happen! Even if the economical situa� on all over Europe at the 

moment is – how can I say – a li! le bit challenging. And s� ll this movement is 

growing and it’s working. 

Last year there were 77 projects, 77 municipali� es who have this Flexible Basic 

Educa� on groups and now there are 100 and next year there will be more. And 

so it’s mainstream and it’s Finland-wide. It’s increasing all the � me and I am 

passing away...

In my opinion it’s not only the solu� on for the social problems in the school 

system or against dropping out. I think it is the solu� on to avoid pushing out.”
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Mark Bashmakov

Russia

Director of the

Ins� tute of Produc� ve Learning, 
St. Petersburg

“We use the slogan: Produc� ve educa� on for everybody! Produc� ve Training for 

everyone! Produc� ve Learning at any� me and anywhere! 

Now we are in a very diffi  cult posi� on. We started with some projects. We were 

very impressed by the projects for example in Vilafranca or in Finland, OMAURA. 

And we tried to organize the schools. And now we are in a posi� on where our 

government tries to implement a new standard. It’s a very diffi  cult struggle in 

our society. And, just in the moment, the previous standards were recognized as 

very bad, now there are new standards. 

We cannot even suggest that all schools as a type of new educa� onal enterprise 

will use the Produc� ve Learning. However: Our slogan for everybody we intro-

duce by sugges� ng for everyone is: Some steps, some ac� vi� es, some events, 

they have inside these elements of produc� vity. I can give you an example: In 

our network are now more than 12.000 schools, more than two millions of pu-

pils in Russia, they receive a cer� fi cate of our ins� tute – it is called Ins� tute of 

Produc� ve Learning. 

However, I think it is a very big problem now to understand and to clear up the 

most important features about what Produc� ve Learning is and how we can use 

them in our every day school work: What we have to prepare, what we have to 

develop from a theore� cal point of view, what we have to implement not only 

to prepare our students to live in the market-society. I understand well, that it 

is more easy to fi nd money for that and we did it many � mes with you and with 

my other friends. Nobody now wants to pay for general educa� on, but we have 

to prepare young people to live in a high technological society too, and all these 

ideas are very demanded in our country and I am absolutely sure that they are 

very important for everybody.”
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Olof Persson

Sweden

Project director of Ungdomsverkstaden,

Yrkesförberedande Centrum,

Gothenburg 

“We started to use Produc� ve Learning as a method for students who do not fi t 

to school, who have raised a mo� va� on for studies, because it‘s another way 

to learn subjects, another way to learn things. For example, it was very useful 

when we had religion, social skills or what we call in Sweden “Society Know-

ledge”, and history. It was very, very good, because, when you go to a prac� ce 

place, you discuss with the people there, they have problems and crisis’s or dif-

fi cul� es to pay for housing, they hate poli� cians, they hate banks, so even for 

math’s you have a culture, a ground to use. So, they come back to school and we 

discuss what they have done at their prac� ce places and then we have a ground 

to educate them in these theories. 

But some years later we thought: Where are they? They learn things, they have 

skills! Why don‘t we take a step further? So we have it also as a voca� onal train-

ing, so within three and a half years they can have their por# olio, and we gradu-

ate them, and then they can have a work.

Before we started this, we had a one-year pilot-project, and the companies said, 

that is very good, because if a student has been in a company for three years, 

he or she will come in � me, because otherwise they go out. They have social 

skills, they use to work with people of diff erent ages, they always work with the 

most modern machines or equipment, which schools can‘t buy, because it is too 

expensive – but the companies they have it. And they use to meet customers. Be-

cause if a painter comes to your house to paint it, and it is good. But somebody 

of them is a li% le more nice to you and you remember his name and telephone 

number. 

That‘s why we took it further. We have three kinds of students; we have these 

60-70 % who do it as voca� onal training - and we have those who take it as a 

general educa� on and others who need to raise their mo� va� on. We have three 

divided groups.“
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Simona Plienaitytė

Lithuania

Educa� on Supply Center,

Ministry of Educa� on, Vilnius

Organizer of next INEPS-Congress 2012

“In Lithuania we are star� ng with a pilot project of Produc� ve Learning in coming 

year, in 2012 and it will a part of the Na� onal Alterna� ve Educa� on project. By 

implemen� ng this project we are focusing on Youth schools. It means that our 

target group is unmo� vated students. The idea to support such students was 

from the very beginning in the frame of the project and we are keeping this line, 

but I think, later on, in case of successful PL pilot project we would like to suggest 

for every student to try PL. I believe all gi! ed children could follow PL too.”

That means it is not only work training?

“No, it is not. Of course, voca� onal training is a part of PL, but we are thinking 

about general educa� on and PL being an alterna� ve for the mainstream edu-

ca� on in the future.

In my point of view PL is especially ‘wise’ model and it contains a strong philo-

sophy and methodology. I think this is the reason why this model has been so 

successful. It has all the factors and it forms skills needed for living in the 21st 

century. As I said it has a very strong philosophical background and ideas, it at-

tracts and allows teachers to work eff ec� vely––teachers which aim to learn by 

themselves and who do not want to teach only. It means that they are changing 

their mind, they are ready for another way of thinking. It is an important issue 

and progressive step forward in educa� on.

PL has a forma� ve assessment also, a fl exible way to organize classes and les-

sons and this way takes us to an integra� on and personaliza� on of the curricu-

lum. PL develops culture of communica� on too. I think it combines everything 

what nowadays school needs.”
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Educa� onal value of Produc� ve Learning

Ingrid Böhm:

„Thank you, my friends, for this second round of discussion, please 

get back to the fi rst row of this conference, where to sit you have really merited.

The third aspect we would like to discuss is: 

Which is the educa� onal value of Produc� ve Learning in comparison to the tra-

di� onal school curriculum?

Very o" en people say: Oh yes, Produc� ve Learning is a wonderful way of educa-

� on – for those who have diffi  cul� es with math, language and history. It is easier 

for them to learn more prac� cally, may be they are gi" ed more prac� cally. By 

learning in this way they have the chance to be graduated. Even those who are 

enthusias� c of Produc� ve Learning, even ourselves, don’t we doubt some� mes 

about the value of Produc� ve Learning? I open the third round of our discus-

sion.“

„Ana Paula, please be the fi rst interview partner in this discussion round.“ 
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Ana Paula de Campos Leitão

Portugal

Former principal of the Colégio do Atlân� co,
Mar‘Humano,

Peniche

“Why PL today? - nowadays in Portugal and for me and MAR’HUMANO associa-

� on? It‘s not a mood, it‘s not a simple idea. We are s� ll here, many people, from 

diff erent countries and diff erent cultures, diff erent sensa� ons, diff erent reali� es 

– we are s� ll here and that is a hopefully signal. It‘s a good reason to go on. I am 

not anymore at school as a teacher; I do mainly training for teachers and I am 

MAR’HUMANO president. (I try to translate in English: It‘s Human Ocean and its 

aim is to develop cultural and pedagogical ideas, mainly in Portugal, but also in 

communi� es speaking the Portuguese language). And it seems to us that PL is 

a good frame to bring people together, all those speaking the Portuguese lan-

guage around the world. And that‘s why we would like to work not only within 

Europe but also with the United States. 

Another important reason for this moment and for all of us, is that we live in a 

terrifi ed world, I would say. But although the great constrains all of us have at 

home, I believe, sincerely believe, we all must have hope and see forward. And 

at this moment in Portugal we have many diffi  cul� es, like each one of you, but, 

at the same � me, I believe, there are some great opportuni� es. We have a Min-

istry of Educa� on really devoted to think about new frames for educa� on and 

I have several mee� ngs at this moment at the new Ministry of Educa� on and 

they are hoping PL can be a good proposal to rebuild a new confi dence through 

educa� on. 

Maybe the main reason is that PL is needed for us as teachers, for us as princi-

pals, for the students, for the families, for the ci� es; to bring together all people 

- entrepreneurs, teachers, families, and schools! To bring together all people for 

a new way of being and living together.”
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Mirela Beiu

Romania

Principal of Scoala Nr. 87 „M Botez“,

Bucharest,

Member of the Administra� on 
Council of INEPS

“I think it has come � me to start something new and Produc� ve Learning is a 

new fresh air for us.”

And do you see a chance?

“Yes, I see a chance. It is very diffi  cult, because the legisla� on is not permissive 

and it’s a lot of bureaucracy in Romania and a lot of restric� ons. If we want to 

implement something new, it is not up to us to decide.

Now there are two chances that I see: We have a new law in educa� on, which is 

more permissive; it has been adopted this year; it has just started to work, to get 

into func� on. Not all of the methodologies for the new law are ready. So this law 

allows alterna� ves to the tradi� onal schools’ educa� on and they became more 

autonomous. We can decide if we want an alterna� ve, a new program. But the 

methodology for this new program for alterna� ve educa� on is not ready yet. I 

hope it will come soon. 

The other, second chance is, that we have applied for funds, for a COMENIUS 

regional project, and we have been successful. The project is called “City as a 

Learning Place”, where learning is an adventure. It has just been fi nanced by 

the European Commission within the Live-long Learning Program. Within two 

years, two regions of Europe, Bucharest and a region from Lithuania, we work 

together to design models of learning in the city. And we also have a teacher 

training course to teach the specialists who work with children during these two 

years. We really hope, that we have in two years good results and we will be 

more convincing.”
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Holger Mirow

Germany

Director of the Ins� tute for 
Produc� ve Learning in Europe (IPLE),

Berlin

“I would like to tell two personal experiences and I want to do this very briefl y 

to give the audience an idea of my rela� on to Produc� ve Learning. It’s the story 

of two of my students from Produc� ve Learning at Hufeland-Schule in Berlin: 

Fulya and Stewart, and they are very diff erent and unique persons. Fulya was 

an immigrant girl, living in Germany for six years, when she came to Produc� -

ve Learning, and she came from a school for special needs educa� on. Stewart 

came from a Gesamtschule, a compulsory school. He went to a kind of inner 

immigra� on in school for some reasons. I will not describe them in detail, but 

they made him fail in his school. 

The two years they spent at Produc� ve Learning, both had very diff erent inte-

rests and diff erent styles. From their way through” learning in prac� ce” you can 

easily see the diff erences. Fulya was always with people; in cosme� cs, in nurse-

ry, in care, as a medical assistant, whereas Stewart was doing a tour through 

cra# s and: as a plumber, as a carpenter, in a metal workshop and only once in 

service in a supermarket. At school, they had diff erent ways as well. Stewart 

went back into learning quite quickly and on a rising level. He was dealing with 

quite diffi  cult ques� ons, for example, as you see on one picture, he was ana-

lyzing how photo-voltage equipment works. Plumbers nowadays do not only 

make the tab stop dropping but they have many things to do. For example they 

install solar panels on roofs and Steward was involved in this kind of things. You 

see him presen� ng the results of his ‚individual produc� ve task‘. 

Fulya had more diffi  cul� es with learning in school. She had special learning 

needs and it was not easy for her. You can see that she doesn’t look so happy 

at this picture – at school she rarely was – because she hat to catch up with so 

many academic things. 
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The results of Fulyas and Stewards i� nerary in PL were quite diff erent: Fulya 

made her way to ‚Hauptschulabschluss‘, which is the lower level of secondary 

educa� on. She started an appren� ceship at one of her prac� ce placements with 

support, support for the school-part of learning. I hope she will successfully com-

plete this appren� ceship next year in December. Stewart decided to con� nue 

studying. He is now going for ‚Abitur‘ (A-Level) combined with voca� onal trai-

ning in a upper secondary school. Recently he told me that he wants to con� nue 

to study at the University a" erwards. 

So, what is the quintessence, the message of this story of Fulia and Steward? To 

my mind it is the following. With very diff erent precondi� ons on very diff erent 

levels Produc� ve Learning can be a really helpful way for students to con� nue 

educa� on. The interes� ng thing is, that these two cooperated very much and 

they have been very close - that’s why I took them as an example. Fulya is very 

competent person in social things. We had a couple of quite rough boys in the 

group. With her emo� onal intelligence she some� mes ‚protected‘ Steward from 

hassle with them! On the other hand Steward helped Fulya to understand ma-

thema� cs or to work on her orthography. The story of Fulya and Steward is 

also a proof for me, that we don’t have to separate young people with diff erent 

needs, abili� es and talents in school. They can work successfully together, even 

profi t from each other, if you have a se%  ng that allows them so.”

What ,do you think, will be a good way of development for Produc� ve Learning 

and for our ins� tute?

“I think we defi nitely have to go on with the successful model of Produc� ve 

Learning during the last years of secondary educa� on. We can be proud to help 

so many young people who do not do well in regular school. But that’s only one 

part. The second part is: We also have to open up and develop more concep-

� ons for diff erent age-groups, at least star� ng at 7th grade. We should coope-

rate more with partners in this fi eld. I don’t really believe in the opposi� on of 

“tradi� onal learning” on the one side and Produc� ve Learning on the other, as 

many of you know from our discussions already. School has changed and impro-

ved the last decades. We heard what Prof. Mark Bashmakov told today: they 

are working hard on how to reach a much larger number of students using the 

methods and the posi� ve experiences of Produc� ve Learning. We, IPLE, should 

pay more a& en� on to this direc� on too. 

For the research tasks we should intensify the coopera� on with universi� es. As 

you know we are an affi  liate ins� tute of the Berlin Alice Salomon University 

and we have Prof. Theda Borde, the director of the university here today. We 
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have recently been discussing plans for more common ac� vi� es in the board. 

Another important partner to be men� oned is the University of Rostock. The 

team of Prof. Thomas Häcker is responsible for the external evalua� on on the 

PL- projects in Mecklenburg-Western Pomerania and Saxonia at present. This is 

very helpful and the intermediate results give us valuable hints for the project 

development and the training program. 

To intensify coopera� on with partners and to develop more fl exible concep� ons 

of Produc� ve Learning – I think we already did some important steps into this 

“future direc� on”. I think that they will help us to contribute to school develop-

ment in new fi elds.”
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Bret Schlesinger

United States of America

Former vice principal of 

City-As-School

Na� onal Academy of 
Alterna� ve Educa� on (NAAE),

New York

“Back at the 1950’s we decided that everybody should graduate high school, 

everybody should get a high school educa� on. A wonderful idea! The problem 

is: Why? Why should everybody get a high school educa� on? Back at the turn of 

the century, high schools were generally training to go on to college. And that’s 

how the curriculum was developed. There were academic curricula for you to 

teach academic subjects to be prepared to go on to so called higher educa� on. 

Now, when they decided that everybody should go to high school, they never 

changed the curriculum. This is why we have drop-outs. Because not everybody 

needs that academic push. 

The wonderful thing about Produc� ve Learning is that it allows students to learn 

what they really need to know, and to learn how to act in a society. It’s interes-

� ng, because the skills that you learn in high school are all the wrong skills. If 

you cooperate with another student in high school it is called chea� ng, but in 

the real world if you cooperate it is called team work. What are we teaching our 

students? That they shouldn’t work with each other? Stupid! In Produc� ve Lear-

ning you are learning the skills that you will need in the future world.

 So, to answer your ques� on: Is Produc� ve Learning be" er than tradi� onal edu-

ca� on? It really all depends what the student wants. There is another point: 

nobody ever asked the students what they really want! Nobody does an analysis 

of what the students skills are, because it’s a waste of � me! Because you teach 

them all in the same way at a tradi� onal school, whether they want it or they 

don’ t want it. Or whether they can use it or can’t use it. We are was� ng a lot 

of � me!”
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Thanks to all par� cipants of this symposium

“A! er having heard so many important statements on the past and the presence 

of Produc� ve Learning in thirteen countries we should look ahead and express 

our assump� ons and also our visions on the role of Produc� ve Learning which 

will it or should it play in future. 

We are sure you agree with us that we got a wonderful bouquet of fl owers 

showing us how Produc� ve Learning was and is fl ourishing in so many countries. 

We understood the reasons of the success but also of the diffi  cul� es of Produc� -

ve Learning in fi nding a way to innovate interna� onal educa� on.

The crucial point for our common future of Produc� ve Learning is: 

How can Produc� ve Learning keep and increase its educa� onal quality and 

thereby enlarge its power of innova� ng educa� on interna� onally? What is 

the summary of our symposium? We have a lot of things to do!

We thank all of you for having followed IPLE’s invita� on to this mee� ng.”

Ingrid Böhm and Jens Schneider
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Students at the school of Produc� ve Learning in Hilversum, 

The Netherlands, are responsible for their own learning!

Co van Houten and Aaltje Veen

Introduc" on

The fi rst contact between the ROC van Amsterdam and the Ins� tute of Produc-

� ve Learning in Berlin was established in spring� me 2006, through a phone call 

with Jens Schneider. Co van Houten, at that � me Chairman of the Interna� onal 

Department of the ROC van Amsterdam Gooi en Vechtstreek, tried to speak 

with Jens in his best German. Sharp-wi" ed Jens then suggested communica� ng 

in English, “Then we both have to speak in a foreign language”, Jens said. This 

phone call was the start of a frui# ul co-opera� on between Berlin and Hilver-

sum/Amsterdam. 

In the last fi ve years, we have organized various conferences and workshops 

together with the IPLE and have visited each other frequently in both Germany 

and the Netherlands. In April 2009 Produc� ve Learning Hilversum opened its 

doors and thus star� ng a project that was supported by schools in both general 

secondary and voca� onal, educa� on. In the fi rst two school years (2009 – 2011) 

there were a total of 120 students, ranging in ages from 14 to 22. 

In September 2011, Produc� ve Learning started in a new school building with 

about 90 students; with this, school administrators and supporters from local 

poli� cs have given the students a good quality learning environment. It is a mo-

numental industrial building in Hilversum, designed by the well-known Dutch 

architect Dudok.

When Aaltje Veen and Co van Houten, both ini� ators of the school of Produc� -

ve Learning in Hilversum, discussed their Produc� ve Learning ini� a� ve for the 

fi rst � me with school administrators from Hilversum and surrounding munici-

pali� es, their fi rst reac� on was fear of ‘cannibalism’. Moreover, some of these 

school leaders in secondary schools and voca� onal educa� on had the opinion 

that in ‘our region’ the problem with drop-outs did not exist. In addi� on, an 

eff ec� ve school system had already been set up in the region for students with 

special needs. 

In their way of thinking, implemen� ng a system automa� cally meant that the 

problem has been solved!
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The fi rst discussion with these school leaders took place in 2007. Now in 2011, 

all school leaders in the Gooi and Vechtstreek region have come to recognize 

the usefulness of Produc� ve Learning. In spite of the internal debate about the 

necessity of Produc� ve Learning in this period, the Dutch Ministry of Educa� on 

has supported and fi nanced the implementa� on of this new educa� onal provi-

sion in the Hilversum region. 

Nowadays Produc� ve Learning is seen as an important school within the regi-

onal network of educa� on. The poli� cians of the six municipali� es that cons� -

tute the Gooi and Vechtstreek region have also embraced Produc� ve Learning 

as a form of educa� on that contributes signifi cantly to the regional educa� onal 

network. The municipali� es are therefore suppor� ng Produc� ve Learning with 

a substan� al fi nancial contribu� on. 

In this co-opera� on the municipali� es are represented by the Agency for Com-

pulsory Educa� on in the Gooi and Vechtstreek region.

From the start of Produc� ve Learning in April 2009, three voca� onal training 

programmes have been developed, namely for:

1. Retail Trade

2. Crea� ve Industry

3. Catering.

During the school year 2011 – 2012 a voca� onal training programme for health-

care will be developed within this educa� onal facility at Hilversum as well. 

Originally, Produc� ve Learning was set up for so called drop-outs. Yet, to an 

increasing extent, parents and young students outside the target group are re-

ques� ng to be admi" ed to Produc� ve Learning.

For instance, refugees older than 18 years, who have not been admi" ed to reg-

ular schools for secondary and voca� onal educa� on, have expressed interest. 

Another group reques� ng admission is school leavers without a diploma, from 

private schools. A special point of interest in this regard, has been that, to an 

increasing extent new students are no� fi ed by their friends who are already fol-

lowing a Produc� ve Learning programme. 

This is an organic development. We do not regard this as compe� � on with other 

schools in the region because all these young people have already le#  school 

without a diploma, or were for various reasons simply refused entry to other 

schools in the Gooi and Vechtstreek region.
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For this reason, we are now studying the possibility of our Produc� ve Learning 

students doing exams so that they can obtain secondary school diplomas of dif-

ferent levels. In this regard, it must be noted that the team of Produc� ve Learn-

ing teachers are qualifi ed and competent to monitor and conduct examina� ons. 

What makes the Dutch School for Produc� ve Learning special?

Of course a number of approaches in Produc� ve Learning in the Netherlands 

are similar with Produc� ve Learning in Germany, and with approaches adopted 

by other European schools which are working with the principles of Produc� ve 

Learning. In the schooling program in Hilversum, we are also working on going 

from ac� vity to educa� on. In the fi rst period, mostly las� ng three months, we 

work with the student to become mo� vated into a" ending school again. 

Life at the Dutch school for Produc� ve Learning looks diff erent from what you 

are used to in a regular school. In the classroom of the school for Produc� ve 

Learning, students are taught the same subjects as in regular secondary and 

voca� onal schools, and you see students working on their assignments in sub-

groups. However, what is not immediately visible is that all students have an in-

dividual learning path. This individual approach focuses on the individual learn-

ing and support needs of the student. Simply put, their teachers know them. 

It is not uncommon for a student to request his/her teacher not to ask him/her 

too much. “Leave me alone” o$ en means that the teacher literally takes some 

‘distance’ to avoid escala� ng behaviour. The school for Produc� ve Learning will 

never penalize their students unless they themselves ask for penaliza� on. Then 

they can ask their teachers to set limits. It may sound unbelievable, but it is eve-

ryday prac� ce in the new school building located in the Zeverijnstraat in Hilver-

sum where Produc� ve Learning has taken up residence since September 2011.

The Dutch school for Produc� ve Learning is not a system-school, which is the 

common basis of so many schools in the Netherlands. It is for this reason that 

the school for Produc� ve Learning is unique. It is intended for young people 

that get stuck in the system of a regular secondary or voca� onal school. We 

therefore like to call our approach psycho-educa� on. This means that your ac-

� on as a teacher always matches the student’s percep� on and a" en� on span. 

The school for Produc� ve Learning is an educa� onal environment where the 

student leaves with an educa� onal degree, and preferably also a job. This school 

addi� onally takes into account how students can learn best by doing. 
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When the student has an ini� al interview at intake to register as a Produc� ve 

Learning student, a parent/guardian always accompanies the student, through 

which the parent/guardian also becomes acquainted with the school. Involve-

ment in the social environment of the learning process of Produc� ve Learning 

students is essen� al. 

Since the start of the school for Produc� ve Learning, a majority of the student 

parents/guardians have become very involved in the educa� on of their child as 

well as in the school.

A lot of parents/guardians of the Produc� ve Learning students are feeling a so-

called ‘educa� on impotence’; they don’t always have the right answers on how 

to coach their adolescent child. Especially when in the childhood experience, 

growing up is not always easy. These parents/guardians also feel supported be-

cause they are known by the teacher. In the last year, a few parents told the 

teacher that they have regained their paren� ng-role.

The school has obtained a similar commitment from the companies in which 

the students are doing their 3-days-a-week internship. During the remaining 2 

days at school, the students learn to say thank you because nothing happens 

without a just cause. Experience has shown that we quickly hear these young 

people saying thank you when someone else has done something for them. 

Meaning of Produc� ve Learning for students

For each par� cipant, Produc� ve Learning means a new start towards a success-

ful future. A new start in which s/he makes choices and for which s/he her-/

himself holds the fi nal responsibility. Each student gets the opportunity to indi-

cate what s/he wants to learn, how s/he wants to learn and when s/he wants 

to learn, within the confi nes of the curriculum required for obtaining a diploma.

The focus of Produc� ve Learning is on discovering students’ talents and inter-

ests within the framework of career orienta� on. This experience, in prac� ce, 

has an important role in mo� va� ng the development of learning. Within the 

three courses Produc� ve Learning presently off ers, par� cipants get a chance to 

develop themselves at their own level.

Counselling is the key when it comes to supervision of the par� cipant. This has 

a bearing on the introduc� on, the intake, and the learning process that takes 

place during the prac� cal period in both a company and at school. Counselling 

is also important as it gives regard to guidance on personal circumstances. 
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A new start means new behaviour. In other words, the behaviour of the past 

changes; this should result in a.o. coming in on � me, keeping appointments, 

comple� ng assignments, achieving objec� ves and (if necessary) changing be-

haviour. Within Produc� ve Learning in Hilversum, we call this psycho-educa� on. 

This concept has as a star� ng point of loca� ng any obstacles in the individual 

learning process, and subsequently discussing these barriers. Consequently, in 

a mul� disciplinary consulta� on, plans will be worked on that are fi nely tuned to 

the required, individual aims of each student in order to restore him/her to his/

her own full poten� al again. 

Barriers could be:

▪  Social circumstances such as friends that are false;

▪  Personal circumstances that include au� sm, borderline- gi# edness, gender 

problems, teenage parenthood etc. 

▪  A troubled home situa� on, and also

▪  School condi� ons such as not knowing which form of educa� on is suitable, 

as well as having an aversion to the regular school system.

In many cases, there is shor$ all in educa� on. Parents are therefore closely in-

volved in the supervision of the child, also if necessary, a youth organiza� on, a 

psychologist and maybe even an a% endance offi  cer. Management of such mul-

� disciplinary consulta� on is to be done by the teacher/supervisor.

The personal a% en� on paid to each student is unique. The focus on building 

rela� onships is the founda� on of a new start. The student realizes that s/he is 

appreciated as a full partner and that s/he will be taken seriously. This, on the 

other hand, also creates a demand on the student: of at least a thank you! 

You cannot always only take in life; you also have to give to life.

Produc� ve Learning: the future in The Netherlands

On 3 October 2011 the Dutch quality newspaper de Volkskrant put an ar� cle on 

the front page with the headline: “a psychologist in every school”. According to 

this ar� cle, each secondary school should appoint a psychologist. Parents want 

to bridge the gap between themselves and schools. They also need a space 

within the school where they can speak with the teachers in an informal man-

ner. This was also one of the results of a study carried out by the Radboud 

University in Nijmegen, in collabora� on with the Educa� onal Innova� on Group 

(OIG).
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An important diff erence, in comparison to a few decades ago, is that parents 

have become more aware of what they expect from schools regarding their 

children. They are also concerned about the implica� ons of a growing number 

of problem students in the classes. For this reason, they consider the presence 

of a specialist in school a very important issue.

At Produc� ve Learning in Hilversum this problem does not apply. The reason is 

that at Produc� ve Learning, parents are expected to ac� vely contribute them-

selves, by giving their child the a! en� on s/he deserves with respect to the edu-

ca� onal programme at school, and the internship period inside a company. We 

inspire parents to get their posi� on as a parent back again and would like them 

to help support other parents as well. This network is part of the stakeholders’ 

network of Produc� ve Learning in Hilversum. 

Produc� ve Learning in the Netherlands will develop into a training ins� tute that 

works closely with industry in various sectors: Crea� ve Industry, Commerce, 

Catering, Health Care, Renewable Energy and Technology. IT WILL BECOME A 

BUSINESS SCHOOL! The student learns to prac� se a profession with direct coa-

ching from a professional in the industry. In the same period, the teachers at 

school off er the general subjects like Dutch, Maths, etc. This makes learning 

more meaningful for students. The school will create a win-win situa� on by 

commi#  ng companies to Produc� ve Learning educa� on. The school will work 

together with these companies; in return, the companies should be willing to 

provide job security to the students. Produc� ve Learning in Hilversum already 

has some posi� ve experiences with Crea� ve Industry at this point. 

Produc� ve Learning also intends to become a centre for con� nuous learning, 

for instance off ering a$ er-school tutoring and organizing summer and week-

end school facili� es. Other important developments in the future of Produc� ve 

Learning will be:

1. Providing interna� onal exchange facili� es for students, teachers and other 

stakeholders.

2. Having representa� ves from poli� cs to become permanent stakeholders, 

based on which, a long las� ng win-win situa� on will be created in the con-

text of public interest.

The success of this approach will result in the establishment of addi� onal cen-

tres for Produc� ve Learning in the Netherlands.
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Produc� ve Learning and school development 

in Portugal

Ana Paula de Campos Leitão

Introduc! on – Produc� ve Learning: Why and what for

As John Dewey (1859-1952) argued already in the 20’s of last century, Produc-

� ve Learning also regards educa� on as a process of interest and eff ort where 

the learning topics, to be apprehended by the students, must have some rela-

� on with the previous experiences of the student or with their current needs. 

On the other hand, there is also another match between what Dewey and Pro-

duc� ve Learning stated concerning prac� ce: democracy has in school its own 

workshop prac� ce, and, following the ideas of Dewey and Produc� ve Learning, 

democracy must be understood as a prac� cal concept - the emancipa� on of the 

mind (so that each individual can develop his own work) requires that school 

transforms the society, which means that we must learn by doing, we must not 

only know things but also the meaning and u� lity of things, and the things we 

learn always are connected with the context our lives. This is the basis of the 

necessary concentra� on on induc� on through educa� onal processes. 

We want also to remember here Hannah Arendt, who iden� fi ed the ac� ve life 

as one of the bases of the human condi� on: it’s the element which (re)binds 

men together. Arendt also argued that all that is man-made requires inevitably 

all the context of their ac� ons - think and act would be the double axis of the hu-

man condi� on -, complementarily with the objec� ve world. According to these 

approaches assumed by Arendt, Produc� ve Learning permits the construc� on 

of new agoras, these renovated spaces of encounter, where we have to rethink 

life in schools and ci� es - those spaces in which, knowing also as welcome dia-

logical personhood of each other, we mobilize lifelong learning processes from 

what depends on our own sustainability as a civiliza� on. 

Produc� ve Learning allows school and city to lead a process of teaching and 

learning from these posi� ve emo� ons (remember here Daniel Goleman dia-

logue with the Dalai Lama: “If we teach now these things to children, we will 

be able to prevent problems that will come later, especially the problems that 

result from the affl  ic� ve emo� ons - violence, suicide, ....”.) Produc� ve Learning 

is just the announcement and the implementa� on of eff ec� ve opportuni� es to 

se$ le an educa� on able to combat fears, the source of all injus� ce, taking away 

discrimina� on, racism, xenophobia, .... 
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Badly informed ci� zens are easy targets for the tentacles of poli� cal, economic, 

fi nancial and ideological powers: the ci� es will be either educa� onal ones or 

they cannot aspire to be the scenario for democra� c life of ci� zens. Here, Pro-

duc� ve Learning appears with the necessary mobiliza� on so that the city can 

adopt a pedagogical mo� on in a networking basis. 

With Produc� ve Learning, we don’t speak about a forma� on of “making-be-

lieve”, but about the concrete implementa� on of projects designed with the 

highest possible effi  ciency, to inter-relate mul� ple dimensions – personal and 

collec� ve, social and historical references – towards an eff ec� ve process of 

training and educa� on. 

Within the specifi city of learning systems, context and units, Produc� ve Learn-

ing allows: 

▪  More rigorous pursuit of scien� fi c method, because it is arising from ac� ve 

observa� on and establishment of aims, with inten� onality and therea$ er, 

the usefulness of a prac� cal interven� on; 

▪  Learning and following values involving respect, complementarity, listening, 

acceptance of challenges and risk taking, ...; 

▪  Self-clarifi ca� on of personal iden� ty is constantly ques� oned and adjusted, 

thereby preparing students to develop their life according to the various ro-

les of working and social life; 

▪  Opportuni� es to exercise and develop communica� onal literacy (verbal, 

wri% en and informa� cs) with reports, advoca� ng theses, promo� ng ac� ve 

research; 

▪  To provide opportuni� es to reach autonomous decisions, assuming the in-

ten� on of both personal and community projects. 

Tocqueville had already alerted to the fact that democracy is able to dig its own 

grave ... and in this period of democra� za� on in a forced march (which is largely 

the democra� za� on of the failure of the model itself) there is evidence that 

poli� cians themselves have not yet understood some issues, especially those 

concerning the increase of individualism, a behavioral dimension able enough 

to destabilize the ins� tu� ons needed by democracy, and so ques� oning the 

very social stability. It is clear that the emergence of the individual as a person is 

an extraordinary result of a democra� c culture, but the harmful consequences 

of individualism tend to spread, including school in this process. On the other 

hand, the frenzy of egalitarianism also has important nega� ve eff ects in school 

communi� es: It destroys the essen� al purpose of the school, which is cultural. 
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As a possible answer, Produc� ve Learning has two dimensions highlighted as 

essen� al to replace this social ambiance by an individualism that refl ects indivi-

duality and promotes the uniqueness of the individual and in order to balance 

and sustain our civiliza� on: - a balance within one´s self, a balance with each 

other, with the environment, the culture and transcendence (that’s what I call 

“Penta-ecology”). 

Indeed, Produc� ve Learning allows the organiza� on and development of edu-

ca� onal scenarios which combine respect for the personhood of students, 

teachers and families with a concern for the specifi city of cultural geographic 

iden� � es, and therefore helps to promote the historical and cultural vectors 

that support the indispensable prospec� ve for a new development to come, a 

development not guided only by economic criteria, but a development that sa-

fely uses the spaces of encounter and dialogue inside the city to allow the con-

struc� on of a collec� ve self upon the u� lity each one gives to involve himself in 

order to par� cipate with commitment. 

Produc� ve Learning allows promo� ng this wave of both diverse talents and 

skills needed to sustain the objec� ves of their applica� on. Produc� ve Learning 

permits to recover the dialogue that is missing inside schools, families and the 

ci� es, giving a new meaning to the synergies that are a constant in the complex 

scenario of our � mes. Produc� ve Learning contributes to the fl ourishing of a 

responsible autonomy, asser� ve and purposeful. Produc� ve Learning, with an 

open methodology, is confi gured by a spiral of ac� ons that feed back to the 

concrete elements of each cultural geography, allowing not only the recogni� on 

of individual values as well as those which iden� fi es communi� es along with 

the dialogue between the myriad of cultural expressions that make up reality 

nowadays. From individualism to an individua� on dialogically and purposefully 

engaged with the environment, Produc� ve Learning involves a new meaning 

for our social life, and this is a feature which, in addi� on to a strictly forma� ve 

dimension, should be highlighted in the vision that Produc� ve Learning off ers 

us as co-builders for a common des� ny. 

In order that this discourse not avoids operability, we can also observe how Pro-

duc� ve Learning off ers concrete answers to the major challenges that are now 

central in our everyday interdependent and complex global social system. Inde-

ed, diverse proposals are addressed by Produc� ve Learning to countries, com-

muni� es, ins� tu� ons, organiza� ons, individuals, given the challenges we face: 

▪  Technological and social changes with the corresponding uncertain� es about 

the management of poli� cal systems that shape our lives as ci� zens; 
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▪  Economic and cultural globaliza� on (which has been matched with a gro-

wing uniformity, therefore de-characterizing the inherent value associated 

with each geography and, with this, the failure of the process of recogni� on 

of the individual as a valued person in his community); 

▪  Increasing social diff eren� a� on (with the resul� ng tensions and dilu� on of 

the individual in the anonymity of the masses); 

▪  Substan� ve inequality of given opportuni� es, with direct consequences, by 

increasing poverty and confl icts (do not forget which are the two greatest 

enemies of democracy: poverty and illiteracy); 

▪  Ineff ec� veness of the economy to interpret and respond to fi nancial crises. 

The answers to these challenges are based mainly in building a knowledge eco-

nomy, making essen� al investments in human capital by both, individuals and 

states. With this in mind, we can argue that Produc� ve Learning promotes a 

con� nuous learning process that involves both, individuals and ins� tu� ons, 

with an essen� al dimension we must not forget: The value of educa� on is not 

directly and essen� ally related to the diploma but to the educa� onal process 

value added to the capabili� es which are intrinsic to each individual. In fact, 

the economic benefi ts that are expected should come from the apprecia� on of 

the human resource and should be presented as the result of the func� oning of 

an economic system based on a human economy, sustained by the valua� on of 

scarce and valuable resources, and aimed at promo� ng the well-being of indivi-

duals and communi� es. 

Evolu� on of the educa� onal system in Portugal

Portugal started the twen� eth century with an extremely low level of literacy, 

and the process to overcome it only won a signifi cant rate from the 40’s but al-

ways late and slow compared to countries of northern Europe and others with 

similar characteris� cs such as Spain, Italy and Greece. 

This delay regarding the level of qualifi ca� ons there is s� ll clearly visible when 

analyzing the structure of skills of today workforce: Despite the great expansion 

of the educa� on system since the 60’s un� l now, the country has not benefi ted 

greatly from this eff ort, and some people ask themselves if it will become even 

worse, ques� oning the resources allocated to spread the educa� onal system, 

although several studies confi rm the existence in the Portuguese case of a long-

term stable rela� onship between human capital, produc� vity and innova� on. 
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Perhaps the portuguese paradox is related to the fact that there has been more 

educa� on along with less educa� on, recognizing now that it is not enough to 

spend more on educa� on to achieve signifi cant results in terms of social and 

economic development. Produc� ve Learning appears in this context as a me-

thodology capable of making “the” diff erence: - curriculum design, meaning 

and contents of learning are directed to affi  rm and promote the individual’s abi-

li� es in line with the socio-economic reality with which they interact. This must 

be an inseparable component of the balance we have to look for concerning 

investments to be made in educa� on. 

Between 1960 and 1974, the debate regarding the educa� onal backwardness 

of the country con� nued. During this period the idea of the need for studies 

became widespread, increasingly long and ambi� ous, and the government see-

med fi nally to admit that social mobility cannot be limited by the low level of 

educa� on. 

Interna� onal commitments obliged the Portuguese government to change the 

authoritarian poli� cs of the 30s: Portugal par� cipates in the regional project of 

the Mediterranean and eff orts are made to establish a quan� ta� ve analysis of 

the Portuguese school structure in order to prepare qualifi ed persons required 

by the dynamics of the economy. 

During this period, there is the Ministry of Veiga Simão, who in 1970 tried to lay 

the founda� ons for an educa� on system that in addi� on to eff ect compulsory 

schooling also aimed at the democra� za� on of educa� on. This experience be-

came reality at the level of development of innova� ve programs, by connec� ng 

schools to families and the environment, and also by suppor� ng the training of 

teachers, with the explicit recogni� on of these as a powerful focus of pedago-

gical innova� on. 

Veiga’s reform was never fully implemented due to the military coup of April 

1974, when the country was s� ll struggling with a massive shor# all of educa-

� on. 

Despite the social confl icts and ideological debates inherent to a revolu� onary 

period, there s� ll existed a draw up of a consensus about the role of educa� on 

in economic development and moderniza� on. In fact, at this stage, there was a 

great mobiliza� on and social par� cipa� on concerning educa� on, and we have 

some signifi cant changes to signalize, especially regarding the amendment of 

the expected content for learning along all levels of educa� on. 
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While presen� ng diff erent perspec� ves, the concerns of successive govern-

ments a� er 25th April of 1974 were not so much focused on increasing the 

period of compulsory educa� on but in areas such as improving the quality of 

educa� on, the eff ec� veness of the school calendar and the widespread of ac-

cess and success to students. 

During this period, students in technical and voca� onal educa� on were given 

condi� ons to access higher educa� on. The industrial schools were converted 

into ins� tutes. 

The process of democra� c normaliza� on (1976-1986) is marked by three cha-

racteris� cs:

 

1. fi nished the revolu� onary cycle, the focus is on curriculum, technical and 

professional aspects, with the detriment of ideologies; 

2. becomes aware that the expansion of the educa� on system can create per-

verse eff ects, par� cularly in rela� on to its quality; 

3. the structure of the economy will constantly block the reform of the edu-

ca� onal system.

 

In 1978, allegedly to reduce social diff erences and promo� ng equal opportuni-

� es, there was abolished the separa� on between technical educa� on and ge-

neral educa� on. 

In 1983, the need for skilled labour and the pursuit of an employment policy for 

youth leads to the crea� on of professional technical courses to be implemented 

a� er 9th grade. 

In 1988, appears, under the Ministry of Educa� on, the Offi  ce of technical and 

voca� onal Educa� on (GETAP), which was responsible for coordina� ng and im-

plemen� ng programs and projects for the revitaliza� on of educa� on in these 

areas. 

In general, the 80’s and 90’s were strongly marked by economical values, with 

the call for moderniza� on emphasized by the need for closer links between 

school and working life. 

It is also by this � me when the ideology of inclusion prevailed, and from here it 

was inferred that the success of an educa� onal system does not depend solely 

on its characteris� cs but also on the characteris� cs of teachers, who are expec-

ted to have quali� es such as to be able to ensure respect and tolerance towards 
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diff erences as well as the domain of pedagogical and organiza� onal quali� es 

that can ensure an eff ec� ve administra� on within school spaces. 

According to this view, the training of teachers and the crea� on of alterna� ve 

educa� onal spaces appear as two important ins� tu� onal arrangements. The 

new educa� onal objec� ves emphasized the need to ins� tu� onalize alterna� ve 

curricula that could replace the tradi� onal one and in order to reduce the inter-

nal diff eren� a� on of curriculum and pedagogical spaces. 

However, the incorpora� on of these mul� ple challenges in school life, o� en un-

der the compulsive accumula� on of tasks (done most o� en in an exaggerated 

way), contributed to the fact that the profession of a teacher was perceived as a 

profession permanently in defi cit, due to the enormity func� ons assigned to it. 

Given the expansion of educa� on to all Portuguese society, it is important today 

to know what kind of mass schooling has been implemented and if its develop-

ment is in progression towards an eff ec� ve equality of opportunity or whether, 

on the contrary, factors associated with social origin remain a factor in the abili-

ty to progress successfully along the diff erent levels of the educa� on system as 

well as in what concerns future employability.

 

The ques� oning of school failure, which began in the late 70‘s, has gradually 

grown and taken a central importance in the debate related to democra� c edu-

ca� on: there are studies focused on dropout preven� on since the late 80’s, with 

a fi rst genera� on of measures that evolved � ll nowadays to policies focused on 

suppor� ng the ini� a� ves of each school. 

Other indicators, such as the distribu� on of school deser� on, show how regi-

onal diff erences have been perpetuated in � me, without showing a signifi cant 

downward trend, and these regional diff erences are one of the most discrimi-

natory aspects of the Portuguese educa� on system with the consequent repro-

duc� on of low levels of educa� onal qualifi ca� ons for large sectors of Portugue-

se popula� on. 

Produc� ve Learning in Portugal

A historical revisita� on

 

Between 1991 and 1993, the College of the Atlan� c, in Peniche, through its 

Voca� onal School “CIRIUS”, integrated Produc� ve Learning with a set of proce-
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dures in teaching and learning and that experience gave strong substance to the 

educa� onal process of a group of students inserted on social animators studies. 

Innova� on thus introduced, the interac� on and exchanges along with the qua-

lity of the proposals generated through the coopera� on established with IPLE 

meant that we keep in memory the genuine posi� ve benefi ts therefore intro-

duced for students, teachers and families as well as all the community. In this 

regard, I recall the excitement that pervaded the � mes of training of teachers 

and mee� ngs with families and local employers: The project was not only exci-

� ng for everyone, as it was always emphasized the contribu� ons that went over 

with its applica� on. I also remember the enthusiasm with which students inde-

pendently promoted the design of their own learning process and the respon-

sible and profi cient way they approached the projects with what they ac� vely 

collaborated within the community (hospital, social neighbourhoods, elderly 

re� rement houses).

 

It was an irreplaceable � me of encounters and challenges, a � me s� ll remembe-

red with joy by all who were able to live it.

In addi� on to this project developed by “CIRIUS”, Produc� ve Learning was also 

ac� ve in Portugal through its presence in a dynamic project developed by Pro-

fessor Jorge Moniz at Lourinhã. Also in Funchal, “Cine-Forum” has inserted Pro-

duc� ve Learning proposals in their ac� vi� es. I must remind here how much the-

se projects have proved frui" ul regarding the posi� ve engagement of children 

and young people who had le#  school, and how Produc� ve Learning ac� vi� es 

were able to sensi� ze the local communi� es to look more closely to the so nee-

ded complementary ac� vi� es they have to � e with school and also it was gra-

� fying to see how families were recognized by viewing to be possible to recover 

the interest of children and young people in learning. 

Looking ahead: The changes se! led by the new Portuguese government

The document where are stated the purposes of the present government 

starts acknowledging the need to grant more autonomy to schools, with the 

consequent recogni� on of the need to implement models of decentralized ma-

nagement of schools. It is also recognized in this document the need to launch 

new ini� a� ves to reduce dispari� es, strengthening human resources exis� ng 

in schools, municipali� es and social networking viewed as a part of dropout 

preven� on. 
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The current government says that it will take measures leading to the reduc� on 

of school dropout and to the improvement of performance in each cycle and 

increasing the employability of young people by linking these goals with more 

rigor in the assessment and merit of the results. The document explicitly states 

the availability of the government to support schools so that they can be ope-

ned to diff erent and credible educa� onal projects. There is also highlighted the 

need to evaluate objec� vely the role of teachers and other educators, inves� ng 

in training as well as in integra� ng schools in their local communi� es. 

Government has stressed the signing of contracts with civil society partners in 

the following aspects: 

▪  Selec� on of projects / partnerships with high added value for schools; 

▪  Management and promo� on of excellence in teaching and knowledge; 

▪  Introduc� on of methods to promote academic success and to prevent school 

dropout. 

In this document there is also expressed the will to invest heavily in technical 

educa� on and voca� onal training, stressing that companies should be encoura-

ged to support the professional profi les, and also that they should be called to 

assist in the prac� cal implementa� on of schooling in this frame.

M’H and Produc� ve Learning moving towards the future of educa� on and trai-

ning in Portugal

 

The Associa� on “MAR’HUMANO” (M’H) has signed with IPLE a protocol in or-

der to disseminate and develop projects under Produc� ve Learning structure in 

Portuguese territory, the Portuguese-speaking countries and in the Lusitanian 

diaspora. In order to respond to this task, M’H has promoted working mee� ngs 

with various organiza� ons - founda� ons, ministry of educa� on, municipali� es, 

schools, embassies - and in order to be able to pursue ac� ons involving: 

1. a permanent program of training and exchange of teachers, school admi-

nistrators and local responsible deciders concerning educa� on and deve-

lopment; 

2. mee� ngs with parents and employers; 

3. produc� on and exchange of materials to support teaching and learning in 

the frame of Produc� ve Learning; 

4. development of studies related to the design and development of curricula 

as well as those connected with the systems evalua� on (of students and 

educa� onal projects); 

5. events promo� on 
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We want to contribute ac� vely to the pursuit of procedures that, we sincerely 

believe, will greatly contribute in a useful way to balance - socially and academi-

cally – the performance expected from schools, teachers, families, employers, 

and also from managers and policy makers at local communi� es in general. 

We can say that this is a favourable � me of inclusion and promo� on of Pro-

duc� ve Learning within the diff erent geographies, and we aspire to be able to 

work with the spirit and the added value of Produc� ve Learning that we have 

been stressing over this refl ec� on. We know, however, that there also exist re-

sistances profi led on the horizon of our ac� on: The novelty starts to not be 

very welcome when so many innova� ons off ered to educa� on and training fi eld 

determined less successful and consequently more doubts about the profi tabi-

lity of investments made in these areas. Nevertheless, we believe in a posi� ve 

sequence we may give to the good recep� ons we have had and related to the 

presenta� on of Produc� ve Learning principles and the ac� ons we propose. 

A fi nal note 

As established by the 2011 UNESCO report, “Although many countries have 

made signifi cant progress on investment for the educa� on sector, less a$ en� on 

has been paid to the results of teaching and learning and their quality ( ...). Also 

should be noted that the increase of enrollment rates was not accompanied by 

a corresponding increase in literacy rates ... and millions of young people drop 

out of school due to insuffi  cient quality of the educa� on system and the lack 

of relevance they have adopted. ‘To this, Produc� ve Learning responds with 

an inten� onal focus on the usefulness of the specifi c curriculum design made 

by students sustained by a con� nuous training of educators (teachers, families 

and local decision makers regarding educa� on and employment), along with a 

refl ec� on-in-ac� on that gives place to a con� nuous and dialec� cal adjustment 

regarding the results generated by prac� ce. 

On the other hand, as this report also acknowledges, “students should be the 

centre of eff orts intended to improve educa� on and learning and educa� onal 

outcomes achieved.” Here again Produc� ve Learning appears with the decisive 

contribu� on of being students the main responsible persons for their own lear-

ning pathway, along with a direct and con� nuous involvement with teachers 

and the wider social environment that welcomes them within real prac� cal 

learning experiences capable to promote their own capabili� es. The prac� cal 

development of this essen� al component in the characteriza� on of Produc� ve 

Learning allows the development of a set of knowledge and skills which are also 

highlighted in this report: ensure the profi ciency of teachers and curriculum 
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design altogether with the development of school working quality, in order to 

promote life skills and a smooth transi� on of students into the labour market, 

through sustainable investments in educa� on towards the development in stu-

dents of social quali� es (involvement, commitment, coopera� on). 

The city is a reality historically situated in � me. And, as it’s underlined by Federi-

co Mayor, we are nowadays deeply embraced by a mul� cultural environment, 

and the challenges facing educa� on, being universal, imply measures to be ta-

ken in a way able to be addressed to the heart of each geography culture. And 

Produc� ve Learning is not a prescrip� on but an open proposi� on, fl exible and 

confi gurable at the nature of local reali� es. On the other hand, and because 

without versa� lity there is no dialogue, Produc� ve Learning is a real posi� ve 

reference in the envisioned construc� on of the encounters between peoples 

worldwide, who have to confi gure their desired humanis� c system we all are 

called to contribute to. 

With Produc� ve Learning, we can be authors of “the” change: this crea� ve task 

for us to give consistency is correlated with the capaci� es we have to learn in or-

der to know how to live within an irreducible and ambiguous con� ngency that 

we cannot ignore or quietly disappear into. Produc� ve Learning causes scandal 

and surprise: a reac� on is promoted facing the establishment, but with the en-

thusiasm to pursue a possible new way, with the necessary pa� ence to learn to 

wait, we can make it possible.

With Produc� ve Learning, each act of the educa� onal process is a crea� ve mee-

� ng of singulari� es. And crea� vity is essen� al here as well as in all pedagogical-

didac� c procedures, as it’s also essen� al in the process of dealing with change 

that shapes our way of life, both, the personal and collec� ve one. 

With Produc� ve Learning, there are ac� ve listening and eff ec� ve communica-

� on, since it’s an educa� onal process that reacts to the student himself and 

not to a program previously established and closed. Thus, it allows students to 

think and express themselves, to construct their imaginary worlds and explore 

them, learn to learn (by observing, ques� oning, choosing routes and proposing 

strategic goals, building an interac� ve and con� nuous evalua� on of procedures 

and results), being sensi� ve to the exis� ng problems around them and inven-

� ng useful solu� ons. 

We live � mes both of challenge and ques� oning. Produc� ve Learning can help 

us, if we want to be vigilant for signs and ac� ve in the universal construc� on of 

new roads, not uniform, but in defence of a “we” that values each “I”.
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Produc� ve Learning and School Development 

in Romania

Mirela Beiu

The Romanian educa� on system is undergoing con� nuous changes and impro-

vements, according to economic, social, poli� cal and cultural changes iden� fi ed 

within the society. During the last 20 years, the changes within the Romanian 

educa� on system, as in the whole of Europe, and in many other parts of the 

world, were mul� ple and radical.

In discussing Romanian educa� on, it is quite important to provide an overview 

of educa� on before the democra� c revolu� on in 1989. The poli� cal reforms in 

1989 greatly shaped the educa� on system today.

Educa! on before 1989 

Educa� on in communist Romania was a key component of the communist so-

ciety and was centrally controlled. Every student from kindergarten to high 

school was taught in a socialist environment controlled by the state and school 

a" endance was compulsory up to secondary school. The centralized educa� on 

system provided one notable success: literacy rates were es� mated at 98% du-

ring communist rule. 

The Ministry of Educa� on (MOE) set the curriculum which was heavily infl u-

enced by the communist doctrine. The MOE declared that all schools had the 

same quality of educa� on, but it was clear that technical schools were the em-

phasis of the state. Despite the technical emphasis of educa� on, the curriculum 

was well balanced, including, alongside technical training, courses in Romani-

an literature and language, two addi� onal foreign languages, history, PE, geo-

graphy, biology, and drawing. Schools used to teach English, French, German, 

Spanish, Russian and Italian. It is not surprising that interna� onal es� mates of 

literacy rates were reported to be so high. Religious and private schooling was 

non-existent in communist Romania and so the state curriculum was geared 

towards communist indoctrina� on. Courses were taught on the poli� cs and 

economics of capitalism and socialism. The MOE selected the educa� onal cur-

riculum and books. Teaching methods focused on memoriza� on of material for 

state exams. Very li" le emphasis was placed on cri� cal thinking. 
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Educa� on a� er 1989 

Since the revolu� on of 1989 that brought down communism, the Romanian 

educa� on system has been in a con� nuous process of reform that has been 

both praised and cri� cized.

In 1990, Romania put forth objec� ves for educa� onal reform. The series of re-

forms were in line with other na� onal reforms (cons� tu� onal, poli� cal, econo-

mic, and social). The following objec� ves had priority: decentraliza� on of edu-

ca� onal administra� on by delega� ng responsibili� es to inspectors and school 

principals, crea� ng boards to facilitate the par� cipa� on of local offi  cials, pa-

rents, trade, and industry and by increasing university autonomy, moderniza� -

on of educa� on infrastructure; reorganiza� on of teacher training, modifi ca� on 

of curricula including books. Along with gran� ng more autonomy, Romania also 

priori� zed higher educa� on reform to include academic evalua� on, accredita-

� on, and new fi nancing systems. New government ins� tu� ons were set up to 

implement educa� on reform. These included: the Department of Reform, Ma-

nagement, and Human Resources (under the Ministry of Educa� on), the estab-

lishment of teacher centers in each county, regional managers of reform at the 

local level, a network of pilot schools organized by the Ins� tute for Educa� onal 

Services and the Na� onal Council for Educa� onal Reform. 

Shortly a" er the revolu� on, libraries were emp� ed of their communist wri� ngs 

- which were burnt in the streets. This le"  the system with a need for newer, 

reform-oriented books - a process that took some � me, un� l 1992, when demo-

cra� c reform textbooks started being published for the new na� onal curriculum. 

The review of school curricula for gimnaziu (middle-school) and high school ai-

med at a shi"  to the skill-based approach in the curricular design and teaching, 

learning and assessment. The new curricula came into force in the 2009/10 

school year. One of the objec� ves of the 2009-2012 Government Programme 

was ‘the introduc� on of a school curriculum based on competences’. With a 

view to this objec� ve, it was necessary to develop a curricular model of school 

subjects centered on competences, in rela� on to the eight key competences 

recommended by the European Parliament and the Council of the European 

Union. This new curriculum is now being implemented at all school levels, ex-

cept in primary educa� on.

The curriculum framework for compulsory school (primary and lower seconda-

ry educa� on), set up by the Ministry of Educa� on, Research, Youth and Sports, 

allows schools to design their own � metable schemes and includes: the core 

curriculum and the school-based curriculum. The core curriculum is the com-
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mon and compulsory educa� onal off er for all pupils, established at na� onal 

level and made up of the same subjects, number of hours – for every year of 

study – to which the same curricula apply. The school-based curriculum is a set 

of educa� onal processes and learning experiences proposed by every school 

directly to a class of pupils within its own curricular off er.

Private schools began to emerge from socialism. Included in this was a growth 

of private universi� es, some of them boas� ng a reasonable quality of the edu-

ca� on process but most of them being simply ‘diploma-factories’, irrespec� ve 

of their formal status, of accredited or non-accredited universi� es. Many gradu-

ates found out that their degrees were not valuable on the market. As reform 

con� nued, there were improvements made in private universi� es, and a lot of 

them became na� onally accredited.

Technology was integrated in the schools in a ‘top-down’ fashion from seconda-

ry schools down to primary and elementary schools. A problem deriving from 

this, at all school levels, was that technology was integrated into the curricula by 

local teachers that were poorly trained in computer use and instruc� on. Finally, 

there were problems in obtaining so! ware for compu� ng. These problems have 

been overcome by training teachers in informa� on and communica� on techno-

logy, providing computer technology to schools and crea� ng partnerships with 

businesses and other organiza� ons (e.g., NGOs and chari� es). As a result, the 

computer skills of young people have made remarkable progress.

As part of a wider reform process, star� ng with the school year 2003-2004, 

schooling has been made compulsory up to the age of sixteen, with the dura� on 

of compulsory educa� on being extended by two years, which means that every 

youngster must complete 10 years of study. 

The so-called ‘capacity examina� on’ has been replaced by na� onal tests at the 

end of the 8th grade, a! er which 2 alterna� ve routes of schooling develop: one 

called ‘theore� cal’ (general training), taking place in high schools and a second 

one taking place in the ‘Arts and trades schools’ (specialized voca� onal trai-

ning). Both routes lead to the fi nal ‘baccalaureate’ exam, thus providing their 

students with the possibility of con� nuing their educa� on (i.e.: by enrolling in 

higher educa� on). Although the two routes were presented by offi  cials of the 

Ministry of Educa� on as being an alterna� ve to each other, the truth is that the 

fi rst actually cons� tuted the upper-� er of the system while the second one con-

s� tuted the lower-� er. Evaluated as non-effi  cient and non-desirable, the ‘Arts 

and trades school’ (lower voca� onal secondary level) is being wound up as from 

the 2009/10 school year.
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From the 2003/04 school year onwards, pupils start compulsory educa� on at 

the age of 6 (instead of 7). However, pupils may begin compulsory educa� on 

at the age of 7 provided that their parents or legal representa� ves put forward 

a wri� en request. They may also start before the age of 6 if they reach the age 

of 6 un� l the end of the year and their psychological development is adequate.

The reform of early educa� on, focused on children aged between 0 and 6/7 

years aims at promo� ng the new curriculum for pre-school educa� on (children 

aged between 3 and 6/7) as part of the 2006-2010 na� onal strategy in the area 

of early childhood educa� on. The role of pre-school educa� on was reconsidered 

in rela� on to the other levels of educa� on. The new curriculum for pre-school 

educa� on highlights several important elements, in common with the trends in 

this area in Europe, namely: the existence of a child-centered educa� onal pro-

gramme; concilia� on between a child’s development and the academic aspect; 

the educa� onal programme is focused on cogni� ve and social development, 

early learning and socializing; emphasis, especially around the age of 5, is on 

the development of basic skills: reading, wri� ng and numeracy, for a successful 

advancement to the 1st grade; engaging the child in the assessment process/

self-assessment; the teacher/educator plays the role of a guide.

A ‘Second Chance’ Programme has been organized and implemented in order 

to redress school drop-out for people who are older than the legal school age 

for full-� me educa� on and have not completed compulsory educa� on. This 

programme started within the PHARE Programme ‘Access to educa� on for dis-

advantaged groups’ (2001-2007) and was extended un� l now and at na� onal 

level. The aims are to reduce phenomena related to non-par� cipa� on in educa-

� on and school drop-out and to facilitate access to educa� on and the possibility 

of lifelong learning. The purpose of the programme is to support young people 

and adults aged over 14 who have for social reasons abandoned compulsory 

educa� on and help them to complete basic educa� on and voca� onal training 

corresponding to 1/2 level of qualifi ca� on. In the 2009/10 school year, the pro-

gramme was implemented in 267 schools, 290 classes – primary educa� on for 

3527 learners and lower secondary educa� on for 4802 learners. Methodologies 

for the organiza� on and implementa� on of the programme have been develo-

ped, as well as educa� onal materials for learners and teachers.

Because we are a tolerant na� on, with respect for minori� es, students have 

the right to study in their na� ve language. In this regard, teaching of the Ro-

many languages in Romanian schools has increased enormously in recent ye-

ars. According to the sta� s� cs of the Ministry of Educa� on, in the school year 

1996/1997, 445 Romani students at eight schools were studying Romany, at the 
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request of their parents; by the year 2010/2011, according to the Ministry for 

Educa� on, there were 1200 teachers, both Romani and non-Romani, teaching 

Romany to more than 100 000 students.

There is new regula� on for the establishment and func� oning of classes and 

groups of students who study an interna� onally spoken language intensively 

and bilingually. Since the 2011/12 school year these classes can func� on from 

the 5th grade where the necessary human resources are available (teachers 

able to teach non-language subjects in the foreign language). A methodology 

concerning the promo� on of mul� lingualism in Romanian school educa� on has 

been devised. The inten� on is to have regula� on concerning the way modern 

language departments are established and dissolved, that takes into account 

the general interest of promo� ng linguis� c diversity. As shown by European re-

commenda� ons and the needs of the labour market, there is a need for people 

who speak more languages. Every ci� zen should speak at least two modern 

languages. It is desirable that these languages are not always the same, and 

a diversity of European languages should be learned. This would improve the 

prospects of every graduate of school educa� on.

In recent years, Romania has included the principles of lifelong learning in po-

licy documents as priori� es in the area of educa� on, con� nuous training and 

employment. Examples of such documents are the strategy Educa� on and Re-

search for the Knowledge Society and the Na� onal Educa� on Law. Because Ro-

mania did not have a coherent and comprehensive lifelong learning strategy, 

the Ministry of Educa� on, Research, Youth and Sports ini� ated in 2009 the de-

velopment of a Lifelong Learning Strategy with the par� cipa� on of specialists 

and all stakeholders. As a result of their ac� vity, progress has been made in 

iden� fying strategic priori� es and direc� ons for ac� on in the area of lifelong 

learning such as recogni� on and valida� on of non-formal and informal lear-

ning, educa� onal and voca� onal guidance and counseling throughout life and 

in-service learning systems.

The Na� onal Centre for the Development of Technical and Voca� onal Educa-

� on is developing and tes� ng a methodology for the implementa� on of the 

European Quality Assurance Reference Framework (EQARF) in the Romanian 

voca� onal educa� on and training. Its objec� ves are: to improve the ini� al vo-

ca� onal educa� on and training system through the development of tools and 

methodologies for the implementa� on of EQARF in voca� onal educa� on; to 

test the methodology for the implementa� on of EQARF in a na� onal context; to 

develop the strategy for the implementa� on of EQARF in a voca� onal context 

and educa� on.
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The expected impact and changes are: the improvement of quality and effi  ci-

ency in TVET, development of a quality culture in the TVET schools and a be� er 

correla� on between the TVET off er and the demand in the labour market.

The new Na� onal Educa� on Law, adopted in 2011, is trying to adapt the educa-

� on system to European standards laws, being student-centered educa� on. The 

new Educa� on law is funded per pupil and s� pulates student na� onal evalua-

� on at pre-university level every 2 years, star� ng with the second grade in the 

primary educa� on up to the fi nal high-school leaving examina� on (the so-called 

‘baccalaureate’) at the end of the 12th class. There is a por" olio which accom-

panies the student during school containing the results of all these exams. Ac-

cording to the new law, the teachers are employed on the basis of compe� � on 

in schools and an individual labour contract is signed with the head teacher. 

School units are regularly evaluated based on two principles: inclusion and per-

formance. They get ra� ngs and those that are monitored will be classifi ed as 

inadequate to remedy the situa� on.

Unfortunately, despite all these reforms in educa� on, our educa� onal system 

is highly ineffi  cient, even if each year a lot of Romanian students return from 

interna� onal contests and Olympiads with medals. Each year we talk about the 

great performances of our youngsters in mathema� cs, chemistry, and physics. 

The academic poten� al of the Romanian students can also be measured by ob-

serving the great number of accepted applicants to some of the greatest uni-

versi� es in the world. Romania is o# en at the 1st place in Central and Eastern 

Europe regarding the number of successful candidates sent to American top 

universi� es, and also of top students at universi� es worldwide.

However, these great results should not invoke the thought that Romania has 

got a high performance educa� on system. The Olympic winners must represent 

the peaks of a system that has at its founda� on a mass of well prepared people. 

In fact, the good results are not relevant for the system: they only refl ect the 

personal excellence of the few and the teachers that prepared them and not the 

status quo of the system.

The statement that our educa� on system is highly ineffi  cient is sustained by the 

results at the major interna� onal evalua� ons: PISA, TIMSS and PIRLS. With the 

excep� on of the results at reading of children in the 4th grade (PIRLS), all the 

rest of our scores are well below the interna� onal average. More concerning 

though is the fact that the results of Romanian students at these tests are also 

weaker than the ones of the neighboring countries, who benefi t from the same 

socio-economic condi� ons as Romania does.
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These results do not necessarily refl ect the mediocrity of the Romanian stu-

dents, but most of all the mediocrity of its management. A sub-fi nanced edu-

ca� on system, with an aging human resource and an over-loaded curriculum, 

couldn’t have produced be� er results. I tend to wonder if, in similar condi� ons, 

the German or Finnish students would have scored be� er results.

School life

Life in a city school is very diff erent from life in a rural school. An urban school 

will have science labs and well-stocked computer labs, clubs based on diff erent 

interests, teaching assistants and psychologists and academic programmes for 

gi" ed students, whereas rural schools are usually � ny, with some, in villages, 

providing only 4 years educa� on — the rest being off ered at a nearby larger 

village, having only one teacher for all students (generally under 10 students 

in total) - a situa� on almost iden� cal to the one exis� ng at the turn of the 20th 

century. Transporta� on to and from school is almost never provided and in ext-

reme cases, in remote villages, students as young as six must walk up to 10 km 

to school if there is no bus or train. Public transport for all students is in theory 

free, but, because of a very awkward system, students end up paying half the 

price for a bus or train � cket.

Teacher-student rela� ons are quite formal, but this formalism has evolved in 

the past few years to a friendly, but respec# ul rela� onship. While elder teachers 

usually demand respect and are exigent, some younger ones, who be� er under-

stand what it is like to be in school, are friendly and understanding rather than 

strict. Teacher-parent rela� ons are also formal, with teachers calling parents to 

school only for administra� ve issues at the beginning of the semester and for 

reading the marks at the end of the semester. 

There is no school lunch in most schools, as school either ends before lunch 

or starts a" er lunch, although few schools have an a" er-school program that 

may include lunch. The didac� c process is s� ll concentra� ng on the teacher 

transmi$  ng the informa� on, not on the pupils accessing and processing the 

informa� on and not on their individual needs.

This kind of the educa� onal process ended in the following results: P.I.S.A eva-

lua� on: 2001- Romania is the 34th out of 42 par� cipa� ng countries, 2006: Ro-

mania occupies the 48th rank among 57 par� cipants, 2009: Romania is the 49th 

out of 65 par� cipa� ng countries; school abandonment rate is one of the highest 

in Europe: 2.1 % in compulsory school up to 3.5 % in the last school years; early 
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leaving school rate: 20.8 % compared to an average of 14 % in the European 

Union.

Why do students leave school?

Because teachers are not interested and do not have � me to tailor the curricu-

lum according to students’ individual needs; because school puts pupils under 

a lot of pressure; because learning concentrates on teachers, not on pupils; be-

cause school has become a burden for both students and parents, but also for 

teachers; because learning focuses on ‘to know’ not on ‘to do’, ‘to be’ and ‘to 

live’; because ‘teachers don’t give us � me to speak; they speak all day long’ (a 

pupil’s opinion); because school has no connec� on with real life situa� ons.

What happens under these condi� ons? 

Pupils don’t like learning; they come to school without pleasure; some of them 

abandon school because it is too demanding; even the pupils who learn engage 

in learning not because they like it, but because they have to learn.

What to do then? The answer is: ‘let’s try to implement new forms of educa� on 

that could help students have a posi� ve a!  tude towards school end learning 

and towards their future!’

Why Produc� ve Learning (PL)?

Because learning is tailored to the needs of individual pupils; because it extends 

the learning space into the city; because it is an inclusive educa� on; because it 

off ers a new chance to the pupils at risk or to the pupils who have already aban-

doned school; because it focuses on ‘re-discovering self-esteem and the joy of 

learning’ among students; because it is directed at students’ social integra� on; 

because it promotes coopera� on, not compe� � on among students and coope-

ra� on between diff erent ins� tu� ons, voca� onal schools and non-governmental 

organiza� ons; because students take responsibility of their own process of edu-

ca� on; because it creates the bridge between school and real life.

Produc� ve Learning ideas and Produc� ve Learning prac! ce developed in Ro-

mania

In Romania, we fi rst found out about Produc� ve Learning in 2008, when the 

Center ‘Educa� on 2000+’ Bucharest, in partnership with the Centre for Educa-

� onal Ini� a� ves Associa� on, Bulgaria, Center Pro Didac� ca Chisinau and the 
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Ins� tute for Produc� ve Learning in Europe organized two seminars to introduce 

Produc� ve Learning to experts in educa� on from three south-eastern European 

countries: Romania, Bulgaria and the Republic of Moldova. The seminars were 

part of the project ‘Produc� ve Learning - The alterna� ve to tradi� onal educa-

� on’. The project aimed at crea� ng an open expert debate forum around the 

implementa� on of Produc� ve Learning as an alterna� ve to the tradi� onal edu-

ca� on in the aforemen� oned countries. Ms. Ute Ohme, Mr. Jens Schneider and 

Mr. Michael Käselau, representa� ves of the Ins� tute of Produc� ve Learning in 

Europe, provided educa� on specialists in the three countries with the concept 

of Produc� ve Learning and its development in schools in Europe 

The outcomes of the project Produc� ve Learning - The alterna� ve to tradi� onal 

educa� on’ were: the crea� on of an informal network of educa� onal specia-

lists from Romania, Bulgaria and the Republic of Moldova, who were informed 

about the concept of Produc� ve Learning; 3 curricula models on Produc� ve 

Learning, designed at na� onal level by the par� cipants in each country; 3 Pro-

duc� ve Learning projects developed by the specialists in educa� on from the 

par� cipa� ng countries.

All the Romanian par� cipants were very enthusias� c about this new educa� o-

nal approach and agreed that it could be a way to solve some of the problems 

we are facing in educa� on these days: one of the highest rates of school aban-

donment in Europe and very bad results at Programmes of Interna� onal Stu-

dents’ Assessment.

According to the principles of Produc� ve Learning, some schools in Bucharest 

started new prac� ce-oriented educa� onal programmes. Thus, we have develo-

ped three projects connected with (out-of)-schools ac� vi� es, in order to extend 

the learning space into the city and ensure suitable condi� ons for Produc� ve 

Learning: 

a) The project ‘Centers for pupils from disadvantaged backgrounds’ aims at 

preven� ng school drop-out among students from socio-economic disadvan-

taged families. This school year, the project is running in partnership with 

the City Council and School Inspectorate of Bucharest in 17 schools in Bucha-

rest, each of these schools having its own center. The fi rst objec� ve of the 

project is to off er support to children belonging to poor families, who are at 

risk of dropping-out and becoming street children. The second objec� ve is to 

prevent failure and ins� tu� onaliza� on among these categories of students.

The ac� vi� es of the center: free lunch for children; teacher support whilst 

doing the homework or preparing for examina� ons; psychological support 



143Produc� ve Learning and interna� onal school development

for children and parents; medical care; juridical counseling for parents; fi -

nancial support for school objects, school uniforms, shoes, clothing or food. 

Outcomes: reduced school abandonment rate; increased pass rates; increa-

sed student frequency at school; successful students’ social integra� on; re-

duced number of ins� tu� onalized pupils; more parental involvement.

b) Project ‘Bucharest seen by pupils’

The aim of the project is to extend the learning space beyond the school 

walls (using the city as a learning space). The concrete objec� ves of the pro-

ject are: to develop pupils’ pleasure in exploring the city, thus raising their 

mo� va� on for History and Geography; to get students familiarized with the 

cultural heritage of the home town and of own country. The project is coor-

dinated by the History Museum of Romania in partnership with the School 

Inspectorate of Bucharest. Thirty elementary schools from Bucharest take 

part in it. The target group is pupils from the 7th and 8th grade. The children, 

coordinated by teachers, visit museums in Bucharest, then take a tour of the 

city, take photos and, in teams, par� cipate in a contest about the history of 

Bucharest, its monuments, contemporary architecture, cultural sites, parks 

and gardens, streets and buildings in Bucharest. The photos taken by child-

ren are exhibited in the City Hall on the theme ‘Bucharest seen by pupils’ and 

rewarded on Children’s Day, celebrated on the fi rst of June. Project outco-

mes: increasing pupils’ respect for cultural heritage; raising mo� va� on and 

be" er results in History and Geography; ge#  ng children accustomed to use 

the city as a learning space.

c) Comenius Regio Project 2011-2013’City as a learning place - where learning 

is an adventure’. 

It aims at building a bridge between school and real life by extending the 

learning space beyond the school gates and exploring new learning sites of 

the city. Two European regions (Bucures�  -Ilfov and Prienai) will analyze, 

discuss, document and answer ques� ons related as to how to use diff erent 

learning spaces in their own ci� es to develop 10-15-year-old pupils’ com-

petences required by the school curriculum. Based on these inves� ga� ons, 

the two partners will design models of good prac� ces within the fi eld of city 

learning integrated into the na� onal school curriculum, and elaborate an in-

service training modules for teachers and staff  who will work with children at 

diff erent city learning sites in each of the two regions; the external learning 

model will be then piloted in 2-3 schools in each of the regions and results 

will be published in a joint book. The project will help raising the pupils’ mo-

� va� on in learning (by off ering them a wealth of opportuni� es for learning 
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by doing, the en� re city becoming our students’ classroom) and will improve 

the quality of educa� on and training in both regions.

How Produc� ve Learning could contribute to school development in future 

In the Romanian system of voca� onal training, learning is not suffi  ciently inte-

grated with work. Usually, prac� cal training is organized in groups of students 

within the school premises. The instructor responsible for the training in tech-

nological laboratories, school workshops or enterprises supervises the prac� -

cal training of students. As alterna� ve to prac� cal stages in produc� on, some 

schools have set up ‘exercise fi rms’, where real condi� ons from enterprises are 

re-created. In contrast with the Romanian voca� onal schools, which propose an 

una# rac� ve and invalid voca� onal route on the labour market, Produc� ve Lear-

ning proposes the incorpora� on of the labour market through a# rac� ve prac� -

cal ac� vi� es, chosen by the student himself/herself. Here are some diff erences 

between voca� onal educa� on in Romania and Produc� ve Learning:

Voca! onal Training in Romania Produc� ve Learning

§ prac� ce placements are either in 

real or virtual fi rms;

§ prac� ce placements only in real labour 

market;

§ a limited number of prac� ce sites; § unlimited number of prac� ce sites; 

§ prac� ce sites are chosen by the 

school; they are compulsory for the 

students;

§ students choose their ‘resource places’ 

by themselves;

§ the placements are merely for 

working;

§ the placements are ‘resources places’

§ the placements are obligatory; § the young people become ac� ve in fi elds 

of ac� vity chosen by themselves;

§ there is a gap between the 8th and 

the 9th forms;

§ smooth transi� on from the 8th to the 9th 

form;

§ only specialist learning; § the cultural aspect of learning is closely 

linked to the specialist side of learning;

§ involve students star� ng with the 

9th forms;

§ can involve pupils in the 8th form, too;

§ no ‘orienta� on period’; § a six-week ‘orienta� on period’;

§ instructors; § prac� ce mentors;

§ teachers; § learning methods assistants; educators 

in Produc� ve Learning;
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Voca� onal Training in Romania Produc� ve Learning

§ obligatory curriculum; § students develop an individual curricu-

lum out of their prac� cal ac� vi� es and 

experiences; 

§ students’ assessment exclusively by 

teachers and prac� ce instructors;

§ students assessing themselves, their 

performances and achievements;

§ slow connec� on between school 

subjects and the prac� ce sites;

§ students learn the importance of diff er-

ent topics in real life;

§ one day/week in prac� ce place-

ments

§ three days/week in prac� ce placements;

§ a single prac� ce placement 

throughout the voca� onal training;

§ three diff erent prac� ce placements each 

year;

§ gradua� ng cer� fi cates § cer� fi cates a# er each school year + edu-

ca� onal school report

Taking into considera� on these diff erences, Produc� ve Learning is for sure a 

needed inova� on in the Romanian school not only for students and teachers, 

but also for schools and parents:

▪ innova� on for students: connec� ng the learning with real life; individualised 

curriculum; tailoring of the educa� onal path by the student himself/herself; 

learning „within” and “through” prac� cal ac� vity; the par� cipa� on - within 

the Produc� ve Learning programme - in interna� onal conferences for young 

people; ge$  ng a% endance cer� fi cates from the companies/fi rms where 

they work during placements;

▪ for teachers: a new role; a new educa� onal profession: “Produc� ve Learning 

educators; acquiring new educa� onal methods: “the learning workshop”, 

“the individual educa� onal counseling“, “educa� onal group counseling”; the 

inclusion in an interna� onal network of specialists in Produc� ve Learning; 

the professional development throughout the interna� onal network; the 

possibility of par� cipa� on - in other European countries - in training courses, 

conferences, congresses, seminars on Produc� ve Learning; the opportunity 

of publishing ar� cles, studies, educa� onal work in the fi eld of Produc� ve 

Learning, with fi nancial support and advice from IPLE and INEPS;

▪ for schools: the extension of the learning space beyond the school; the pos-

sibility of organizing interna� onal congresses, seminars and conferences 

with fi nancial support and advice from IPLE and INEPS; the crea� on of a new 

space of learning in school -“ the learning workshop”;
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▪ for parents: the possibility of off ering prac� ce placement to the young peo-

ple who study Produc� ve Learning; the possibility of par� cipa� ng in the 

evalua� on of the educa� onal path of their own children.

We think Produc� ve Learning could contribute to the Romanian reform in edu-

ca� on and could support our eff orts to reduce the school abandonment rate, 

the decrease in mo� va� on in students for learning, and to increase the rate of 

employment amongst the youngsters. It might be a solu� on to the bad results 

of the PISA study and a way for be" er preparing students for the world of work, 

and linking school to real life. Open and tailored to each individual’s needs, Pro-

duc� ve Learning will show the way to extricate schools from their past in order 

to respond more successfully to the requirements of the informa� on age in 

which we live today.
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Produc� ve Learning and school development 

in Russia
Mark Bashmakov and Larisa Lebedeva 

Produc� ve Learning in Russia

Mark Bashmakov 

Introduc! on

In the 70-80s in St. Petersburg (then Leningrad) a scien� fi c and pedagogical 

team was organized, which started to develop the new educa� onal systems 

whose ini� al premise was par� cipa� ng in the crea� on of a new type of schools. 

This work was to focus on the personal development of students on the basis 

of produc� ve ac� vity. These schools included specialized boarding school at the 

University of Leningrad, Anichkov Lyceum, a number of voca� onal schools in Le-

ningrad (№ 24, 46, 90), the fi rst higher technical school in Minsk, School 597 in 

Leningrad. Similar schools exist in other regions of Russia – Moscow (“School of 

Self-Determina� on,” combine “Khamovniki” center “Schoolboy”, etc.), Kemero-

vo, Murmansk, Syktyvkar, and Nalchik. these schools began to develop and new 

system could off er a solu� on to the new social demands in educa� on. 

The general concept of the educa� onal system was based on the analysis of 

prac� ce of In early 1991 and the idea of crea� ng such a system was presented 

in the report of the Leningrad’s delega� on at the fi rst congress of educa� onal 

Ci� es (Educa� onal Ci� es), headed by author who then became the head of the 

commission on educa� on in the legislature of the city (the Leningrad City Coun-

cil.). These ideas were very much in tune with the ideas of German scien� sts 

and educators Jens Schneider and Ingrid Boehm, who had created an interna-

� onal network of schools of this new type, called the Interna� onal Network of 

Produc� ve Schools (INEPS) by this � me. The inclusion of the Russian schools in 

the network took place at the second mee� ng of INEPS in Peniche (Portugal) in 

the 1991.

The theore� cal and prac� cal guide of INEPS was created by the Ins� tute of Pro-

duc� ve Learning in Europe (IPLE), which was opened by our German colleagues 

at the end of 1991 and is celebrated its twen� eth year, which was the occasion 

of this wri� ng.
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A year later, the same Ins� tute (IPL - Ins� tute of Produc� ve Learning) was ope-

ned in Leningrad, and became part of the Russian Academy of Educa� on in 

1993, and its director was elected a member of the Academy. For the next ten 

years, the IPL was the par� cipant and organizer of several interna� onal and 

na� onal projects aimed at using the methods of Produc� ve Learning in the 

prac� ce of educa� on. It is worth men� oning that a large project “Voca� onal 

Teacher Update” (1991 – 1995), funded by the EU (1.5 million ECU) created 12 

Teacher Training Centers  for updates of teachers corps , most of which exist to 

this day. In 1995 – 1997 the tripar� te project (Russia – Germany – Hungary) was 

implemented, which formed the basis of long-term scien� fi c and prac� cal links 

between teachers in these countries, working in the mainstream of Produc� -

ve Learning. Project “City as School” was in Leningrad parallel similar projects 

in New York, Berlin and Pecs. We had go" en the idea of “Produc� ve Learning 

workshops” which off ered prac� cal experiences from our German colleagues.

We can defi ne the diff erence of PL between EU countries and Russia as follows. 

Our foreign colleagues have sought to implement a Produc� ve Learning as an 

integrated system, which runs in a specially organized ins� tu� on. “Produc� ve 

school” while in Russia we focused on the integra� on of these techniques into 

the prac� ce of mass schools. This required the development of a theore� cal 

framework of Produc� ve Learning in a much broader sense than is suggested 

by our foreign counterparts. To date, the Ins� tute of Produc� ve Learning (St. 

Petersburg) has formed a large structure with branches in other ci� es of Russia 

(Ufa, Novosibirsk, Krasnodar, etc.), which has acquired a mass of prac� cal work. 

Their slogan is:

▪ Produc� ve educa� on for all,

▪ Produc� ve training to everyone,

▪ Produc� ve Learning any� me, anywhere.

Predecessors and allies

Educa� on, training – these concepts undoubtedly share a common core, asso-

ciated with the process of forma� on and development of human personality.  

There are perennial debates about rela� ons between diff erent aspects of this 

process at the same � me. In addi� on to each of these concepts a qualita� ve 

descrip� on  can defi ne the specifi c branch of the highlights of human develop-

ment. In the Russian-language these formed such terms as voca� onal educa� on 

or distance learning and concentrated a" en� on to one side. Na� onal characte-
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ris� cs of educa� on systems and educa� on which have led to their combina� ons 

are well blended into the local language environment, but there are no exact 

counterpart in other contexts. Thus, the English term Distance Learning does 

not quite exactly match the understanding of «distance learning“ in Russian 

and has not found its equivalent in Russian (as well as in the Russian reality.) 

The � tle of Flaubert‘s novel «Educa� on sen� mental» in Russian is translated as 

„Sen� mental Educa� on“ which does not meet the established communica� on 

educa� on – educa� on.

Introduced in the early 90s the term „Produc� ve Learning“ or German „Pro-

duk� ves Lernen“ quickly found a Russian analogue, although its French version 

„Appren� ssage produc� ve“ leads strongly to one side. Star� ng as suffi  ciently 

small forms of teacher training ac� vi� es, the experiences of Produc� ve Lear-

ning gradually store up the solid scien� fi c and educa� onal knowledge and PL 

became a system that can off er its solu� on to new social demands related to 

educa� on, upbringing and educa� on of the younger genera� on.

Analysis of twenty years experience in the development and prac� cal applica-

� on of a Produc� ve Learning in more than twenty countries, has led to the re-

aliza� on of its historical roots, iden� fying its key psychological and educa� onal 

characteris� cs and growth prospects of its demand for both the theore� cal and 

the applied aspect.

At the end of the XIX century American poet Walt Whitman wrote a poem 

«Song of the Open Road» which was incorporated into the famous book «Lea-

ves of Grass» and quickly became known to Russian readers thanks to the bril-

liant transla� on of Korney Chukovsky. Separate lines of the poem give ar� s� c 

images, many aspects of adequate Produc� ve Learning:

I take to the open road.

………

Here is the test of wisdom;

Wisdom is not fi nally tested in schools;

Wisdom cannot be pass’d from one having it, to another not having it…

………

You road I enter upon and look around! I believe you are not all that is 

here;

I believe that much unseen is also here.

Here the profound lesson of recep� on.

………
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Here is a man tallied – he realizes here what he has in him.

Be not discouraged – keep on.

Allons! From all formules!

………

Feeble, dissa� sfi ed, desperate, they go!

I know that they go toward the best – toward something great.

Allons! Let the paper remain on the desk unwri� en,

Let the school stand! Mind not the cry of the teacher!

I give you my hand! Will you come travel with me?

The name and contents of one of the fi rst projects of Produc� ve Learning, im-

plemented in New York truly echoes with images of Whitman‘s. New York‘s pro-

jects have found counterparts at fi rst in St. Petersburg, Berlin and Pecs and then 

in Krasnoyarsk, Stockholm and other ci� es. There were the projects «City-as-

School», ««City-as-School (St.Petersburg) »,Stadt als Schule», etc. In the center 

of these projects - the shi"  of focus from teaching at school to a real life, a 

compound of general educa� on to work in the fi eld prac� ce (what we would 

now call an extension of the educa� onal space, and the poet calls the „Open 

Road“). This transfer primarily awakens dormant powers of Students who frus-

trated and dissa� sfi ed with school (be not discouraged!), off ering them new 

ways of learning and self-development, provides a new perspec� ve on the role 

of teacher - „the cry of the teacher“ changes for a teacher‘s hand. Teacher be-

came a partners for a Student.

It would be a big mistake if the idea of a Produc� ve Learning centered only on 

the idea of including social and individual prac� ces relevant to the educa� onal 

process. From the outset, a system of produc� ve development of the intellect 

was included in a Produc� ve Learning. Characteris� cally, one of the ini� al or-

ders of produc� ve ac� vity has been named «Discovery as Learning». Publica-

� on of the material was prepared by Anichkov Lyceum in St. Petersburg. The 

German school „of Gestalt psychology“ should be called as a precursor of this 

Produc� ve Learning trend. One of its ac� ve members M. Wertheimer named 

one of his major works which have appeared in the middle of the XX century, – 

«Produc� ve Thinking». This book has been published several � mes in Russian 

transla� on. We will refer to the publica� on in 1987.

German psychologist clearly raises and explores a number of issues.

„What happens when the mind is working effi  ciently? What happens when in 

the course of thinking we are moving forward? What‘s really going on in this 

process?..
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What happens when we really think, and think produc� vely? What are the es-

sen� al features and phases of the process? How does it proceed? How does a 

fl ash of inspira� on happen? What condi� ons favor the installa� on, or do not 

favor such a remarkable phenomenon? What dis� nguishes good from bad thin-

king? And fi nally, how do we improve thinking? Your thinking? Thinking at all? 

Suppose we need to compile a list of the basic opera� ons of thinking - what 

would it look like? What, in fact, should be guided? Is it possible to increase the 

number of such opera� ons - to improve them and make even more produc� -

ve?“

Remarkably, M. Wertheimer, introducing the term „produc� ve thinking“ does 

not seek to defi ne it, and focuses on the dynamics of the process, its goals and 

essen� al features. „Produc� vity thinking“ he illustrates with the indisputable 

(not requiring the defi ni� on of produc� vity) samples, analyzing the mecha-

nisms of great scien� fi c discoveries (Gauss, Galileo, Einstein ...). However, ac-

cording to Zinchenko, in the preface [1, p. 18] - „psychological reconstruc� on of 

crea� ve discoveries to Wertheimer is not an end in itself. It solves the main task 

- to show the fundamental structure common mechanisms of crea� vity in re-

presenta� ves of primi� ve peoples, students, the great scien� sts. This is further 

evidence of its pedagogical op� mism. „

Of course, we are using the results of M. Wertheimer, in developing the con-

cept of Produc� ve Learning. Without them, it is not possible, to seperate the 

teaching from the thinking. But we would like to draw a! en� on to the fact that 

in describing the characteris� cs of produc� ve thinking, M Wertheimer always 

goes beyond the thought as such, for example, including ques� ons of ethics 

and morality, without which educa� on is meaningless. As we said previously, 

we can’t separate training from educa� on. M. Wertheimer pays a! en� on to the 

feelings and emo� ons, to the dynamics of emo� ons that displays the individual 

into the wider social fi eld that certainly is valuable for the theory of Produc� ve 

Learning. Rereading the example of the boys playing badminton [1, p. 201–205]

it is very diffi  cult to separate the moments of decision-making (the results of 

produc� ve thinking players of the game) from the analysis of changes in the 

emo� onal, spiritual and social spheres.

Analysis of the psychological mechanisms included into crea� ve work is very 

important for a produc� ve using of methods of learning. We would not want 

that the gradua� ng student of «produc� ve school» evalua� ng the role of his 

head like that of an athlete from the well-known anecdote. This athlete having 

achieved an outstanding athle� c performance answered a reporter ques� on 

about using his athlete‘s head in training that he eats with help of his head.
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Even more important than the ideas of the German school of „Gestalt psycholo-

gy“ in the theory of Produc� ve Learning are the ideas of school by Lev Vygotsky. 

Iden� fi ed by the school, the mechanisms of forma� on of scien� fi c concepts 

based on real experience of rela� ng combina� on of thought and speech with 

the ac� vi� es contain a rich and not yet fully discovered poten� al of ideas of 

crea� vity in the learning process.

The forma� on of concepts is one of the central issues of learning. The changes 

in school educa� on have great interest, not only in prac� cal terms at the me-

thodical level of technique, but also in theore� cal terms.

Note the three most signifi cant changes that are beginning to aff ect teaching in 

schools:

▪ there are changes in the recogni� on of the values of educa� on;

▪ signifi cantly expands the informa� on environment of study;

▪ changes in life orienta� on of young genera� on.

In the past, at least fi $ y years, the main purposes of schooling were the acquisi-

� on of knowledge and skills that were necessary for a successful life in modern 

society. Deep-developed pedagogical concept of teaching which were based on 

a student’s ac� vity has a suffi  cient basis for methodical equipment of pedagogi-

cal process and orientates at concrete results of educa� on.

It becomes diffi  cult to fi nd a convincing answer to the sacramental ques� on: 

„Who needs it?” Students ask teachers about the need of most of the classic 

skills (for example, to mul� ply the number of mul� -valued column or add frac-

� ons).

A modern Student is sure that he does not need this skill. At worst, he will fi nd 

what bu& on to press if he really does need it

In these condi� ons, we should expect increasing importance of theore� cal 

knowledge, their greater inclusion in the common cultural and historical con-

text. So, we must appeal to the results of the psychological development of 

adolescents and thinking and begin rethinking the ideas of the great scien� sts 

about the fundamental core of schooling. In this respect, Vygotsky‘s fi gure is the 

most emblema� c.

First, Vygotsky cri� cizes the method of introducing the concept of using the 

verbal defi ni� on. According to him, in this case we emphasize the „fi nished pro-

duct» and ignore „the process leading to the forma� on of the product. Depen-
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ding on the determina� on of the ready-made concepts we are dealing not so 

much with thinking but with reproducing the knowledge and fi nished defi ni� -

on. „In addi� on, „a method for determining operates almost exclusively with 

the word, forge�  ng that the concept is connected with the sensuous material 

of percep� on and processing of which it is born.“

At the same � me it seems un� mely that other methodological procedure based 

on a slow, linear, „phased“ shaping opera� ons without an „explosive“ point , 

without the awareness of new knowledge, which opens new possibili� es. This 

stage in the forma� on of the concept is inevitably bound up with language, 

word or symbol. This dual role of language is needed to make a substan� al body 

for thinking that will not only help to keep it, but make it a tool for further work. 

And at the same � me language can obscure meaning and become a dead bar-

rier. Vygotsky remarkably noted, ci� ng poe� c quotes from two Russian poets 

- Mandelstam and Gumilev:

I forgot the word that I wanted to say 

And the idea of   disembodied shadows back hall. 

(Mandelstam) 

And like bees in a hive deserted, 

Reek dead words. 

(Gumilev)

The main psychological ideas which are in the base of PL belong to Leon� ev’s 

scien� fi c school. They were accepted and developed in detail in the theore� cal 

works of Ingrid Böhm and Jens Schneider, who are the main promoters of the 

widely interna� onal recogni� on of educa� on and produc� ve scien� fi c schoo-

ling.

The name of the central works of Leon� ev’s „Ac� vi� es. Consciousness. Person“ 

[2, p. 94–231] already contains the sort of triad, which is the basis for Produc-

� ve Learning. According to Leon� ev [2, p. 141–142], „ac� vity is not a reac� on 

or aggregate of reac� ons, and the system that has structure, its own internal 

transi� ons and transforma� ons, its own development.“ The „ac� vity of the hu-

man individual is a system that is included in the system of rela� ons in society. 

Outside of these rela� ons of human ac� vity does not exist. „And further: „In 

society, one fi nds not just the external condi� ons to which it must fi t in its ac-

� vi� es, but that these very social condi� ons carry the mo� ves and aims of its 

ac� vity, its means and ways, in short, that society produces the ac� vity of its 

cons� tuent individuals „.
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Speaking about the role of consciousness, Leon� ev directly connects it with na-

ture, „the same features of human ac� vi� es that create the need for it: in its 

objec� ve and objec� ve, produc� ve nature“ [2, p. 168]. The „main thing is not 

to indicate an ac� ve, controlling role of consciousness ... Ac� vity is not simply 

a carrier of expression and mental image, which is objec� fi ed in its product. 

The product is not imprinted image, namely the ac� vity, the subject content, 

which it has an inherent „. Lastly, „implementa� on ac� vi� es richer truer than 

an� cipa� ng her mind“. These words express one of the most important aspects 

of Produc� ve Learning, which can be formulated as follows.

At the basic of Produc� ve Learning is the sequence of ac� vi� es (produc� ve) 

whose wealth provides individual development of personality, which is essen-

� al for learning.

In Leon� ev‘s work [2. 185] can be found the idea of   mo� on, which leads us 

to the no� on of individual educa� onal i� nerary essen� al for Produc� ve Learn-

ing: „Man‘s consciousness, as well as its own ac� vity, not addi� ve. This is not a 

plane, not even a tank fi lled with images and processes. This is not due to indi-

vidual „units“, and the internal movements of its generators are included in the 

general movement ac� vi� es, performing real-life individual in society. „

The most important contribu� on to the psychological founda� ons of the theory 

of Produc� ve Learning was made by a modern psychologist, M. Holodnaya.

M.Holodnaya in his monograph devoted to psychology of intelligence [3], used 

the term „produc� vity of the intellect“ several � mes. And it is important for 

us not only in the terminological similari� es, but much more important in the 

similarity between the author‘s analysis of the structure of mental (mental) ex-

perience with our posi� on on the structuring of Produc� ve Learning.

M. Holodnaya in the analyzing of the dynamic proper� es of the process of intel-

lect (which has long advocated the major focus of research of psychologists), 

highlights as a consequence of this approach the features of produc� vity [3. 

225]: „Accordingly, the assessment of intelligence produc� vity was associated 

with characteris� cs of intellectual ac� vity, such as: (1) measure the infl uence of 

mo� va� on and emo� on on the success of the solu� on, (2) Forma� on of basic 

cogni� ve ac� ons in rela� on to the achievement of certain cogni� ve goals, and 

(3) Forma� on of opera� ons analysis, synthesis and generaliza� on of the condi-

� ons and requirements of the problem. „

Primarily in our concept are converged intellectual abili� es. We emphasize the 

most important traits such as reproduc� on of intelligence, combining and pro-
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cedural proper� es, which form an important part of the structure of its pro-

duc� ve ac� vi� es. However, we highlight blocks of crea� vity and learning in 

this structure, which exactly correspond to the two other types of intellectual 

abili� es, given by M. Holodnaya. Her analysis of cogni� ve styles can be used as 

the basis for the much needed of classifi ca� on of individual diff erences in the 

implementa� on produc� vity in Produc� ve Learning.
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Our way of Produc� ve Learning in St. Petersburg

Larisa Lebedeva 

History

Produc� ve Learning in St. Petersburg was started from the Project “City – as 

- School” of IPL by M. Bashmakov (SPb). Produc� ve Learning organizers were 

teachers, a physiologists, Professors of the Universi� es so they were the people 

who had the experience of Produc� ve Learning and wanted students to be-

come more successful in their educa� on. We can defi ne three periods in the 

development of the Produc� ve Learning. 

The Roman� c period

We were sure that the ideas of Produc� ve Learning would be disseminated very 

quickly because they are very interes� ng for the tradi� onal school and help 

teachers in successful educa� on of unsuccessful students. We organized the 

mee� ngs with the Depu� es of Legisla� ve Assembly of the City, the leaders of 

the Districts, the Principals of Schools. They told us that the ideas, the methods 

of Produc� ve Learning were very well but nobody wanted realize them. So, we 

failed but were not defeated. We started fi nding the informal ways. This period 

was very short.
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The Realis� c period

On the one hand, the tradi� onal system of school educa� on in Russia regulates 

the process of training in comprehensive schools strictly enough. On the other 

hand, changes in modern Society require individualiza� on of learning. Tradi� o-

nal School has been searching new methods and Produc� ve Learning can give 

good opportuni� es for it. At last, we have found Principals and teachers - adhe-

rents of Produc� ve Learning. 

The Prac� cal period

Now we realize various projects using Produc� ve Learning methods in diff erent 

educa� onal ins� tu� ons: Schools, Colleges, Lyceums, Pedagogical University. We 

have desire, force, helpers and we are full of hopes to develop the Produc� ve 

Learning further in our country.

A" er the reorganiza� on of the IPL in St. Petersburg was organised Center of 

Produc� ve Learning. Employees of the Centre con� nue theore� cal and prac� cal 

ac� vi� es to develop ideas of Produc� ve Learning. The main areas of ac� vity: 

working with students in the project’s ac� vi� es (as further educa� on), par� -

cipa� on in interna� onal projects, work with teachers, promo� ng a Produc� ve 

Learning experience.

Unfortunately, the funding of our ac� vi� es is minimal, so the teachers are the 

center work mainly on a voluntary basis. 

Key competences and the ideas of Produc� ve Learning

Council of Europe defi nes, which competences “ should be equipped the young 

Europeans “:

▪ the poli� cal and social competence, such as ability to accept the responsibi-

lity to par� cipate in acceptance of the group decisions; 

▪ the competence to resolve confl icts in nonviolence way; 

▪ the competence to par� cipate in maintenance and improvement of demo-

cra� c ins� tutes;

▪ the competence connected to life in a mul� cultural society.
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Competences are got only from personal ac� vity and experience. Authorized 

tradi� onal School using reproduc� ve learning can’t ensure process of taking 

them.

Educa� onal process is realized within the framework of an individual way built 

by a sequence of steps, where each step has well- determined result, as pro-

duc� vely focused ac� vity in a real vital situa� on ( I. Böhm, J. Schneider). The 

effi  ciency of educa� on is defi ned by internal parameters of independence of 

crea� ve work instead of conformity to the standard (ideal average level of edu-

ca� on (N. Krilova). 

The purposes of ac� vity of the Centre of Produc� ve Learning

▪ Educa� onal: Distribu� on of knowledge, items of informa� on on ideas and 

methods of Produc� ve Learning in pedagogical community, among the pa-

rents.

▪ Prac� cal: Realiza� on of ideas, methods of Produc� ve Learning in educa� o-

nal process at school, development Student’s base competences.

1. With the Produc� ve Learning Students

The prac� cal ac� vity with the Students is realized in several direc� ons:

Educa� onal:

▪ Educa� onal ac� vity (during the lessons, for the lessons);

▪ Educa� onal ac� vity a$ er classes (expansion interests in educa� on, develop-

ment of the person, organize the success in any ac� vity and ext.). 

Social:

▪ Development of communica� ve skills ;

▪ Development of skills of intercultural dialogue, tolerance .

2. With the teachers

Dissemina� on the methods of PL:

▪ Organiza� on the acquaintance seminars, the work-shops for the teachers;

▪ Organiza� on the leaning seminars;

▪ Consul� ng of the teachers;

3. With the parents

▪ Explana� on the goals of PL;

▪ Organiza� on the Recourse places for the Students ;
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4. With the University’s students

▪ Organiza� on the acquaintance seminars;

▪ The work-shops, model training seminar;

▪ Taking part at the YOUTH exchange (as organizers, tutors);

▪ Including at Herzen University’s programs PL material.

Organiza� on of Produc� ve Learning and ways of realising the project plan

General Educa� on: We’ve been training teachers to methods, technologies of 

Produc� ve Learning that they use at their lessons at school: crea� ve ac� vity, 

oral and wri" en work with the text, refl ec� on. Using PL methods changes the 

role of a teacher – the ac� vity becomes co –opera� ve, teacher stands close to 

the Student. Students choose the theme of the project independently. Also, 

they are included in presenta� on of the projects on themes they are their inte-

rested in. The projects, which pupils carry out in PL groups, are represented in 

diff erent school subjects. For example, in Computer Technology and Word art 

culture; History and English and others.

Extra-curriculum ac� vity: A% er classes Students con� nue working at the Pro-

jects discussing individual, social, educa� onal problems, producing new ideas, 

refl ec� ng. The psychologist of the PL organizes individual and group consul� ng. 

Individual Educa� on. We organize learning individual route not only for failed 

Students but for those who need advanced level of educa� on. Such Students 

take part in various educa� onal contests with PL projects. Our PL teachers con-

sult them, lead individual work, teach to do scien� fi c work. PL teachers released 

the manual book suppor� ng such ac� vity.

Prac� cal work with students 

In the course of technological progress in society is increasing the need for ac-

� ve, ac� vity-related people who are able to adapt and rapidly changing con-

di� ons of work, interested in self-development. To fulfi ll this social contract 

teachers are turning to teaching methods that allow combining the interests 

of society and the individual. Currently, more a" en� on is a" racted by project 

method; its use helps to solve the problem. 

At a � me when tradi� onal school is s� ll working for the “average” student, any 

of the projects focused on par� cular individuals. It operates with an important 
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principle, involve young people in planning, preparing the project, in conjunc-

� on with the teachers. Tradi� onal school educa� on plan from the top down, 

that «forcing» student to go to the goal, regardless of his own desires, abili� es, 

capabili� es. In individual educa� on plan developed in accordance with the desi-

res, needs, and interests of young people.

One of the founders of the ideology of Produc� ve Learning(PL) - the German 

Professors and Ingrid Böhm and Jens Schneider believe that the essence of 

Produc� ve Learning - s� mulate interest in student’s learning through their self-

employment, se!  ng their goals and problems that leads to new knowledge and 

skills. In Produc� ve Learning the method is used for projects promo� ng crea� -

vity, cogni� ve ac� vity, independence, and builds individual educa� onal routes 

students. 

In the newsle" er of the Ministry of Educa� on project method is characterized 

as a way of organizing the cogni� ve work of students to solve problems related 

to the design, development and manufacturing of a real object (a product of 

labor). Educa� onal projects based on the subject between all par� cipants in 

the pedagogical process. The teacher in this approach - a consultant, partner, it 

does not lead students in the learning process for him but accompanies them.

Analysis of the experience of German colleagues showed that the prepara� on 

and implementa� on of the project includes the following phases and problems: 

1. Orienta� on phase: depending on the direc� on of the project (school, extra-

curricular, re-educated), it takes 3-4 weeks; individual and collec� ve discus-

sion of the project, it is important to show the diff erence from tradi� onal 

school educa� on; crea� on of communica� on groups that discuss various 

topics and any projects they may be who introduced new forms of work. It 

requires teachers’ intensive teamwork, and that created an atmosphere of 

trust.

2. Stage of development: development of individual tasks; analysis of the per-

sonal experiences of students; development of collec� ve tasks; defi ni� on 

of goals and resources.

3. Stage of the project: choice of research methods and informa� on retrieval; 

independent work of students on tasks; intermediate discuss progress; de-

sign project.
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4. Stage presenta� on of the results of the project: training presenta� ons; pro-

tec� on project.

5. Evalua� on phase of the project: relevance nominated challenges the ade-

quacy of their study subjects, the correctness of the methods used research 

and treatment results; ac� vity of each par� cipant according to his individual 

needs; collec� ve decisions (in the team project); nature of communica� on 

and mutual support of the project par� cipants; necessary and suffi  cient 

penetra� on depth of the problem; bringing knowledge from other areas; 

conclusiveness of decisions, the ability to argue their fi ndings, conclusions; 

design aesthe� c results of the project; ability to answer ques� ons oppo-

nents, conciseness and validity of answers. 

External evalua� on of the project, as an intermediate or fi nal, takes on diff erent 

forms depending on many factors. German colleagues believe that by using the 

method of the project students will acquire: 

▪  the skills associated with the development of interest: to analyze their inte-

rests, iden� fy new interests on the basis of the former, and compare their 

capabili� es to defend its interests; 

▪  ability to fi nd prac� cal and interes� ng student ac� vi� es: to determine for 

themselves the cogni� ve ac� vi� es, ask ques� ons;

▪  ability to choose a prac� cal ac� vity: to fi nd a poten� al place of prac� ce, 

study their characteris� cs, to fi nd answers to ques� ons about the place of 

prac� ce, to make an informed choice of place of prac� ce; 

▪  ability to inves� gate the condi� ons of prac� ce: to no� ce, to formulate and 

relate prac� cal ac� vi� es, and its terms, to discuss prac� ce, to fi nd its new 

features („niche ac� vi� es“) ;

▪  ability to prepare for work in prac� ce to defi ne and jus� fy their ac� vi� es 

in prac� ce in the context of self-interest, clearly defi ne the objec� ves of its 

ac� vi� es, to substan� ate the specifi c steps to implement the ac� vi� es;

▪  ability to carry out work in prac� ce to carry out prac� cal work in specifi c con-

di� ons, to plan and implement targeted her, fi nding pros and cons of their 

own prac� ce; 

▪  ability to assess performance in prac� ce: to present the results of prac� ce, 

evaluate the results based on the original objec� ves; 

▪  ability to draw conclusions from the results of prac� ce: se�  ng goals for fu-

ture ac� vi� es on the basis of experience, explain the posi� ve and nega� ve 

results, to evaluate and change their behavior in accordance with the objec-

� ves of prac� ce; 
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▪  ability to establish personal rela� on to ac� on: to recognize, assess and take 

into account the importance of prac� ce in the development, in an individual 

educa� onal route and choice of profession;

▪  ability to establish a social value of prac� ce: to recognize, assess and take 

into account the importance for society as a whole; 

▪  ability to establish the cultural value of the profession: to recognize, assess 

and take into account the cultural aspects of the prac� ce; 

▪  ability to establish professional value of prac� ce: to recognize and take into 

account the aspect of professional prac� ce.

Since 1995, educators working with students of 9-11x classes according to the 

method of projects within the framework of further educa� on. 

Before students begin work on a project at the stage to guide teachers familia-

rize students with the projects that were implemented during the interna� onal 

project “The City-as-school” in Russia, Germany, Hungary, France and the Uni-

ted States. Much a� en� on is paid to the choice of the proposed theme of the 

project. A theme can be anything related to academic subjects, professional 

interest, hobby. Teacher it is important to make sure that the topic is fl exible 

enough that it can be viewed from diff erent angles and posi� ons that refl ect a 

student’s personal experience and psychological characteris� cs of his persona-

lity. 

The group discussed and students are determined by the purpose and format 

of the project: essay, video, Web-site, the combina� on of genres. With the stu-

dents held classes where they learn techniques for working with diff erent infor-

ma� on: text or audio-video- informa� on. Students search for informa� on for 

the project through the Internet, in libraries, local prac� ces, in press. Or project 

summary to be circulated when it is presented in the form of video, Web-site, 

photo album, etc., are done on the computer. For the guys a� end classes in the 

computer lab. 

During the project, students can take the help of consultants. It’s professionals 

on the issues that are addressed in the project, or staff  of the Center of Pro-

duc� ve Learning, to serve as experts. Students keep a diary of personal achie-

vements, which allows the teacher to evaluate the intermediate stages of the 

project. A! er comple� on of the project and its design guys are prepared to de-

fend the project. Protec� on by means of presenta� ons on the computer, which 

students create their own and under the guidance of a teacher of computer 

science. Before the defense with guys off er classes to prepare for ac� on, and 

the group is pre-protec� on project. 
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The teachers in the students’ work on a project supported their ini� a� ve and 

answer ques� ons, share experiences and ideas. Jointly discuss the criteria for 

the protec� on of individual projects on various parameters: match the content 

of the submi! ed topic, logic of presenta� on, level of independence and maste-

ry of the material, design aesthe� cs, literacy, emo� on, culture, language, pre-

senta� on and quality of computer handout. Students who are doing the pro-

ject, not only acquire the necessary knowledge and skills (including social). They 

develop as a person, ge"  ng the real experience of self-determina� on. 

Groups of students are equipped with so# ware from schools, colleges of St. Pe-

tersburg. For informa� on on the Center’s work they get in promo� ons, teachers 

who spend Center. A group of students usually consists of 15 persons and is 

divided into two groups to work more eff ec� vely psychologist.

Alterna� ve educa� on - is a laboratory where tested new methods of educa� on 

and training (in par� cular, this happens and techniques). Tradi� onal school so-

me� mes uses them in their ac� vi� es. Here is an example of such infl uence. In 

the summer of 2002 Department of Educa� on and the Chukchi Autonomous 

District Centre provided training 150 students in Chukotka. The students spent 

6 weeks in the summer educa� onal camp, on the Karelian Isthmus Semiozere. 

It was planned to combine leisure and Produc� ve Learning in certain subjects. 

Even before his arrival in camp, the children selected the profi le of future lear-

ning - humani� es, natural science or physics and mathema� cs. Group (team) 

were formed in accordance with the age and the selected profi le. Each group 

consisted of 8-12 people. 

The students who chose the humani� es -learned English and Russian, English 

and Russian literature, and science. Those who chose the mathema� cal profi -

le - studied mathema� cs, physics, computer science and English. The program 

groups of the natural cycle includes the following subjects: biology, chemistry, 

geography, English and computer science. 

At the beginning and end of shi#  for all groups were held “intellectual ma-

rathon.” The fi rst “marathon” marked the beginning of an unusual summer 

teaching of students, and intellectual marathons at the end of the shi#  were 

logical to sum up all the learning ac� vi� es. 

Form of organiza� on - the lessons, but not at the same way as in tradi� onal 

school. Each student had the opportunity to earn points for themselves and 
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their team. Acquisi� on and enhancement of knowledge took place in the pro-

cess of crea� ng the team project. Project Title correlated with the profi le of the 

group, with the interests of students. The core teaching method was the use of 

projects coupled with modern informa� on technology. The project was imple-

mented with the support of a team of teachers.

The training was designed not only to improve knowledge, but also the deve-

lopment of learning mo� va� on. According to our observa� ons, the project ac-

� vity: enhanced the interest to the subject and related areas of knowledge, 

encouraged independence and ini� a� ve of students. It allowed to distribute 

responsibility in teams, each par� cipant learned of the project team to take 

responsibility, allowed to show crea� vity, helped unite the team, taught their 

students to work in the peer group, developed the ability to cooperate. 

During training, psychological support for children was carried out. Its objec� -

ves were: to facilitate the process of adapta� on to the condi� ons of teaching 

children at summer camp and providing the experience of refl ec� on and study 

of interpersonal interac� on. The success of training at a summer camp infl u-

enced, above all, the atmosphere created by teachers. At the preparatory stage 

of the compe� � on was held among the teachers. “ In the selec� on of teaching 

staff  took into account not only the qualifi ca� ons of teachers, their ability to 

work with diff erent age group of students, but also the ability to use new tech-

nology, training, fl exibility, focus on coopera� on with colleagues and children. 

Representa� on and protec� on projects have caused great interest in children 

and adults: assessment of their project work and team work was very high.

The feedback of students:

“When I fi rst heard about what we learn here 6-8 hours a day, I presented the 

teachers with glasses as evil professors who conduc� ng the experiment on child-

ren. All turned out diff erently. „

“Lessons are o# en held in the form of games, which helped to master the mate-

rial. He gave prac� cal knowledge. In general, I think I was very lucky that I was 

in this camp. “

„When I fi rst heard about what we learn here 6-8 hours a day, I presented the 

teachers with glasses evil professors conduc� ng the experiment on children. All 

turned out diff erently.“ 
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„Lessons are o! en held in the form of games, which helped to master the mate-

rial. He gave prac� cal knowledge. In general, I think I was very lucky that I will 

learn in this camp.“

„All pleased with the singing of contemporary songs in English. I wonder of de-

veloping classes in English literature, when we watched fi lms: “Romeo and Ju-

liet,” “Hamlet” “Notre-Domme-de-Paris” or the whole group went to the teacher 

in the forest, meadow, conducted various games and tests of scholarship. All 

teams were OK organized.“

“Learning is much easier than in a regular school. We are very interested to 

learn new things, like the teacher from whom we can learn a lot.“

“Teaching load was normal, the teachers - the good and responsive, more im-

portantly, to engage in even more interes� ng, because the classes are conduc-

ted not only by profi le subjects but also in other subjects. Educa� on in the sum-

mer is not burdensome, if all in modera� on.“

Experience of Produc� ve Learning we must to distribute in order to make the 

school more a! rac� ve to students and meet the needs of the � me.

Par� cipa� on in interna� onal projects 

One of the interes� ng part and important work of our Center has been invol-

ved in interna� onal projects. For nine years, Youth Exchanges were organized 

between German and Russian Students. We can say that approximately 185 

Students (German and Russian) took part in this program. 

An interna� onal exchange showed that the combined modali� es allow young 

people and teachers know each other be! er. They are useful for the develop-

ment of Produc� ve Learning. Educators learn the experience of youth training in 

Germany and Russia, and adapt it to the cultural environment of their countries. 

For the Russian teachers - this way of enriching their educa� onal experience, 

the ability to compare the Russian way of development of Produc� ve Learning 

German. It is very important for the development of Produc� ve Learning in Rus-

sia because the closure in its own shell, inevitably leads to stagna� on. 

Experience in the techniques of Produc� ve Learning allows us to maintain and 

sell in Russia striving for innova� on in educa� on. We compare the results to 

achieve more. 
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In Germany, students are learning two days a week spend in school, and three 

days working in the fi eld of professional prac� ce, they choose and fi nd your 

own. Place of prac� ce varies each term. During the internship students learn 

the basics of the profession, perform tasks associated with the school program 

(unfortunately, in Russia, Produc� ve Learning has no public support and is im-

plemented within the framework of further educa� on, it makes unnecessarily 

complicated way of organizing groups of Produc� ve Learning . We constantly do 

monitoring of the results of this work. A" er the fi rst exchange having analysed 

Students’ Por# olio we found out that almost all of them had felt a cultural shock 

- strong emo� onal experience which is connected to a diff erence between the 

Russian and German cultures. To overcome this phenomenon we began to pre-

pare both teachers and pupils for percep� on of other culture. The interna� onal 

exchange of the pupils is a good method of development of tolerance. Russian 

students suppose this Program is interes� ng, helps their self- determina� on, 

coopera� on, avoid misunderstanding between people and would like to go on 

par� cipa� ng in Youth Exchange. One of important sources of informa� on to 

analyze is Students’ Por# olio.

Some extracts from Students’ Por! olio

E.Kate.27.11.08. The fi rst day I started with studying the neighborhood. The 

Metro in Berlin is much bigger than in St. Petersburg and maybe in Moscow – 

the capital of Russia. There are many special things which diff er this European 

city from my na� ve St.Petersburg. Firstly, the streets are clean but they don’t 

take the leaves away. Secondly, the architecture is very beau� ful. The houses 

like toy: prac� cally every balcony has fl owers. Everything is cosy like at home. I 

can’t believe that I’m far away from my home and there are some unknown cor-

ners in the world. The fi nal is: I like everything very much. The next thing I need 

meet Students from PL School and know the � me and place of our prac� ce. 

K.Goar. 01.12.08. We had prac� ce today. I was really ashamed we (Kate and 

I) were 10 minutes late. It was our fault -we did everything too slow. We met 

Ditmar and went to Fitness Club. I couldn’t contact Tobias but I adore Jenny. So 

sweet girl! She took care of us. I loved working there. Then we went shopping. 

At last I bought necessary things. That day was wonderful as well.

We analyze Students Por# olio of Youth exchange, entry and exit ques� onnaires 

to correct pedagogical work with them. We have found that many Students 

are not able to allocate main idea in personal ac� vity, expressing their opinion, 

refl ec� ng and planning. The analysis of educa� onal work with the pupils has 

opened the same problems. According to the situa� on we plan work based on 
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PL ideas to improve personality through the ac� vity. We create real situa� ons 

for it and use technologies let Students develop oral and wri� en speech. 

For example, work with the text in groups, pairs, teams with using such ac� ve 

methods as “Cri� cal Thinking”, ”Brainstorming”, ”Fishbone”. It helps them coll-

ect informa� on, combine and represent. Such work is integra� ve and used in 

diff erent school subjects, diff erent ac� vi� es (at lessons and a� er classes) and 

project making. It helps improve their skills. 

Interna� onal exchange has helped us to look the part on the quality of schoo-

ling. For example, our students during a conversa� on in a foreign language are 

afraid to make mistakes, so they prefer to remain silent or explained in sign 

language, they can not overcome the language barrier. Many believe that the 

gesture makes them ridiculous in the eyes of others.

To realise this purpose Produc� ve Learning organises regular training Semi-

nars, Work-Shops for teachers which are not involved in Produc� ve Learning; 

exchange PL experience in doing projects at City compe� � ons.

It is very important for the Produc� ve Learning to expend interna� onal coope-

ra� on with INEPS Schools. We are ready to organise Interna� onal Seminar in St. 

Petersburg to interest teachers, Principals, Leaders of Educa� onal Departments, 

to form public opinion, a� ract Parents of Students, sponsors. Informa� on about 

work of PL has been spread through ar� cles, speeches at Scien� fi c Conferences, 

Parents mee� ngs and we have posi� ve response and sugges� ons of coopera� -

on (Schools, Luseums, Gymnasium of Russian Museum, School Department of 

Russian Museum).

In 2008-2009 educa� onal years Produc� ve Learning has joined the new project 

called «City as a museum, museum as school “. The age of PL’s par� cipants in 

this project is not limited. Everybody from 9 to17 can try their abili� es in im-

proving their knowledge of City history, world Art and culture; presenta� on of 

results by various ways (computerized graphics, collage, posters etc.).

Our Students wrote the words bout Produc� ve Learning which look like the 

Japanese hokku :

Produc� ve Learning!

Useful, unknown

Develops, helps, connects

I open new opportuni� es

Experience!
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Produc� ve Learning and School Development 

in Catalonia/Spain

Josep Alsina-Rosell and Mercè Marcé Cumplido

From intui! on to ins! tu! on - A certain case of PL project

Josep Alsina-Rosell 

Many people are lucky enough to spend a considerable part of their life si!  ng 

in classrooms, learning or pretending to learn, before the � me arrives to take a 

job. Then, those who can manage to work in the profession of their dreams are 

the privileged ones.

Nevertheless, some youngsters suff er at school –as their teachers do– because 

they feel misplaced, un� l they drop out of the system. Only if they are able to 

resist their confi nement, stay the whole � me which is required, they’ll fi nish 

‘successfully’, which means without enough skills to go forward in their studies 

or to get a decent job, which is even worse. And they are far off  from reaching 

their dream profession.

It must be clear that it is s� ll necessary to read some books in order to become 

a genius in any fi eld we can imagine: maths, sciences, philosophy and so on –

maybe not in pop music–. As may be expected, not everybody is willing to be 

a genius, since there are many other pleasures around us. For similar reasons, 

we have elite schools to shape our future leaders as well as regular schools to 

shape the rest of us, regular people. But something is going wrong when regular 

schools also produce drop-outs.

My dream profession was to be a writer or journalist. In fact, it’s be$ er to read 

than to write, but if you can’t fi nd the way to earn your living by reading, it 

doesn’t seem to be any bad solu� on having to write.

For some odd reason, when my journalism studies were over, the fi rst jobs I 

was off ered weren’t about wri� ng but about teaching, something that had not 

entered my thoughts. Once, I was asked to teach maths, grammar and so on, in 

a City Council’s training project for young unemployed people. They had several 

of them – I mean training projects (unemployed people also and very useful 

ones!). But I declined the invita� on. Some months later they off ered me to be 

in charge of a new communica� on project. It wasn’t about wri� ng either, but it 

sounded be$ er to me. Therefore, I took this job.
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This communica� on project was part of a bigger one intended to off er prac� cal 

experience to unemployed people with university degrees, mainly young histo-

rians and scien� sts. We produced some videos, exhibi� ons and a periodical, as 

well as other printed works –so I could write something at last–.

A" er a while, in 1990, our City Council decided to set up a TV sta� on, as did 

some other municipali� es in Catalonia. It was a logical step forward for ci� es 

that already had public radio sta� ons since the early eigh� es. In our case, we 

used this opportunity in order to start a new training programme, aimed at 

off ering prac� cal experience to unemployed people, with or without offi  cial de-

grees in television. Could there be a be$ er way to learn television than produ-

cing and broadcas� ng programmes? Moreover, it enabled our par� cipants to 

gain experience in working in a real TV sta� on, which was the best reference to 

fi nd a job.

That same year, the Interna� onal Network of Produc� ve Schools (INEPS) was 

created, with the par� cipa� on of our City Council. But I had just heard about it. 

We started this new project with six people, a couple of computers, two profes-

sional second-hand video cameras, an old analogue edi� ng equipment, some 

lamps, a table and other stuff , all placed in a single room. In short, we had few 

resources, a small team –most of them untrained–, and no teacher. Not bad.

 

Our lack of space wasn’t any problem because we realised we already had a 

huge set provided with cheap and natural ligh� ng, which was the whole city. So, 

we went all around the city taking pictures and making documentaries. In the 

city, we found some well-equipped sets as well. Why se&  ng up a kitchen at the 

studio, for instance, if you have plenty of restaurants all around you?

To broadcast, we rented a nearby TV sta� on for hours, which allowed us to 

reach not only our city but the whole region as well. Soon we had the equip-

ment required to broadcast through our city’s cable network, as well. In fact, 

we were one of the fi rst TV sta� ons in edi� ng and even broadcas� ng through 

an Apple computer.

The six people that cons� tuted our team had diff erent levels of skills. So, they 

were put to work in pairs, always one having more experience than the other, 

like it happens with most couples. One of these li$ le teams was in charge of 

preparing a news programme, the second one made documentaries, and the 

third prepared a magazine. They did everything by themselves, from the script 

to the edi� ng, including the presen� ng. 
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During that � me, there were several changes among our par� cipants, mostly 

because their experience allowed them to fi nd a job or even to create their own 

enterprise. Each par� cipant who le"  us was replaced by another one, always 

trying to balance the levels of skills of each couple of par� cipants. They were 

‘working’ even though they were supposed to be ‘learning’. But to work proved 

to be the best way to learn.

Since we had no teacher at all, nobody taught anything, but every day the whole 

team met to evaluate the work already done –the product–, to analyse the pro-

cesses and to plan new produc� ons. I wanted to know why and how these vi-

deos were made, and the reason for each success and error. My ques� ons made 

them think about their tasks, refl ec� ng upon diff erent ways of doing things, 

and correc� ng mistakes. Since I wanted to know, I was teaching them, although 

nobody no� ced it. In fact, we were learning all together. And everybody’s mo� -

va� on was very high since the products were broadcast to a large audience and 

we received some feedback from ci� zens.

As it may be expected, we had some huge diffi  cul� es from � me to � me. For that 

reason, we used to invite professionals to run prac� cal seminars about several 

aspects we couldn’t fi nd out more about without any help, ranging from how 

to improve ligh� ng to how to deal with ethics. The par� cipants asked to have 

those seminars, more than myself, and they enjoyed them immensely. 

It took a whole month to prepare our fi rst broadcast, of about two hours. But 

soon we were able to broadcast weekly some beau� fully cra" ed produc� ons. 

Later on, in 1995, we managed to broadcast daily, un� l the City Council decided 

that it was � me to stop this training project and to professionalize its members, 

joining them with the radio sta� on team. So, at the end, our working students 

became real employees. That happened at the beginning of 1997, a" er having 

trained people very produc� vely during six whole years. 

In 1992, our country received a lot of visitors, mostly interested in Barcelona’s 

Olympic Games. Our TV project received some visitors as well: a nice couple 

from Berlin who kindly told us that we were delivering ‘Produc� ve Learning’. 

If they, as experts, said so, it had to be true. But it was the fi rst � me we heard 

these two words u& ered together.

This visit was the beginning of a las� ng friendship. Then we met in wonderful 

places such as Annecy, Lourinhã, Peniche, Saint Petersburg, Paris, New York, 

Berlin, Helsinki, Kuopio, Liverpool, Lisboa, Funchal, Krakow, Durrow, Stockholm 

and even in Oxford. In each of those places I found new good friends and people 
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with projects and ideas to improve my work. I began to learn about PL, as did 

my team, and we started to think in a more profound way about our job. Need-

less to say that those years were the happiest and most produc� ve of my life.

The fi rst thing I realised was that Produc� ve Learning is something so natural, 

so logical and so intui� ve, that you can use it even without knowing it. It’s also 

true that during the very fi rst Produc� ve Learning mee� ng I a! ended, my fee-

ling was to be very out of place. Everybody seemed to be teacher, professor, 

educator, social educator, pedagogue and so on, while I was nothing but a TV 

journalist. When I was told that this was not a handicap at all, I began to love PL.

As I always use Apple computers because I like communica� on but not informa-

� cs, I also deeply like a teaching method where one doesn’t need to be teacher. 

In fact, it’s not a teaching method at all, but a learning method, which is quite 

diff erent. All in all, this method impressed me as much as the Socra� c one. 

Suddenly, I realised that Produc� ve Learning was just the opposite of all that 

I had experienced in regular school. At school there is always a teacher and 

we hadn’t had any. At school there are students si#  ng passively inside rooms, 

but our par� cipants were working ac� vely, mostly outside. To discuss, we sat 

around a table, because it makes it easier to communicate and exchange know-

ledge, instead of si#  ng in rows like in a classroom. Well, teachers also sit around 

a table, but only when they are among themselves, so this counts for li! le. 

Nobody among us taught any boring lesson, as most teachers must do, at least 

from � me to � me. Instead, we took out lessons from our daily prac� ce, whilst 

sharing our common knowledge and experience. The amount of subjects one 

can learn by producing videos is astonishing –although books are s� ll be! er–. 

We were working and learning in a logical way, using our talents instead of lis-

tening to a teacher.

Since nobody taught anything not needed, not wanted or not asked for, we had 

no major problems. There was no lack of knowledge either, because everybody 

was willing to learn what was needed. The issue was to make them need to 

want to learn. For instance, I never studied English at school or at university –it’s 

quite evident, I’m afraid–. That’s amazing, but it wasn’t available at that � me 

–it was even worse for Catalan, my own language, which was forbidden–. At 

school, I just studied –and suff ered– Spanish and some French, but I started to 

learn English with pleasure as soon as I needed it in order to communicate with 

some nice people. Mo� va� on, not obliga� on, is the best tool to learn.
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In short, in our TV project we had a goal, a team and a leader - just the same as 

in every classroom. The diff erence was the way of interac� ng. And it seemed 

that the way my team and I were working was very close to Produc� ve Learning 

methods. Consequently, we were very interested in going forward and became 

involved in several PL European Programmes : I had to write quite a lot, defi ni-

tely.

In January 1994, we started our fi rst student exchange with some youngsters 

from Paris and some very enthusias� c people willing to help their students. It 

was a great and extremely enriching experience –which would be even be# er in 

the following years–, much be# er to live than to explain.

If my experience shows anything then it is the fact that even though if one has 

no or li# le idea about how to teach, like me, one s� ll can be a PL educator 

by just having some logic, intui� on, enthusiasm, curiosity and a wish to learn. 

And that, in case of any lack of resources, it’s possible, at least, to produce and 

broadcast TV programmes. 

A$ er four years of running the TV project, in 1994, our City Council wanted to 

extend PL methodology to several areas of knowledge, in order to be useful 

to the very diff erent needs of young unemployed people. To do that, we tried 

to imitate our Berlin friends and we created a Produc� ve Learning Ins� tute to 

develop two diff erent training programmes: a new one in the fi eld of television–

there s� ll were some unemployed youngsters willing to do that– and a City as 

School project open to any kind of learner. This one was aimed at unemployed 

people of all ages because we es� mated that to have youngsters, middle-aged 

people and even old people, all together, could be some form of enrichment, as 

it turned out to be.

We had a prac� cal reason as well to put them all together, since we could only 

aff ord to have a single group of about 20 students. They were working through 

individual plans, with diff erent � mings, accompanied by educators. We par� ci-

pated in several European events, training seminars, congresses, youth congres-

ses and student exchanges. We also made some videos about projects, congres-

ses and youth mee� ngs.

The most diffi  cult task, and the most important for us, was to encourage the self-

esteem of our youngsters. Since their childhood, parents and teachers made 

them believe that they were incapable of studying or even of doing anything 

good at all. These youngsters truly believed to be failures. For that reason, fi rst 

of all, we had to try to show them that not being good at school doesn’t mean 
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anything and that within a few months they would be very skilled professionals, 

responsible and happy people too. Once, when I asked a student what he would 

like to do, he stayed quiet, surprised, un� l he said that it was the fi rst � me 

somebody asked him such a ques� on. 

Apart from working successfully with students, we were fi gh� ng to spread Pro-

duc� ve Learning in our country, but mostly with disappoin� ng results. In 1995, 

we created a local Network of Produc� ve Schools, in order to gather experi-

ences among schools and educators, but very few of them got involved. This 

network did some good things but it really never took off  successfully.

In 2003, a" er a long period of nego� a� ons and prepara� ons, we started a spe-

cial module inside a public high school, thanks to its clever and enthusias� c 

principal. This Produc� ve Learning module had some diffi  cul� es mainly due to 

the fact that some school teachers were not interested in it, because they pre-

ferred to exclude every student that annoyed them from school. In spite of all of 

this, the module succeeded in helping some youngsters to avoid ‘school failure’ 

– it seems correct to call it this way, because it is not at all the ‘student’s failu-

re’–. But that’s somebody else’s story because that same year I was required to 

be in charge of both regional TV and radio sta� ons. 

Fortunately, a very good and enthusias� c team is s� ll fi gh� ng at the front line of 

Produc� ve Learning in our city. And I hope our poli� cians will allow them to do 

this for a long � me to come.

By now I’m out and far away from this Produc� ve Learning business, but I’m 

s� ll very happy if I can encourage some people in joining this marvellous way of 

thinking and of doing things.

Twenty years ago, whilst making TV programmes, we produced something me-

aningful for our society, extrac� ng some knowledge from the process. It was 

intui� vely done un� l Produc� ve Learning gave us the tools needed to go from 

ra� onal thinking to conscious reasoning.

Working in a ra� onal way is nothing unusual, by sheer good luck. In many real 

life ac� vi� es, when there is a team and a leader that pursue a common goal, 

people work in a prac� cal way by ra� onal thinking. Otherwise they would fail. 

The key to the success is the pedagogue’s role, which Produc� ve Learning em-

phasizes a lot. A Produc� ve Learning pedagogue works as a football team’s 

coach, encouraging, analyzing and sharing knowledge with players. Not just 
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teaching them, but playing and learning with them. In Catalonia, we have the 

Barcelona Football Club –we call it Barça–, which is very successful not only 

because it has very good players, but also because of their present coach, Josep 

Guardiola, whom somebody called ‘a philosopher’ –in a pejora� ve sense, by the 

way–. He prepares tac� cs, trains and encourages his players, but also protects 

them absolutely. When they play well, the coach praises the team’s work. But 

when they are not good enough, he assumes all the responsibility. So, he libera-

tes players from pressure and makes the team stronger, increasing its cohesion. 

I’d quite like to see teachers doing that.

It’s impossible to stress the importance of the leader in a group, in order to 

make sense of the common work. We have many examples in real life situa-

� ons, books and movies. The great German an� -war fi lm Die Brücke (1959) pre-

sents precisely a real scenario of what happens when a group of enthusias� c 

and untrained young soldiers have a goal (to protect a bridge), but not a leader. 

Another good example of a team working in a logical and produc� ve way is cas-

tells, which we have had in Catalonia for centuries. That’s something that makes 

us proud enough, as Barça does. Recently, castells have been recognised by the 

UNESCO as part of the Intangible Cultural Heritage of Humanity. 

According to the UNESCO, ‘Castells are human towers built by members of ama-

teur groups, usually as part of annual fes� vi� es in Catalonian towns and ci� es. 

The tradi� onal se!  ng is the square in front of the town hall balcony. The hu-

man towers are formed by castellers standing on the shoulders of one another 

in a succession of stages (between six and ten). Each level of the tronc, the 

name given to the second level upwards, generally comprises two to fi ve hea-

vier built men suppor� ng younger, lighter-weight boys or girls. The pom de dalt 

– the three uppermost levels of the tower – comprises young children. Anyone 

is welcome to form the pinya, the throng that supports the base of the tower. 

Each group can be iden� fi ed by its costume, par� cularly the colour of the shirts, 

while the cummerbund serves to protect the back and is gripped by castellers 

as they climb up the tower. Before, during and a" er the performance, musicians 

play a variety of tradi� onal melodies on a wind instrument known as a gralla, 

se!  ng the rhythm to which the tower is built. The knowledge required for rai-

sing castells is tradi� onally passed down from genera� on to genera� on within 

a group, and can only be learned by prac� ce.’

I like the last sentence: ‘The knowledge required for raising castells (…) can only 

be learned by prac� ce.’ That’s the point. You can’t teach the castells’ complica-

ted structures. You must do hands-on work in se!  ng up a castell to know pre-
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cisely how to do it, how to equilibrate it and how to make it stable. It’s exactly 

the same as what happens in many real life situa� ons, from cooking to riding a 

bike. Produc� ve Learning is intended to create real life situa� ons within a lear-

ning context, while regular school s� ll insists on just teaching.

Castells can fall down, of course, although they are not as dangerous as one 

would imagine just by looking at them. Failure is also possible in Produc� ve 

Learning, but this may also be something posi� ve if you can learn from it. Every 

ac� vity has its risks. And that’s precisely their charm. If castells couldn’t fall 

down, nobody would be interested in doing or witnessing such a thing.

As we all do in real life, in order to succeed, each Produc� ve Learning par� ci-

pant must choose an objec� ve, defi ne it as precisely as possible, and go for it, 

taking on responsibility, following an i� nerary under the guidance of a working 

plan. Produc� ve Learning educators inspire students and facilitate the way to 

achieve their goals, mo� va� ng, encouraging and coaching them during the en-

� re i� nerary. Mo� va� on with no purpose doesn’t make sense. Everybody must 

have a clear objec� ve.

Steve Jobs, the CEO of Apple Computers, a genius who just passed away, never 

graduated from college. In his well-known address to Stanford University stu-

dents in 1995, he stated that he dropped out of college because ‘I couldn’t see 

the value in it. I had no idea what I wanted to do with my life and no idea how 

college was going to help me fi gure it out.’ (…) ‘It was pre" y scary at the � me, 

but looking back it was one of the best decisions I ever made.’

‘I was lucky — I found what I loved to do early in life. Woz [Steve Wozniak] and 

I started Apple in my parents’ garage when I was 20. We worked hard, and in 

10 years Apple had grown from just the two of us in a garage into a $2 billion 

company with over 4000 employees.’

‘You’ve got to fi nd what you love.’ (…) ‘Your work is going to fi ll a large part of 

your life, and the only way to be truly sa� sfi ed is to do what you believe is great 

work. And the only way to do great work is to love what you do. If you haven’t 

found it yet, keep looking. Don’t se" le.’

Hopefully, Produc� ve Learning will stay here for a long � me to help people in 

their path towards a be" er world.
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Produc� ve Learning in Catalonia and Spain

Mercè Marcé Cumplido

The prevailing malaise in the Educa! onal System 

It was during a long and dark period in Spanish History, that educa� on was me-

rely a tool for poli� cal indoctrina� on of Franco’s government. It was an espe-

cially hard � me for Catalonia because it was a systema� c a! empt against its 

culture, tradi� on, language and educa� onal ideology. Since the early twen� eth 

century and up to the Spanish Civil War (1936), Catalonia had an important 

tradi� on in school innova� on and educa� onal reform, following the theories of 

Dewey, Decroly and Montessori. These were applied in the movement of New 

School in Catalonia (1900 -1939). Also had the founda� on of the Modern School 

of the important Catalan pedagogue Ferrer i Guardia, in 1901.5

The process towards democracy in Spain a" er Franco’s death in 1975 brought 

the beginning of a new administra� ve structure in the country6 as well as edu-

ca� onal reform – which s� ll exists today – which occurred in diff erent ways de-

pending on the Spanish Community in ques� on. In fact, the educa� on system 

is common for the all of Spain, but the administra� ve structures of each state 

allow diff erences in the applica� on of its principles according to the cultural and 

linguis� c characteris� cs of each Autonomous Community. In this sense, a single 

and unique Spanish educa� on reform does not exist. It started with the imple-

menta� on of several laws which were following ones to the others (LODE -1985, 

LOGSE - 1990, LOPEG - 1995, LOCE - 2002, LOE - 2006). LOGSE is both polemic 

and the most important. Enacted in the 1990’s, LOGSE, meant the beginning of 

a big change to try and implement European standards. 

LOGSE applied a comprehensive and inclusive system which allowed forward 

integra� on and social cohesion promo� ng equal opportuni� es for all ci� zens. 

The most important innova� on was the enlargement of compulsory educa� on 

5  Ferrer i Guardia was executed in 1909 by Franco. A" er his death several Modern Schools in-

spired in his pedagogy were opened in the world. One of the most important was the Modern 

School of New York, founded in 1911. 

6  From the New Spanish Cons� tu� on in 1978, Spain is a state divided in 17 Autonomous Com-

muni� es which have a complete legisla� ve and execu� ve authority as well as the faculty 

of administra� on through their own representa� ves. With this process of decentraliza� on, 

the central government transferred educa� onal competences among others. In Catalonia, for 

example, the process of transferences fi nished in 1981 but it was enlarged again with a new 

Statute of Autonomy of Catalonia in 2005.
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up to 16 years - before that it was up to 14 - and the challenge was to face the 

educa� onal needs of a big diversity of students trying to insure, at the same 

� me, quality and equality of condi� ons. It was a law focused on the student’s 

profi le and on his/her possibili� es to acquire competences - a new pedagogical 

concept – more than with only theore� cal knowledge. Old disciplines (History, 

Literature, etc.) disappeared, being subs� tuted for new ones in the curriculum 

(Environment Knowledge, Body Educa� on, Transi� on to Adult Life, etc...), at 

least to a theore� cal level. Consequently, school centers became more auto-

nomous in the management of its organiza� on and pedagogical approach. The 

law was more permissive in new strategies and formulas to help disadvantaged 

students, organizing curricular adapta� ons or modifi ca� ons in the evalua� on 

criteria, for example. 

LOGSE was a systemic concep� on, open and fl exible, which recognized the new 

role of the school and teachers, moving away from exclusiveness of knowledge 

and of its pure transmission. It promoted a diff erent vision in the way to educate, 

based in key psycho-pedagogical principles like Construc� vism (Bruner, Vigots-

ky, Piaget, etc...) and Cogni� ve Theory, Meaningful Learning (Ausubel), Learn to 

learn, etc... But an important part of the educa� onal community thought that 

this law was too theore� cal and not based on experience. It was seen as more 

idealis� c than realis� c. Ul� mately, it seemed clear that its applica� on required 

both an open mentality of teachers and administrators as a bigger economical 

investment, and although some tried to open their minds and invest more in 

their projects, it was not enough and new problems appeared in the educa� o-

nal se$  ng. 

Finally, and with many diffi  cul� es, the LOGSE implementa� on was fi nished in 

2000. Due to the poli� cal alterna� on in the government between opposite 

ideologies, characteris� c of the � me, other educa� onal laws followed to LOGSE, 

which in some cases were trying to complement it posi� vely, but in other cases 

they were discredi� ng its bases. In fact, none of these new laws made a deep 

analysis of the failures and successes of their predecessors. 

Laws, laws and laws... The later ones con� nued men� oning the necessity of 

support for students with special needs, as well as the necessity of developing 

programs of ini� al professional training addressed directly to them, from the 

last stages of compulsory educa� on. They also started to demand the respon-

sibility and implica� on of all social agents in the educa� on of our young people 

(business sector, municipal administra� ons, families, etc...). 
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But the academic level of the students fell lower and lower every day and the 

average rate of school failure started to rise - it has been located at 30 % for 

some years now. The PISA results in 2000 were also a new signal, loca� ng Spain 

under the OCDE average, although the Catalan marks were a li� le bit above 

that. At the same � me, the con� nuous and quick changes taking place at a tech-

nical and social level and the immigra� on phenomena - 18 % of the ci� zenship 

are immigrants - were exceeding the capacity of schools to adapt. A prevailing 

malaise of teachers, students, families and people belonging to all social sectors 

was appearing in the last decade all over Spain and, at last, several social de-

monstra� ons took place. 

In 2002, the Na� onal Conference of Educa� on, which was promoted for the 

Department of Educa� on, was celebrated in Catalonia. This event was joining 

voices of diff erent social sectors which were claiming that “another educa� on 

was possible”. As a way of debate and adding to the framework of par� cipa� on 

and eff ec� ve collabora� on, all social agents (economics, intellectual, etc...) were 

implicated. It was the fi rst systema� c eff ort of analysis and refl ec� on which clai-

med a change of direc� on in the Catalan Educa� onal system. This social debate 

lasted four years and fi nished in a Na� onal Agreement for Educa� on in Catalo-

nia, in 2006, which was pushing the Catalan government to solve, defi ni� vely, 

educa� onal problems achieving quality and eff ec� veness in our educa� onal 

system. Due to this movement, that same year the Law of Educa� on of Catalo-

nia – LEC was implemented. This fi rst integral Catalan educa� onal law, aimed to 

make possible a signifi cant development of the educa� onal ac� on in a frame-

work of innova� on, and consolida� on of good prac� ces. It wasn’t possible for 

this law to change the general state’s regula� on in educa� on, but it could study 

in depth some of its parts and takes some new decisions: to promote shared re-

sponsibili� es between school and local administra� ons, emphasize the concept 

of Educa� onal Ci� es and create the Agency of Evalua� on of Catalonia with the 

purpose of guaranteeing the required level of excellence. The most important 

point of this new law was that it undertook the compromise of a progressive 

economical investment during a period of eight years, un� l reaching the Euro-

pean average near 6 % of GDP.

At present, the LEC is in process of stabiliza� on in the middle of a storm. Alt-

hough this law was approved by the Catalan Parliament by a high consensus, a 

poli� cal change took place two years ago in the Catalan Government and one 

of the fi rst governmental ac� ons in this crisis’ � me was precision budget cuts in 

all fi elds, including educa� on. Nowadays, the situa� on is far from being sa� s-

factory and the educa� onal community is skep� c, in the best cases, but angry 

in the worst ones. 
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One step ahead of law

But reality is as it is. Students’ problems must be solved immediately, they can-

not wait. It is evident that not all students have the same learning rhythm and 

style or the same educa� onal needs. Not all of them have the same range of 

life experiences, knowledge and skills; neither do they all want to con� nue their 

academic studies. In this sense, when the LOGSE law was implemented with its 

new leaving age of compulsory educa� on, what could schools do with drop-out 

students of 15 years old? 

Responsible secondary schools decided to act and help students, but also 

school life in general. They began thinking about innova� ve ways to educate 

and solve the increasing problems that young people with a risky background 

had. These experiences tenta� vely appeared all over Catalonia, without regu-

la� on or a common criterion. These projects were isolated from each other, 

like mushrooms in the forest,   each school having the unique responsibility of 

its design and func� on. These experiences were based on a diff erent approach 

and structure of educa� onal ac� on, which entailed a diff erent organiza� on of 

curriculum, learning ac� vi� es, � metables, teacher-pupil rela� ons, etc...

Later on, these experiences were called Open Classes and they were fi rst re-

gulated by the Educa� on Department in 2005. During the same period, a me-

aningful number of these ini� a� ves were called Singular Projects because they 

already included prac� cal ac� vity outside the school like in fi rms, workshops, 

and other places in the city. However, this was a big problem because before 

2007 there had never been an educa� on law in Catalonia that allowed students 

younger than 16 years old to par� cipate in a professional environment at all, 

even if it was with an educa� ve aim. But schools con� nued with their projects 

and tried to disguise the concept of appren� ceship behind words like training 

stages or observa� ons stages, at the same � me the educa� onal authori� es 

were probably turning a blind eye. 

Nowadays, around 180 Open Classes and Singular Projects exist; all of Catalonia 

applying diff erent models, it is possible that some of them share many simila-

ri� es with the Produc� ve Learning model. These classes are led by voluntary 

teachers, belonging to the team of teachers in the school, who have a great 

altruist conscience and sensi� vity. Most of them are working without a clear 

methodological approach and without the support and understanding from 

other teachers. 



179Produc� ve Learning and interna� onal school development

By the year 2000, the Ins� tute for Produc� ve Learning - IDAP, a municipal in-

s� tu� on created in 1994 in Vilafranca del Penedès to apply and promote Pro-

duc� ve Learning7, had a long and sa� sfactory record in its implementa� on of 

voca� onal training programs addressed to young people. Although not exclusi-

vely. Produc� ve Learning had as its main premise, the development of prac� cal 

experiences outside of the school, in real-life situa� ons.  

Following the proximity of policy and shared responsibility with the schools 

in Vilafranca, Produc� ve Learning was proposed to the three public seconda-

ry schools to help them in their growing problems. These problems were in 

the educa� on of students with special needs, which were outside the school’s 

walls for their lack of mo� va� on and diffi  cul� es of adapta� on to the tradi� onal 

school system. This ini� a� ve became a reality through “Produc� ve Learning in 

Secondary Educa! on” IDAP’s program.

This proposal was supported by the approved resolu� on of the Cultural Policy 

Commission of the Catalan Parliament, which encouraged the administra� ons 

to class and fund Produc� ve Learning experiences.8 Also, it men� oned the pos-

sibility of introducing this methodology into secondary educa� on. 

The fi rst pilot experience of Produc� ve Learning was in the Ins� tute of Seconda-

ry Schooling, Milà i Fontanals, in the course year 2002-03, in order to overcome 

its diffi  cul� es. A# er this experimental phase, the excellent results were success-

ful year a# er year in this pioneer Produc� ve Learning module. Four years later, 

the remaining schools, that is to say, IES Eugeni d’Ors and IES Alt Penedès, clai-

med this same educa� onal resource. In the last course 2010-11, a new Produc� -

ve Learning module was implemented for the fi rst � me in a semi-private school 

called Saint Joseph’s School. All these Produc� ve Learning modules were inside 

a Curricular Diversifi ca! on program from the center, which at the same � me 

belonged to the A# en! on of Diversity program – concepts introduced due to 

the above men� oned LOGSE - focused on avoiding the discrimina� on of disad-

vantaged students.

These modules were called MAP Classes (Metodologia de l’Aprenentatge Pro-

duc� u, in the Catalan language) and in each of them, 12-13 students could at-

7 The Economic Promo� on and Labor Department of the Town Hall of Vilafranca del Penedès 

get on to Produc� ve Learning in 1990, through the Ins� tute for Produc� ve Learning in Europe 

(IPLE), from Berlin, and its directors, Ingrid Böhm and Jens Schneider. 

8 Resolu� on 620/VI about Produc� ve Learning, in session 05.04.2001. It was based in the non-

law proposal presented by Mr. Roberto Labandera, deputy from Vilafranca and great father 

of Produc� ve Learning in the region, next to fi ve other depu� es of the Socialists Parliament 

Group.
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tend, from 15 to 17 years old belonging to the last stage of Secondary Educa-

� on, which presented a great diversity of profi les. A percentage of them could 

be handicapped students for psychological and mental health disorders (dys-

lexia, immaturity, etc...) or for problems associated with immigra� on or extre-

me social disadvantage. Furthermore, some of these students were intelligent, 

with a highly cri� cal a"  tude; perhaps because of both personal features, they 

rebuff ed the academic environment and as a consequence, were showed bad 

behavior. 

Nowadays, MAP classes con� nue with these same student profi les and it means 

for them an alterna� ve to their nega� ve experiences at school, an alterna� ve to 

learn in a diff erent way, closer to their desired learning style and rhythm, a last 

alterna� ve through which to stop their failure at school. Produc� ve Learning 

methodology off ers them a combina� on of learning ac� vi� es in class, alongside 

to this is prac� ce learning outside of school, in real-life work situa� ons two days 

a week, which must be refl ected in the individual training plan of each student. 

In MAP Class the whole ac� vity is focused to obtain results. They could be ma-

terial results (a table, a cake, a special thing, a cupboard, etc...), products of 

documenta� on through mul� media resources, research, group projects, etc... 

Through which, they learn curriculum subjects and about their chosen profes-

sional fi eld.

The students can choose among more than fi % y professional fi elds where they 
have a real experience of learning and also where they feel close to respec-
ted adults and qualifi ed workers. There the student can observe and par� ci-
pate in the labor ac� vity under the mentor’s guidance. This choice must take 
place in each term and the ac� vity is varied and diff erent from one term to 

the next. Luckily, IDAP collaborates with more than one hundred local fi rms, 

shops, schools, restaurants, and other educa� onal environments; addi� onally, 

more than one hundred contracts are signed up with them annually. These ex-

periences in prac� ce placements are enjoyed by the students a lot. The lost 

mo� va� on returns to them li& le by li& le, as they see their protagonist role and 

new a"  tudes develop, such as being ac� ve, par� cipa� ve and responsible. The-

se experiences permit them a progressive personal development, some� mes in 

a spectacular way, and a clearer vision of their professional future. 

Un� l now, near to 250 students have been benefi ciaries of Produc� ve Learning 

in schools; students who have had a new opportunity to straighten out not only 

their academic pathway but also their own lives. Of the whole group, 85 % have 
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achieved gradua� on at a secondary educa� on level, in doing so, opening up 

professional careers, and voca� onal training of their choice, or the labor mar-

ket.

The implementa� on of Produc� ve Learning in each school in Vilafranca has re-

quired an IDAPs educator to work with the team of teachers. The spirit of col-

labora� on and joint learning between them has been developing posi� vely for 

nine years; however, at the beginning not all school ins� tu� ons were recep� ve 

to the program. However, the objec� ve in the long term has always been that 

schools could implement Produc� ve Learning methodology independently to 

IDAP. At the moment, each school has a diff erent level of autonomy going from 

methodological advisement to the establishment of insurance and contracts 

with the fi rms for the prac� cal stages of the students on charge to the IDAP. 

Only the veteran Secondary School, Milà i Fontanals, has preferen� al treat-

ment, maintaining the IDAP’s educator in class, because it is the school which 

has placed the biggest bet on Produc� ve Learning. An example is that four years 

ago the staff  decided to put into prac� ce its applica� on in lower age groups, 

helping children who are already showing school integra� on problems. In this 

ini� a� ve, a group of voluntary teachers expressed their proposals for an inter-

disciplinary task where the diff erent subjects were related around the students’ 

produc� on, giving priority also to the individuality of each curriculum. The re-

sults were very good and the excitement of all the professionals was increasing 

every day. Since the last course, some IDAP educators are collabora� ng in this 

experience. 

MAP classes are receiving many visits annually from other school teachers or 

municipality workers coming from other ci� es who want to see its process fi rst 

hand. Conversely, IDAP educators and teachers of collaborator schools, mainly 

from the Secondary School Milà i Fontanals, are introducing their experience 

and spreading Produc� ve Learning methodology through Teacher Training Pro-

grams through par� cipa� ng in mee� ngs, workshops and conven� ons. All of 

these ac� vi� es are important because in this way Produc� ve Learning is beco-

ming more and more well known. 

Nowadays, the Department of Educa� on of the Catalan government is consi-

dering the MAP model in Vilafranca del Penedès as a good model of Singular 
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Project, one of the best examples of organiza� on, func� on and methodological 

roach, which is inspiring other experiences.9

However, it is only in the educa� on of disadvantaged students where Produc-

� ve Learning has had its opportunity in the Catalan Educa� onal System, and not 

further in general educa� on; at the � me being, it acts as the last opportunity 

for these students. The Catalan educa� on system itself is given to spread good 

prac� ces systema� cally just as other paradigma� c European educa� onal sys-

tems would. 

Even though society is demanding a new educa� onal model, good ideas and 

new approaches all of these are diffi  cult to implement. The outlook in educa� on 

is not promising in Catalonia and Spain or for Produc� ve Learning.But it must 

trust in the poten� al of the educa� onal system, which must be in a permanent 

eff ort to adapt to the contemporary moment; it must trust in the poten� al of 

the professionals who are behind it, very o# en without the recogni� on that 

they deserve, and it must trust overwhelmingly in all those young people who 

are clinging seriously to everything they need, both inside and outside of school. 

9 Study “Shared educa� onal experiences between secondary schools and other ins� tu� ons giv-

ing answer to the educa� onal needs of students in risk exclusion in compulsory educa� on”. 

Mite Ferrer, 2005.Department of Educa� on. Analysis of 24 Catalan experiences being the Pro-

duc� ve Learning model one of the four best models of the A$ en� on to the Diversity in the 

schools.
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Produc� ve Learning and School Development 

in Sweden

Gun Nilsson and Olof Persson 

A disconnected school

Gun Nilsson

I would like to express a personal refl ec� on a" er twenty years as a career coun-

selor in Swedish schools. 

Impressive, confusing and poli� cal dynamics – which summaries my impressi-

ons from the last twenty years.

Impressive

because never before has the school been researched this extensively. Never be-

fore have so many research reports been published about the Swedish school. 

In addi� on, reports have referred to an enormous amount of research reports 

released from many other countries. Moreover all public debate has focused 

on the school. Everyone has an opinion about the school and it has always had 

to endure much cri� cism. Now it has been proven that the Swedish school sys-

tem has major fl aws. Judging from interna� onal comparisons, the knowledge 

of Swedish students has decreased, and this has par� cularly been the case with 

regard to mathema� cs and science. 

▪ It is a paradox that the development has gone into the wrong direc� on de-

spite the alarming reports from school researchers. Segrega� on has increa-

sed both within and between schools and a large number of students do not 

reach their targets. 

Confusing

because the reports use diff erent scien� fi c methods and varying sources of 

informa� on. In addi� on, there is no control over the complex changes taking 

place, which makes it diffi  cult to assess the actual situa� on. Some reports make 

interna� onal comparisons, while others report changes over � me. The basis 

for drawing fi rm conclusions is, therefore, very limited. Facts that are published 

one day are proven to be untrue the next. Some reports claim to prove that 

Swedish pupils perform worse than 20 years ago - some say the decline is due 

to interna� onal students doing be' er today than 20 years ago. 
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▪ The confusion is great - the school must meet many needs, but the result of 

the research is le�  hanging in the air. 

Poli� cal dynamics

because poli� cal interests determine which story should be told/published 

about the school. The researchers have chosen to avoid some of the poli� cally 

charged ques� ons - it is dangerous territory. Educa� on policy is used as a wea-

pon in the poli� cal debate. 

▪ School has been discussed extensively during the last decade and major 

school reforms that have changed the structure of the school have been im-

plemented. Poli� cal compromises have caused some reforms to be very mo-

dest. Other reforms have been more radical in nature; new curriculum, new 

grading system, the main responsibility for the school has shi� ed from the 

state to the local government and the introduc� on of a new law has made 

free schools appear everywhere. 

Looking back with gra� tude for Produc� ve Learning

School has an important role to play - but the implementa� on of this role leaves 

a lot to be desired. I am grateful and happy that I, over the past years, have had 

the opportunity to encounter Produc� ve Learning and to work in a produc� ve 

and diff erent way in the school. The introduc� on of Produc� ve Learning has 

meant a lot, both to me as a person, to the school’s staff  and to the many stu-

dents I have met. Suddenly, we were able to abandon the ‘right-response peda-

gogy’ and found that the focus was no longer on delivering the right answers, it 

was no longer important to be right - the most important thing was to be able to 

fi gure things out and thus develop thinking as a specifi c skill that can be prac� -

ced and improved. To be able to think outside the box of the ‘right-response 

pedagogy’ is the skill required in the future. Gone are the days when educa� on 

and competencies can be explained in detail - not even changes are what they 

used to be. Nothing is a foregone conclusion; there are no fi nished answers to 

learn about the future. They do not exist and they are not needed. Skills and at-

� tudes will be more important than the right answer - and it is those important 

skills that are prac� ced in Produc� ve Learning - a school that is connected. 

Young people today exhibit a ‘can do’-a#  tude. They are not fi xed in the present. 

They can fi nd their way around in a world we do not even realize exists. They 

know that social media can change the world, that your hobby can earn you big 

money. Today’s Swedish school should know be$ er than to feed these young 
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people with the same old ‘right-response pedagogy.’ 

Produc� ve Learning in Gothenburg

Ole Persson

Introduc! on

Produc� ve Learning in Gothenburg began when we took part in the INEPS con-

gress in Hungary in 1991. It became the start of Produc� ve Learning for ung-

domsverkstaden, a school for young people with special needs in Gothenburg.

Ungdomsverkstaden was a part of Youth Center in Gothenburg. Youth Center 

was a division of upper secondary school, which was a contribu� on for young 

people who were out of work and did not go to regular upper secondary school. 

As ungdomsverkstaden and Youth Center already used prac� ce placements as a 

method, the idea of Produc� ve Learning suited us well.

The ini� al problem was to mix the cultures of school and prac� ce placements 

together. Prac� ce placements and school used to be two parallel roads, with 

lack of interac� on. Produc� ve Learning became a method for us to solve this 

problem. The part of our organiza� on, which started with Produc� ve Learning 

in Ungdomsverkstaden, included a group of 12 young people with special needs 

and four pedagogues. Primarily, the staff  was supported by their manager who 

was employed at the administra� on of educa� on in Gothenburg.

Development of Produc� ve Learning in Gothenburg within the Swedish school 

system

A few years later, the individual program for young people was created for stu-

dents who did not have enough competence to be accepted in regular upper 

secondary schools (in Sweden called na� onella program). In Sweden, all edu-

ca� on is taking place in upper secondary school, both the voca� onal program 

and the theore� cal program, which is a prepara� on for studies at the university. 

An individual program was to be formed out of the needs the student have. 

The goal was to give students the help and opportunity to graduate in Swedish, 

English and mathema� c, which was necessary to be accepted to a regular upper 

secondary school. 

Ungdomsverkstaden became a part of an upper secondary school called Ange-

redsgymnasiet. We s� ll had the same target group and were allowed to con� -

nue with Produc� ve Learning as a method and were supported by the principal, 
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who had an understanding of this method and its posi� ve infl uence on these 

students.

At Ungdomsverkstaden we started one more Produc� ve Learning group called 

Bildningsverkstaden. This was an opportunity for a group of 12 young people to 

study religion, Swedish and social science; Produc� ve Learning as a pedagogical 

method. The gradua� on was at upper secondary school level. In 1998, there 

were 24 students who had the opportunity to use Produc� ve Learning as a method 

at Ungdomsverkstaden/Bildningsverkstaden 

In Gothenburg, we no� ced that the studies within the individual program were 

not so successful. Perhaps due to the fact that most schools educated the stu-

dents in a very tradi� onal way and the students had already tried tradi� onal 

educa� on for nine years in comprehensive school without any success. Around 

20 percent of the students in Gothenburg studied in the individual program, 

and it did not change over the years. About 30 percent of these students gradu-

ated so they could con� nue at the regular upper secondary school (Na� onally 

program). Only 15 percent of those who entered the upper secondary school 

graduated from regular upper secondary school.

At ungdomsverkstaden we decided, as a test, to take Produc� ve Learning one 

step further. We tried to use Produc� ve Learning also as a method in voca� onal 

educa� on. Before this we had only used it as an alterna� ve method when we 

worked with the students` mo� va� on for their studies.

In Gothenburg, we decided to divide the Individual Program into two parts. 

We started one school named studieförberedande centrum (study prepara� on 

center) with the goal to help the students to enter upper secondary school. 

The intake increased to approximately 240 students. We also started our school 

named Yrkesförberedande centrum (voca� onal prepara� on center), consis� ng 

of about 300 students, who had two possible goals. Either to get a cer� fi ed 

voca� onal educa� on or to enter upper secondary school, all this was based on 

Produc� ve Learning.

Produc� ve Learning fulfi lls two tasks in our school. It provides an alterna� ve 

pedagogical voca� onal educa� on for around 145 students. And we also use it 

as an alterna� ve pedagogy for giving the students another tool to support their 

mo� va� on.

In July 2011, Sweden got a new school law. The aim is to provide the students in 

the theore� cal programs with an improved prepara� on for university studies. 
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The students belonging to the voca� onal programs will have a more modern 

educa� on, thus they will be be� er prepared for working life. It has become 

more diffi  cult to enter upper secondary school. Previously, the students were 

able to enter upper secondary school with grades in Swedish, English and ma-

thema� cs alone. The new school law makes the qualifi ca� ons harder. To enter 

voca� onal upper secondary school the students have to graduate in eight sub-

jects including Swedish, English and mathema� cs. To enter upper secondary 

school who prepares for university, the students have to graduate in twelve 

subjects including Swedish, English and mathema� cs.

The individual program is replaced with fi ve diff erent introduc� on programs, 

namely:

Voca� onal introduc� on: The aim of this program is to off er the students a voca-

� onal educa� on which makes it easier for them to get established in the labor 

market or to give them the possibility to enter a voca� onal program at an upper 

secondary school.

Individual alterna� ve: The aim of this program is that students are able to enter 

a voca� onal introduc� on program, con� nue other forms of educa� on or enter 

the labor market. This introduc� on is for students who have to work to increase 

their mo� va� on and self esteem.

Preparatory year: studies so that within one year the student graduates so that 

he/ she can enter upper secondary school. The student is only allowed to take 

part in this program for one year. 

Program direc� ng individual choice: the aim is that the student shall have an 

educa� on that is directed towards a voca� onal upper secondary school. The 

student shall, as fast as possible, start at the regular upper secondary school. 

This program is run at diff erent regular upper secondary schools depending on 

which profession the student choose.

Language introduc� on: Swedish studies for newly arrived immigrants.

Our school in Gothenburg works with two of these introduc� on programs; vo-

ca� onal introduc� on and individual alterna� ve and we use Produc� ve Learning 

as a pedagogical method in both of these programs. We are the only school in 

Gothenburg who employs Produc� ve Learning, but we work with around 300 

students. Gothenburg city council is happy for us to employ this method.
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Produc� ve Learning in Future

In the future, I think it is possible to infl uence regular voca� onal upper secon-

dary schools with Produc� ve Learning methods, for two reasons. Firstly, we are 

going to be part of a regular voca� onal upper secondary school despite our 

target. Number two, the economic crisis makes it necessary for school to be a 

part of real working life and society. It must be the way forward for school to 

contribute and to act in a crisis situa� on. The integra� on between school, trade 

and industry will become important in the future.

So I think there is a huge need for Produc� ve Learning in the future. 
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The role of IPLE and Produc  ve Learning for the future

Bret Schlesinger (USA)

The crea� on of INEPS and IPLE has made my re� rement as exci� ng if not more 

so than my years working in the New York City school system. It has given me a 

wonderful excuse to visit the great ci� es of Europe and meet so many remar-

kable and dedicated people. For a number of these years I have been the lone 

voice represen� ng the great tradi� on of City As School and I am happy to say 

that those days are over because a new genera� on of CAS leaders has decided 

to join the fray and play a more ac� ve role in promo� ng our philosophy of edu-

ca� on. 

Already we are beginning to ini� ate some new ideas and plans and in 2013 we 

hope to introduce them when we host the INEPS Congress. It is amazing that 

with all the furor about why our educa� on is failing, nobody has examined the 

system itself. Only this small group of innovators and reformers has dared to 

ques� on the very structure and aims of the tradi� onal system and set out to 

change it. You are the lonely pioneers up against the entrenched establishment 

which has failed to see that its very success of “universal educa� on” has been 

crippled by a mode of opera� on that was created for a minority of ci� zens. To 

truly reach everyone it must be redesigned to meet the mul�  needs of every-

one in a very complex society. The classroom with a single teacher is dead but 

unfortunately no one is ready to face that reality. Keep up the good work and 

someday we will reach success.

I give you a cau� onary tale based on our experiences with disenfranchised 

American minori� es. The first group was brought to America as “guest work-

ers”- well not quite guests since they were sold as slaves. They were non Chris-

� ans and considered biologically inferior in intelligence and were not counted 

in our cons� tu� on as full persons but as property. In the middle of the 19th 

century we fought a bi" er civil war to free them. They were given the vote but 

in at least 1/3 of the country they were separated or segregated from the rest of 

the popula� on. In the middle of the 20th century they fought for their equality 

and acceptance as full ci� zens. In 2008 one of them was just elected as Presi-

dent of the United States. A second group were a group of Chris� ans who were 

deeply distrusted by the Protestant majority in America so much so that they 

were o# en denied work because of their beliefs. When one of them tried to run 

for the presidency in 1928 he was rejected largely because of his religion. Finally 

in 1960 one of them was elected but only a# er he had to clarify his stand on 
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his religion, Catholicism. When the Chinese came to our shores they were also 

“guest workers” and discriminated against. The Japanese had be� er luck un� l 

World War II they were universally interned because of Pearl Harbor. In each of 

these cases we have managed to overcome our diff erences and misgivings. To-

day there is controversy over our Muslim and Hispanic minori� es, because they 

are diff erent as well. These so called “others” in Europe are here to stay as well 

and what the future holds will depend upon how they are treated, accepted and 

integrated. It will not be easy but it must be faced and dealt with. Good luck!
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recently started working as a Head of the Alterna� ve Educa� on Project and 

some other projects in the Educa� on Supply Center of the Ministry of Educa� on 

and Science of Lithuania. She is coordina� ng diff erent projects and overcoming 

challenges. She is responsible for inven� ng new teaching and learning methods 

in the educa� on system in Lithuania.“

Co van Houten, The Netherlands

is working for the Regional Opleidingen Centrum van Amsterdam (ROCvA), lo-

ca� on MBO College Hilversum. In this school with about 5.500 students, he 

is responsible for the smooth educa� onal (content) transi� on from secondary 

schools to voca� onal educa� on and from the MBO College Hilversum to higher 

educa� on. In his responsibility as chairman of the Interna� onal Department of 

ROC v A he became acquainted with the IPLE, Berlin. 

Aaltje Veen, The Netherlands

graduated in Dutch language at University of Amsterdam, cer� fi cate of Woman 

and Management APS Netherlands, teacher at primary school and at Comenius 

College of VMBO, manager of Produc� ve Learning at the Regional Opleiding 

Centrum van Amsterdam (ROCvA), Hilversum

Dr. Ana Paula de Campos Leitão, Portugal 

graduated in Finance and in Educa� on. She worked as a teacher and was the 

former principal of the College of the Atlan� c in Peniche, Portugal. It was within 

this context that she fi rst worked with Produc� ve Learning. She is President of 

Mar‘Humano, an associa� on dedicated to promo� ng the Portuguese language 

and culture in the Portuguese-speaking countries and in the Diaspora, trainer 

of teachers in Mathema� cs, diff eren� ated didac� cs and educa� onal leadership. 

She believes that Educa� on (with Schools, Families and Educa� ng Ci� es) will 

bring about a new direc� on for the development of every individual and every 

community within structured and renewed alliances towards a democracy of 

knowledge. She also believes that Produc� ve Learning is a rela� onal and me-

thodological way to accomplish this.

Mirela Beiu, Romania

is Head Teacher of a school at pre-university level in Bucharest. She is an expert 

in evalua� on and accredita� on of schools at pre-university level; coordinator of 

the Comenius Regio project „City as a learning place-where learning is an ad-

venture“; teacher trainer at na� onal level; teacher mentor and European Com-

mission trainer of the Comenius course „Helping students to develop life skills“.
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Prof. Dr. Mark Bashmakov, Russia

is professor of Mathema� cs and Didac� cs of Mathema� cs at the University of 

St. Petersburg and director of the Innova� ve Ins� tute of Produc� ve Learning 

(St. Petersburg). He is a Member of the Russian State Academy of Educa� on, 

head of the na� onal program «Produc� ve Educa� on for everybody», and au-

thor of more than 50 manuals and textbooks for school.

Josep Alsina-Rosell, Spain

is journalist and director of Radio Vilafranca and Penedès TV, two Catalan re-

gional sta� ons. A! er gradua� ng with a bachelor’s degree in Communica� on, 

in 1980, he worked in some newspapers from Barcelona and taught drawing 

and pain� ng. Between 1989 and 2003 he managed several projects from the 

Vilafranca del Penedès City Council, such as Layret TV (LTV), the Ins� tute of 

Produc� ve Learning (IDAP), and the Informa� on and Communica� on Techno-

logies Centre (CTIC Vilafranca Virtual). For some years he was secretary of the 

Interna� onal Network of Produc� ve Learning Projects and Schools (INEPS) and 

its Catalan branch (XEPS). 

Mercè Marcé Cumplido, Spain

is a psychologist, graduated from the University of Barcelona. She works at the 

Municipality of Vilafranca del Penedès, Catalonia/Spain. Since 1994 she is Pro-

duc� ve Learning Educator and advisor in occupa� onal training programs and 

in secondary schools. Since 2005, she is director of the Ins� tute of Produc� ve 

Learning – IDAP, in Vilafranca.

Gun Nilsson, Sweden

is teacher in Stockholm. She has been involved in implemen� ng and developing 

Produc� ve Learning at Fogelströmska Gymnasiet together with Lennart Dahl-

berg. Most of her teaching career took place in alterna� ve schools as coach 

and career guide. For many years she had been taking an ac� ve interest in the 

development of the Interna� onal Network of Produc� ve Learning Schools and 

Projects (INEPS) as member of its Administra� on Council especially by ini� a� ng 

and realising a number of interna� onal student’s exchanges.

Olof Persson, Sweden

Is developing leader at Ungdom Yrkesförberedande Centrum.He is developing 

educa� onal methods and co-opera� ng with companies for designing curricula 

for students. He also works as a school leader
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Bret Schlesinger, United States of America

started out teaching history in an all girls’ public high school called Washington 

Irving in New York City in 1959. Whilst working there he was always looking for 

ways to improve the methodology of teaching. When the city and country were 

going through drama� c changes throughout society Bret seized the opportunity 

to open a mini-school within Washington Irving for those students who were not 

performing in the tradi� onal school set-up. Through this he joined the alterna� ve 

school movement that was growing throughout the city. As a result of his success 

there, he was off ered a posi� on at the Board of Educa� on dealing with school 

management. While there he joined City As School as a resource and part-� me 

teacher. He later joined City As School full-� me as an in-house teacher and later 

as Assistant Principal. A" er he re� red he became an Adjunct Professor, ini� ally 

at Pace University and later at Fordham University - training teachers to become 

supervisors. Whilst at City As School he met the Berliners who wished to replicate 

the CAS model in Europe. He has remained an ac� ve par� cipant within the orga-

niza� on which grew out of that ini� al experiment, The Interna� onal Network of 

Produc� ve Schools (INEPS), serving on their Advisory Board for many years. 
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